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-teachlng—learnlng process.

o

f " ABSTRACT -
P . ‘ . ',‘;T} o A i ; .
This study was conducted to attem wrtdfdcial
'separation_between community callege cou... cademic faculty

N

through a cross -campus actlon program deslgned to secure total 1nvolJe— 3

- 'ment of both these target ‘groups and. to focus afte ion on the &ommon-
\ o . \ “ B . » ’ . .
“ality of theirfperceptions and goals .~ The:action érogram in the study .

‘65 synthesize

counoellng and . -nstructlonal sefvices in a hollstlc approu-n to the

oo ot . BTN

\,
' kS

\ . | - o L ‘. ‘\p
o . ~ . b - \ . \
. ThlS study const1tutes a communlty college actlon program for

O" P 3 4

orvanlzatlonal development 1n whlch a modlfled DelJ“1 procedure was

i <&

used to galn group consensus.. The.study has_three’focusesiwi_

between theoe tWo groups of'educatlonal profess1ona7s end to ﬁocus;

~
’

attenti “on the commonalltv of the1r percentlQns ard goals,

i v

o

- 2. Explorlng the levels and d1mens1ons of consensus’reached:

ln‘the-total target.population,and"in the,tqo sub—groups, after“parti—

L . 7

cipation in a consensus gathering_exercise; and

- 2 v . C e

-Deyeloping an lpplementation‘plan_at thejconclusion'of the.

Pl “ N L N .o N ~ L.

'5study to prepare°the-way’for positive“chﬁhge(and synthesis. o counseling

o o -
KNS '

ann 1nstructlonal serv1ces.z» : - e . N

es o . e . . v

1

N

@
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o r"he major research questlons in 'the study relate to.that por on

- v

of the act 1on program in whlch a FOdlfled Telphi 'pr, cedu e,aas "employed



. v . - Lt - R . ‘.I ¢
to gather consensus in the target population and to focus attention on

the cdﬁmonality‘of'ihe perceptions and goéls of the two t¥rset groups.

‘Thus, the Delphi probe was a component of a planreq actlion rrocess to

’

. achieve within the total térgét population awareness of;én issue and a
need for change.

The action team, or task"fofce,.approach was us. . . ussure

involvement of a representative cross-campus panel “of experts in an on-

going groub process of problem identification, definition, and analysis. ="~

. Outpuﬁs_of;@ﬁis croé§—campus pénéi of éxﬁerts inélude_a‘contiﬁﬁity» )
yprébiém énalys;s matri&,ijich-iliﬁétrat¢$ the‘pfogleg %§ céncep£ga;ized
v by tﬁe'aqtion team (lesé thégidptimﬁm'cooperative‘intefactidﬁ béé#een
jéoﬁﬁ3é16f§~;nd:faéulty’in the eduéationaltprocesss?.p?éﬁabie_céuéeéféf?
;Qe pfoblem, andipéésible-solutiéhé'whiég treét-oﬁg orgmofe’of the' |
 prQbieW céusésf From this cbntinu%ty matfix, &hé chtent §f.the fi;st.

. Delphi_qﬁestionﬁaifé_was generated.

. '_ 'Analysis of data collécted in the Delphi exercise reveals a Veny

high rélationship between'the'fankinés'of.the*@wo sub-groups on ‘problem .
causal statements and g high relétionship between their ranzings on

Solution spgtementé. Thus , "the data feveal.little evidence to-indicate .

.

" existence of a "studentjéeryicés perspective” thatrdiffers“significanly :
from an "academic perspective." In-fagt, the evidence seems to suggest:

~that_diffefencés'offopinionuwithin_the two target grours ﬁay well be as

notable as differentes betweén the target groups. - .

Finélly;;at the conclusion of the Delphi'exerbise;.the'action '
team ideﬁtifiéd activities to reduce or eliminate the pricritized caises

of the ﬁ}oplemiand participated in group modeliﬁg'prbcedure,bo3develop a

; -proposed‘plan to implement the prioritizéd solitiors. The results of '

14

¥

o




* o . . ¢ B |
- f . . - . ey RS
o' B .

the action program and- process for solving the organizatioral prob]erf

were d;ga?ﬂLﬂ ted to the target -podula*tion and to“érl clientele groups
of the system.

: . ~.
$ - ‘ .

- 1 The broad recommendation emanating from this study ig that com-

) -

nunltv'collegeo cont1nn9 to strive toward ‘the 1deal ‘of full utlllzat"on

and development of aﬁﬂ/human resour: A more speclilc retommendatlon.
is that the colleges,stxlvevtowa Jvement~of organizatiohal
. ( . ° \

o

Dractltes and 1nd1v1dual,@oud1tlons to LocLlltate ontlmum cooperatlve

1nteractlon ‘between academlc faculty and counselo”s ln the teachlng—

ca

learnlng Drocess., The expected owtcome of such optlmum LHt?TaCthH\
s .

between these-two groups of educational professionalS_is'tne max1mlzlng

of both staff and student development and organlzatlonal 1mpact on
'soclety i {fi

D

[N

O
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. " - Chapter 1 ‘
SRR : BACKGROUND AND STATEMENT OF THE PROBLEM e
INTRODUCTION
Unfortunately . - : :hism'Between coﬁnselinf nd-
JViéement and instru. .. ..ol stalts exlsts :in- many communlhy colleges .. S

s

(Richardson and Blocker, 1968) These authors belleVe ‘that this schlsm

o ____T_______. T T T e

~,Hmay be exnlalned at least in part, by the faet tnat studen+ personnel
h'serv1ces aarlved late on the hlgher eduuatlon scene and that many g

B ' ¢ ‘
. ifaculty members have llttle understandlng of or regard for such ser—'

_Vices. As.a result these authors observe that gu;dance and CLJDSEl‘Hg

”“ersonnel have tended, in. turn to reject, on an 1rratlonal bacis, con-
. . _‘.-,
@

gtructlve 011t101s1 Trin their acaderic e,-'eagues. In surpers of this

.'contention, they cite o study by Kinball .1960) in which 'feur . public
‘g;'communiﬁy'colleger iv _cated that 62 percent ‘of faculty'meﬁbe; 2

critical of the student services»proéram and considerea it to ~2 the .

weakest erea=in,their fnstitﬁtions. Rlchardson and Blocker (1968) con-

R
: 7

s1der 1t essentlal that educatlonal professlonals rake a coucerted

P

effort toward 1denL1"1ng those che “acterlstlcs WhltJ promo*e r‘onfl "t

ﬁ:betveen counselors and academlc ?acqlty 1ri:1nhlb1tcthelqu21izy of
ieaponse by.st:¢9ﬂ% zoovices praCtlthHE-‘- Théy'chal}enge t;'d;couﬁe e
_selors/end'fac:;ty To . ek ways to unite in purpose ahd iorsﬁnthesige‘:
servioesifoffwhoie‘sf'ient'developﬁehf. | ' | . ) ‘

‘Thiéistudy is an outgrowth of-this hallenge and cens tltutes an

R A R «
“ , l .' ] 4 RN
| S -




.

St..Petersburg Junlor Cgllege counselors k

shafed"responsibility for”ﬁhole student dekelopment._“'
.
As is lrequently the case in. an osgunlzatlon, w1th zirowth comes:

o ~

d1ver51flcatlon and development of areas of spe01allzatlon. As‘speeialew

B . - S -(a

ization contlnues and,tlme passes, separation_betWeen part of'the'r kS
. - N - . 7 . . "

; S
- ixn

organization is heightened and att~ it feellngs of 'dfstencef develop

Attltudes of dlstrust form and llnes of communlcatlon clog The rlght-m;f

‘.

hand may not know what the left lS d01ng nor appear to caren In an‘

,__.._h__:: . ot o e e

atmosphere and env1ronmen~ llke thls, an organlzatlon soon 1s dlqmayed

a N

to find the effectlueness of some of 1ts“srccialty areas declining'and

i

the aubseqnent achieveme: oI nmu Ty oréanizational goalailmoaifed.‘hfhla R §
Co = : : oo
3,study\teoresents &n effor. 1t deﬁi w1th Jusu thls sort of e*erglng S f>
problem at St Petersburg Jolor ,Wlleée,"af Bitime when l:ﬁ:ged rev'dr— '!'
ices~nece551tate;eyen more S‘rinxti:‘;nBIYSIS‘Ofﬂpréanizatich&l efficiency,
o and effeotivenesa'and'awaryﬂnei ,f.clientele;needsz - : ' : S
- ~ BAC: il OF.THE PROBLEM AND ™" ™ -
. - SIC (FICANCE OF THE STUDY
; - \ o L _ ‘-\. e
-ét,.Eetersburg Ju: . ”ollege“(SﬂP,Judé) was. fouz: ° in l§27
1# . and has the dlstlnctlon < Lol one,of the.tirat tmo Jjuni- - colleges
. | in the state of Florlda. ~id “rowth of the colleEe durin; the late
. flftles nece551£ated expansi c:'f301llt1es,'staff -and :erv1ces.u; e
- ‘;fhis growth“mushnfomed in the - ‘es and *o sume extent may»have X

diverted =zttentioh from lon;—*a:;e 1nst1tutvonal goal setting and plan—

'ning. Now as growth is lew ... off, the col lege is devo -ng ?wlma“y

.- s 3

e attentlon to the develonmen 7u1dellnes for long-range planning;that.
o . aé 7 Y - = ) . l . ™ I'/
o . - ’ - . o o/
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' - will intlude a'program*or-goaluoriented perspective and a hunmanistic

| ¢ management philosophy. The president, in a recent lessage to the  fac- .
“ulty, noteéd that S.P.J.C., like other community junior colleges, is

faced with a new treed of student and must develop a flexible and respon-
"~ sive vehicle for.educatior to meet the needs of -these’ students. He

. challengcd all to join.in.the~ef?ort to deviseﬁsuch a vehicle""to bene-

‘ flt our students, our community, our state, our natlon, and our world"

| (Bennett, 197h). R e

' Demographlc 1nformatlon reveala that thls new type of St.
o o . \"_c, \ el
433“%T1£"Peter§bqu J"Hlor College studenu is. chronologlcally\older (medlan ,:f

~r
@

“;;;M age_géll_mgre_mature, and more’ aggress1ve w1th1n the sjstem. Flfty oner
& BN ° ‘ T
percent of/these students are woren. Presently, only sllghtly more

N d

< 'f;'uhan SO‘pezcent of thee students ‘are enrolllng at S I.v C 1mmed1ately

l

after cvmpletbng hlgh school ' Acnrox1mately hS percent elect to attend '

-

only part-time. These students are adults, both blologlcally and leg—

_ Voo < ) :
v"ally, and communlty college personnel need to view them as adths.

Unforturately, ‘the academ1c lock—step all too often den1es them polltlcal-

Lo 2

‘ 8 ‘ and enotlonal maturlty as; 'well as adm1ss1on to academlc maturlty. In
Anrll lS, 1974, address at Chlcago to a J01nt meeting of ational Assoc—

. 1 - .
- 'gﬂ .1at10n of Student Personnel Adm1n1 tratorsw Natlonal Association of
«vmVomen Deans, Adn1n1strators, and Counselors, and A_exlcan ”ollege Person—_
A - . T c

nel Assoclatlon, Frank Newman, D1rector cf Unlversvty Rela+1ons at
L Stanford Un1vers1ty, Stanﬁord Callfornla, and chalrman of. the Health

\ (3

pducatlon and Helfare Deparsment - Second Task Eorce on ngher Educatlon,;

-

observed that theachanges occurrlng -in hlgher educatlon'ave not meeting
?

Xj T the needs . of this new type of stulent. Hevs uggested that each 1nst1tu~
. _ _ o . . e A
‘_v‘+1on ShCJld be accountabl» not only for the cost of educatlonal programs

< s

ty

: .. . ! ~ N '-‘ -
o . : .]‘8 e
- . X . - - PR + -
. . . ,
, _ L . .
O .
o




out for tne effectlveness of these'proarams in mec_tng the hjeciives of

“their partlcular cllentele. He Lurtlﬁv stnted thqt uhlle collegeu

. (7

"o

should be comoet*ng to serve the ;r oa:ticular'clientele, instead they

frequentlj become involvad'in,bureaucratic political compeiition_apong
i : (’ ) '
themselves. This applled research pro sect constituted an g"t:Lon program

to diminish such intfainstitutional political competition at,St.
Qetersburg Junior?éoilége. - _f\‘; Lo

; N

As 1is lrequently the ‘case in an organlza icnal structure, twc

dichotomies of service and pyramidsfof power have developed at St.

'ﬁf'PetEstufg,Junior College. The a=z ademlc af”alrs p"ramld a3 ariSen;

¢

' the student affalrs p“ramld has c_lmbed to ~omparable helghts. ThlS
art\flclal seraratlon has led ‘to competltlveness between these- gxecutl

8
2

areas,'and; th surpr"slngly, en attltude o_>d1strust has ueveloped

~Upen occa51on, 1nstructo*s have been crltlcal of counselo*s“ adv1ce in

T4 . . . . ?

academic planning for students;':ounselors, in turn, haVe guestioned

structors' ccmpetence in assistirg students in problem situations.
. : ! . : ns,

r ( h . .
Each area has ruarded 1ts space 2l _scation from invasion”_by the other;

o :
P

each nas. adr01 ly art1culated 1ts -iews as tc the céntna;itywof~itS“=
service in the institution. This study focused on devising an action

: - - : L :
' program to breeax down the art1f1c1al and 11m1t1ng seoaratlon between

i ‘ b ‘< - “l

" these two>grou;s of‘educational professionals. A major objective'of-the

' ) e Lo 2 .
study was to fccus the attention of the target grouvs, counselors and

Yo

faculty, on the commonality of«thein goals, as'opposed to'their'differ—

- . ; . . ~ N

rences, preparst-ry to their.joining forces to develop an irrplementation

plan to synthe: "ze their services in a holistic approach <z the L
. N . " ! Sy W . .

teaching-learni=z process. ’

N SRR

.o Banlt:, Thurston, and Guiden (1972) se=.the cownunity'juniof

. . i . . . . v

Q h -
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: - ) ..v. L .. . - u. : " .
collegc et a crltlcal.crossroads in history.’ They.aSﬁ:-". . . can the

Junlor college prov1de +he tllmate qnd the encourqrenent for 1nd1v1dun1 :

1

students to feel more.keenly,'experience more déeply, live more fu y o=
to encounter a fuller range of their human potentigl?" (p.:199) Cer-
tainly'this lofty goal is not attainablc if counselor—educators and
-nvtructor»educators are pursulnv their separate-paths w1th ot fen

~01t1al thought of “he “ntal grOth und de«clonncnt of the Ttudent as

- Toelr eventunl cdestination. .
5 SR, " ¢
BN _ : B¢0Lker and R'"cardson (1968) admonish educators in +he two—VHar

“college not to draw 2o Jnnatural dlSt-Lctiﬁx ‘between thosn who teach and
2 . T ' ; ’ ’
v - aosEwao prov11e-counse&vandwguldénCt~hv:ﬁpv recom“end establlshment of -

; - —

L a»sin&le,organization Whichxprc&ides>1 mutually advantageous‘relation—
11p for both 1nst“uctlon end student oervices,'but they alert educators

‘ ~f . : e

t0 expe t- attlt dINQI res1stance to i3 needed'revision irn administra-
8¢ 1 min ,

A IEReRanes ) , . S o
! tive structure and function. - ‘:5; ' e - -
_,Cohen-(i969> 'states that the fo:zus of educatlon\ é}fting from

1nstruculon to lear“-ng,/what is known “out causing behavicralfchange T—

is gradually beang rut to.use; ~He believes that'cpunseldrs mnst assume'A

. ...‘ .1’
s anproprlate respons1n.11ty w1th instrue: ors for student learnlng - '

I predlctable, measurztle, and deflnable. Matson (1968) underscores the

\ ) 4
) o

1noortance of this uhared responclbllltv even 1f 1t requlres almost com- -

Plete rece51g 1ing of the tructure or framework and even tne content or 2

v:;

1 _ . L ' ) .

practices of student perspnnel work. Thus,,coun elors are’ challenged to
Lo o o - VA

- . . . . . Lo . ) i . . L

. . stzp out of their traditional rele as dispensers of a.ser1es,of-serv1ces

.

ar 3 to join Torces with —heir academic collesgues in an actidh program . ‘
g v g ; .

.

27

for sheping Z>rees rat he* “than reactln‘ to them. u_mllarl facnltyfé

merbers- are chnallenged > move aWay'fr“” their- 11mite&‘andAlimiting role

.

s
L
o
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as dispensers'of subject matter infermation and to join forses with
- ‘ b ¢ ‘ ' . i

- their counselor colleagues in the mutual undertaking of "eausing learn-

lng"_and whole tudent development Hevitt Sanford (1967) r:zes that

the tlme has cowe for us to control our zeal for imparting =ne 2
and skills and to concéntrate ours ¢ ort Jdovelo oty bthe individ il

~

“auct.uws  Thus, it is -incumbent upon educational profes:ionalS'to pro-
’ e

- % . e e L m

_»lide_a_learning— elim aiﬂ—in whlch max1mu dev eloruent of :at:ntlal and
@ . . o . L

S Afi13m nt con ta.ke place (Gra.nt 1972}, o

larcher (l9oT) rem1nd° us that ch anging tires call for new

- ocial goals ‘new vllues and assumptions, and new in stitutional arrange-
* '

W:ats that w1ll allcw us to complete qur ong01ng struSCle‘against'SCar:

ety an& to zove be"ond productlon to the development of huz man potentl-

lities. As our soc1ety rapldly changes, old educatlonalv_vdels are

w

becoming obsolete. Thu in_an attempt to_keepﬂpace with rapidly

changing soclety and ah increasingly-diverse clientele,,ths community .
college Is striving for educational jnnovation and change, Hot surcris-

N '
'

izgly, ill-defined &nd poorly evaluated‘instructionallobjectives and

[ “ "

A

1“effect1ve student services programs graduall" ere oelng thased out,

a:d_new approaches-and new goals are being sought.‘ More a:dimore3

'

student serv;:es practltloners and thelr academlc colleagues are. exuerl—

. ;menting with practices:that are exceptional. Man*r f hese lnnovatlve

4 : ; .
p*actlces and crocesses 1llustrate that the focus in education is shift- Sa

\\{ogﬁffom‘teaching to‘learning andﬁrecognize that "the'teacher and the

»

learner are engaged in a ‘cdoperative process in whdch there is <n actve

'interchan' 7of inteliectuagd-.stimulation, Znwwlede=, and a::e:t;ve rel a- .

tio nshlps” (Blncker and Richarisons 1968, n. 13). ?ithin z?is conter=,
loth the Lounselor~

¢

ucator and the instrqc‘ rseduczsor are cont=rned -7

21,

NS
;
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-

.with the whole student as a renctor, formulator,iand evalustor. To-’
" “gether they share the recno 1o help the\studv “dentify o
solve problems and reeasse. . Cotbe ?*ght of ! ~ understand-

. ings. Together they, share the responsibility to delee.instructional

& and student development programs to provide,alprocess’educati6n-to

©

prepare students to surv&ve—in‘an Lndefined future Together-they '

S must serve the student holistically

! The maJor focus of th1s study was on the development of an

H

action program to resolve a problem s1tuation that az neared to be limit-

1ng whole-hearted cooperatlon and oos1tive 1nteractlon among S i.J C.

3

counselors-and instructors'in their shared.respon51bility for whole

“student dévelopment. 'Since'this limitation was vieued as diminishing N

’

the effeetlveness of both counselors and 1nstructC“" in’ tne;r coopera-“”:

tive 1nteract1on w1th students, the artiflc1algseparation between these
. \—

/. AE e

two,target groups,and Fhe-soCial distance this/engenders Were seen as
. bl ) . O : u \ ERT . . . . » . . - -
h undesirahle;‘"f““-~~~w - DR N T L . ¢

Al

Recentlywcompiled 1nst1tuoional stat}stlcs cwted 1n‘the St
Petersburg Junior College Dlanning System Guidelines for. Plannlng
Fiscal Year l975-76 (June, l97h) show that more then 70 percent of the
S P.J.C. student populatlon enrolled during the l973-7ﬂ academic year ‘

. . - .
had nc formal academic advisor, s1nce they were enrolled in un1vers1ty

©

©

y, : . \

. pama]lel programs and were meeting standard general erucat on’ _eguire-
! / H . 3

ments Only the students enrolled in "terminal occupatlonal programs -

leading to the assoc1ate in science. degree or to a certificate vere L

-~ C ok C ', LS
requlred to- seek academic guldance from tk eir,department_chairmen or .

. 2

o

¢

from other des1gnated denartmental adVisors. 'Fortu:ately, hecause\of

<

ot . Lo . . , . P . . . -
. | 22 D
. v, .4‘.v " . A . .

o
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academic faculty, there appeared to be no lack of concern “or these
"university parallel students. Nohe the .less, administratively, theve

was a strong need to deflne adcountabilities to insure opilmum coordina~ "
. . o ' .A o e v - v ' .
tion of e?fort. 'This need is further agcentuated by the S:ate Board of

a .2

Tducation regulatidns'requiring the follow-up evaluation of all students

1

B

M

in terms of thelr success in effectuating their. career objsctives. -

.'Since~these_follow~up studies also lead tc implications affecting both

curriculwa and instructional methodology,'it is és all important'

P 9 K
e

that academic faculty, as Well as coun°elor s havo responelblllty 1r“#

“ ) ] . . z

academlc ldv1s1ng and career counsellng.

- H b
— ———— oy
—

. : rddltlonal ev1dence of the llmlting‘seyarailon oetween coun—

K ~ . T —
o —_ . . - R

selors end" academ1c faculty surfaced 1n the results of a, recent'localL

Y \

o, X .
'survey,(;qaust 19Th) conducted ‘at the St. etervburg CaP“‘S of S. P.u. .
: : . . \‘ .
> - S
Among ot“_r thlngs, this survey of facult perception% of x_stlng
. g 6 - - \ . :

_ student ccunsellng needs and serv1ces showed cons1derable saculty a;athy -
—— co '\ .
- and dlsfﬁtzrestrrn~the counsellng services.-”Only a third the fac a1t

_returned ~he. sur‘ej, even though repeated reouests for re*.rn were made,

\ w2

The surve*’further revealed that part of the problem Y Velllhe}lack of

4 N
"

.knowledgerabout_these'counseling services. As communicators, studeut‘* =
. services rtractitioners apparently,are not winning an"'apcolades! _Thi§&
‘message ca:e through loud and clear as a surdrrs1n6 ﬁh_be* of #he [feculty.
[ . ‘w . . oo L,.' .‘\”1 . . : )
att ached notes to’ the survéj commentlng 1n essence: 'Indon't know e'““u{g'1
. . ) - Ly “. .‘ﬁ"- -'. . o B Lo )
" about what counselors ‘are. doing or-.are suﬁposed to do tofzeaningfullﬁ "

IR o > . R . ' TN

A 8

SO respond .t > the survey."r Suchjresponses certaihly"did not'suggeskﬁthat.

Ehe counseling "er""ces presently belng rendered are elther xel] knoxu

. - -

6r CQBSldered 1d1e-ensable to the majorltJ of the lnstruCt;onal s+a“f

. v e o . 'b‘
P . . - £ m
. ‘Yet among tae '~1m"*7 ObJeCthES oi‘ie&th'e couﬁ Sedin g’aﬂd ad“::ement

L LN -

f-_‘ I X . R ' . . - ‘ . .
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co j”"ﬁrogr¢r reventlv artlculated by a soeciallv apoo nted coun se] ths#
'rorce (October, l97h) Were the follow1ng obdectlve vlnvolv1n~ inter-- « &

3 . K . ' \
. aétion with faculty‘and administrution: L ' ) o BRI
L A o L e oL L \
- i. Professional counselors will serve as resource pgrsops

N - . . 4

to the faculty and- administrative clientele. g L S °
R 2. Professional counselors- will serve as facilitatosrs in

natters concerning students, faculty, and administration.
. . . M'- . . . |
3. Professional colnselors will serve as resource,.persons in

o

curriculum matters. ' a3 o - o

¢

\ . o : Profe551onal counselors will articuylate with instructional

\- programs and acmlnlstratlon (p 2). - " C
. \ (S : : ‘ ' . .

._x ' Of the 51xty—two fac ty members respondlng to thn survey, about
"\ ' e o °

o X— 37 oereent expressed at 1east some 1ntcreat in assurlnv a greater role

\ tbemselves 1n the counaellng and adv1sement iunctlon other than that
\‘ . c T—— v

\\ . . (S . L . . v .
\ relatlng to my oresent (teaChing) JOb ‘ (Thlrteen.oercent 1nd1cated' - S

~,
v

-, S

eflnltc 1nterest twenty—four Dercent expressed condltlonal 1nterest )

R N .\\.

T@e purﬂose of the survey was to gather relevant data +o:reappraise\tpe_

- .. S

cohnsellng and adv1sement orogram ‘and te prlorltlze services on the o

\

‘° : basis of : .ercelved cllentele need° in an env1ronment characterlzed by

e v ~
'

mlted resources. Yet_Withogt\open,'sharihg, mpltidireétioﬁalz‘spon;

taneo sfpommunication Between the inStructional’statf and udent,ser—

N vices staff, *t dld not appear 11mely that 51gn1f1cant and effectlve.-

- L o kN .
. -

reorganization-of-eithertprogram would occur.' Accordlﬂgly, it became

1ntrea51nglv 1moortant to devlse strategles to develop suok ooen communl—

" . . l N N
X v N v

‘cation and cooperatlve plannlng and to break down artificial separatlon
T ¥ \

.. .o * e # \\\.
e and attendamt "dlstance" between these two~grouos of educat onal orofes— e

.- . P ~ e

S 51bnals. In ‘order’ togeffeotively-meet the nieeds of. thewwhole student}

. : . . - B
’ o . . N cL v X . .o X . ® ~

kA
~
/
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a v i e

each’yéar, an even greaterrresponsibility isuplaced'upon.institut}ons-toﬂfﬂ

G . b\ -~

4

/it“vaé impOrtant3 then, to center attentfon-on this lnstit&fional tﬁrdst
and to recognlze that otudent development 15 a total 1nst1 Jtlonal goal
' not a,fragmented departmental responslbllity. As 1s tlpu:h;ed ln‘tne

~.3t. Petersburg,Junior College Planning System: Guidelines for.Planning,
FlscarJYear 1975~ 76 (Juhe; 197k, p.T)'."the ﬁnterrelatedness of processes,

Ao

“programs., and perSchtiVES, as well as the operatlonal goals of “the

» college‘call for a humanlstlc management phllosophy.

This Major Applied Research'Project (m;RrP}) aided thefcollcge
,%ﬁ moving_ibward.participatory decleionfmaking; as‘acaqemic‘facultyv;nd‘.
couneeloré joined in an-action.proéram in gronn conSenSusfavareneaaiand
«group problem solvlng.; An’addltlonal -by- product of thls g"oup consenans

anﬁ problem solving process was that of staff dQVelopment, for humanm

xk.

rhresources are .the most valuable as well as the most,expenSLve aspect of
. T S . . ' . o
. - X Y e . . . B

. . N ot . - . . ¢ s . . L ; ..._ .. .
_+- an organization. Cafeful managemerit of those resourcés is both necessary .
¢ Lo i e R Y : : E . .

ey
Y

: and ‘desirable, and, as the"St.-Petersburg‘Jﬁnior'Collegé_Final Report of
the Pre51dent'* Gommlttee to Develop Guldellnes to Lllmln& e the POSol

‘blllty of DLachmlnatlon Agalnst Jomen stlnulated (Anrll, -9Th) _
s ¢ 9 7 4

Uhen the organlzatlon is also an 1nst1tutlon of scc1ety an- .-
addltlonal dimengion of accountablllty for the public srust becones'
apparent. It may be said that full utlllzatlon of huran resources

_ is a responsibility of the college not onlv to the organization- .
itself but also to the SOCletJ which it serves (p. .. - "«

¢

" ' Vo

L Aa~fund1ng for Dubllc communlty colleges becomes rcre limited

Q

Justlfy ‘thejgr orograms,‘as well as to- account for thelr u lization of
flnanclal resources. ngher educatlon is movlng "wlftl" t:ward a

T S . . . - . R Ll . \

: oystems aooroach to program management in an effo to JV*ﬁlpy proera?s L

" | , , .
) and funding.' Wlth l975~76 as the target flscal year for a_l of Flor-da s_

I
IR

1nst1tut10ns of hlgher educatlon to convert to the ajstems aoproach ‘ “\f}xw

e . .
L . e . L

-~



oo . . o T T .
S.P.J.C. is busily involved in »i annln Nedy tne *N*uxc with 'its plan
. - ¢ - &) N .
. R ‘
e .. N . L
e enbodying a program or go al-orienteg perspective. . Th;s-s:udy supported
'this future's planning andlfocused-on the inter-rela .ednezs of the tro- '

R A N ) !
S ¢ . ~ - . . .

'grams; proces Ses, ¢ and octspectl"es as’. well as -on tno operational‘éoals

.’ ‘)

o of ?nstructlonal gservices and counsellng serv1ces. ; e

I e
. .
L3

Untll cersons 1nternallze an’ urgency , chan&-'is not likely to -
sy

.

»take place; _Awareness precedes cholce. and ChOlCC snoula oretede ~heange.

. . o S : s
Tbus the condltlon of awareness becomes a maJor ODJGCthP to learn ng,sn

Awareness, buttressed by‘*eellngs of commltment and respous1b111ty, leads

v -

'ft. to the actlon steps of change and ta enllghtened declslor-maklng a.ong

a -

ch01ces. Accordlngly, the aLthQ program dev1sed in this™ study served
Tas aﬂfirst ste“ toward 1n5%1tut*onal,chapge by 'creatlng an awareness’ of
k ’ I 7" : LR e )

T 'the need ior change in the educatlonal orocess. By'focu ing attent*on X
0y -,uu; s - - ,

. on the extant condltlon, characterlzed b/ artlflclal and -tnltlng seoara-

2

'

o ;llustrate S~ecademic’ faculty that the1r emerglzz role &s community’v" e

.

- 'college<edu ., T encompasses fgr more than serv1ng as ‘dis ensers oﬂ - p

) . X - -

/// : SubJect matter knowledge and that thelr return to thn malnstream of v T

"f-.
! - w

o student serv1ce_1s actlvely solght and highly valued..ﬂThe study also
Cen dog R N ot ’ L i o . ° N '
: s _

"erve.dto‘_" chdllenge counselors to particibpate more.vigorously in the )

: ° . '."“ ) " Lo R .o . "
ins ructlonal process by placlng needed emphas1s ons the appreciations
. . Lt CE M

and skllls of learnlnﬁ as ‘a llfe7ong endeavor. T S

'Ut ~

4 .

* o . _ ;
_ Results of the study 1ndwcated that the emerblng role of the .'_"n

: - o .
Cen L communltv;college educator does‘not suooort the artificial separatosn 2

- . .t . ot
T between'academlc and'_tudent serv*ces, for both pfozram areas share a- )
A . _.' N . s N ‘\ N v“ ' * . ! ‘
e comnbn 1nst1tutwona1 gbal‘ fac111tat1on of leﬁrnlné\ nd segi@nt '

e N \\ . »__‘ - et .

A R “ et . 4 s

. , ao, '_, . . SR
.. . . o . 26 Tt BRE B
<y . - . . : . ! * . "
- : 3 . . ] o .

.

‘ N . N
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development. Through the aétion,program-seeking grouphconsensus aware-
. . . - . ‘ 7 . R
*ness, the resezrch project prov:*ed impetus and aiﬁe 1e :b_instilr a

sense of unlty in the eﬁucatlona'| process and to foster = sense of \trust

;Ln the college constltuency. p%,//c Dos1t1xe 1nter:c‘1en<among

faculty, counselorsaiand students supportedlths.in titutiznal Boal of
. . : . e

o

: . L e B} . R & :
. wholefstudent growth and development and created an«awareness_of the

- _ . . . o

need toﬁprovide an operational climate which pr...ctes effective comauni-
-~ 1 : ) s L . . : - . .

catlon,\s “lei nt procedures, and high morale.__ -

. f_ - Oof ce",-al s1gn1f1cance then, is the study S emphasis .on the

a

s . oL
partnership arvroach .to the;teaching—learniﬁg process and to student
. , ’ o o - . : . L

development in the community college setting. Of additlc:al importance,Q
are recommendations_for’needed changes in.S.P:J.C: policieS;_prégrams, o

) i : ®

_ “and Drocedures, to unlfy and synthes1ze the serv1ce rendered.by‘pcuh; )
N

.

¢ -con tructlvel" wo student needs.

Thls rajor aqﬁiled research project has significence .and value
o, ) ' .
V., for othenlinstitutions as well es’ for S._.J C., for it focuses' attention

& . i

on the helistic approach,to the teaching—learning process. The-study

also-accentuates the need’ for codperative interaction and gommitment of

. éilfﬁeféoﬁs inVQlyed:bnfthe eduéational team, if-positive-changeland - .z
) organigatienal development:areHtevoccurr;a‘ | . .
- . ‘j”l"3"' i . ;M B ) _ ] s : = | I )
- I 'SUMMARYﬂAND STATEMENT. OF  THE PROBLEM - - . . x
, o : — S . e ) .
o :_ r'fh TOgether,.ceunselorteducatbrs;and 1héajbrs’share.the ! 4
) pons1b111t" to 8581St studen;s in 1dez:t1:1y1“L solv:;gﬁprebieﬁs ;
and reissess1n< themsel;es rn the ilght of th°1r aew under tandings..'n .
Together they re the’resnon i i.i X to deflnegvnstruc anal and ‘;: .
| L e T

ERIC | ’
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student development progrems to provide process education to prepare

-

boe

students .to survive in an undefisned future. Togetha: theze educatiosnal

.
oo
.

professicnals must sérve students holistically.

‘

The purpose of this study at St. Fetersburg Junicr College is
: R 1rs

to break down artificial separation between counzelors ani zcademic

- ’

faculty through an acticn program designed to focus attention on the

‘commonality of their parceptions and goal:, thereby facilitating the

development of an imnlementation plan to s nthesize counseiing and

v

instructional sérvices in a holistic approz:h to the educational process.

é —. \
ASSUMPTIONS

!

1. Community'college'counseling and advisement is. a function

which ideal ¥ involves the total staff of bofh the iﬁétructional and = '

-~

counseling services. .
2. Counseling, as it is'currently defined and perceived at.

+ N

- §.P.J.C., is_aﬁépecific task done by specific staff members, i.ecy 0.,
\‘\ i . - ) )
. 1v  counselors:

3. The students' experiences in the current environment cause
. » . . . . . . ) ' ’ Y &
them to perceive .counseling and instruction ,as two separate and specific:

- . i

' functions within the ifistitution. .
. ) ) . . i N .
. L. Because of perceptions-of separation and specialization, -

communication between practitioners in the instructional and cownseling

prograns ‘is impaired and services to 'students are less effective.
. i , T T A
5. Common interests in whole student development -are shared by

.. - Loy . .

0

. both counselors and academic facultyr.

e ‘ ’ ’ 6 .

‘The learning ‘enviror L e ... .rent of the -

. student, and counseling and instruction are cooperative efforts which

Q .. '. ' . T S R - ' ER . 0
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. . . \\\\\\\\\\ 1L

Sﬁpp&rt te stuident in this er S . ’ \\iF\\\\;\\
f. TooZent aEVelopmf ) otal institutional goal. rather
“han - r{; 23 departrern ibility.
‘8. ‘2ducational . ~Thich almost thrse q:afﬁers o the
| Students.h =2 instruction - - aeccountable for their aéademic
and career _.znning and prog: 58 efféctfve than one in which
) academnicians are actively in- . .ach planning and trogress.
: . T L ) . ' ) .
' 9, An =action Trogra- :vised to breaxz down artificiai
- 56paration bezwéén counselor. lepic f;cul*v and to focus atten--
tlon ‘on the co:x?nall~y of th _ptions and goals.

_ lO- Strategies cag be ‘to promote tie Aevelcpment ol a
qliméte that.encdu;ages and. sus opeﬁ communication and.éhéring
betweén counsaLcrs ‘and faculty

11. The Delnhl tech31¥ n appropri%te teqhn que to\ut:l:r:
in arriving atf%roup consensu - -n the two t;r5et grou ps, counse’: 3
T i )
and'faculty.

12. More meaﬁinéful s es_can‘be provided;for'studen?s t-

A; maximizé'their-poténtial ir. >c151on—mak1ng }el ting to career,

.eduqationgl, personél; and velopment when”counselors“and fa;-'
ulty-éynfhesize their séf#ic . efférts ip, é holistic approgqh-tg_
the educéﬁional”probess;:_ c . | I -

—. DEFINITION OF TERMS

The fol ow1ng terms Utll‘ZEd in this report are Zefined in
v o : o
.accordance with the giossary appearing in the St-'Petersburg Junior

College Planning:System: Handbos: for r%anlzatlonal Workshops

(1973, pp. g-7B) .

O
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.z2l r2lazlon between Dar 5

.. {erossing organizetioral 1in=s) con ed Wit
.5 during in lTementati v ani h plz oy

o nlzmentatis

N

“isties oI’ oper: 2nvirc :ment.

K “1nlon when used in decisicn-nmaking, 2
Aphojd th'. consensu.

ninority acres to
< .

~

[

2 Tllustreting a . .ndtional -1nnu; 2T oug
-» causal defriniti-n, soluticn'approzci -z, &ni

=~ ring: teﬂhqlque ccnducted by means of:rc.nds ct
2 ‘no fewsr than three rounds).
-~ 1 to estgblish boundr :

ch
after learring how others

nds usad for converc=nce-of .Opinion whsrein e
1y chenge his opinior.
previous rounds;
ons must be defended.

{0

[

At e 'ﬂterm_ulng“factors, especially in living
~-2ducible wholes; a theory emphasizing

the orgznie
and wholes.

.. :2rmining the needs of .clientele grours

e
3
Q

pected results of activities, achievement of

e D"lred outcomes

- '

“ion of 211 activizies cafried ouT I an organ-

into a alngle ve*regnnta ion.
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R ENIN pro.ozis IoLnneryios .g LI 1moue
Rl tation WL s ombri- Poshills
. . - . -«
: fundene Ltnl hances “out the

: N
A=
Respon:z daend ns i oed Thrss ol
izatic H atapi Llo ozmeeiling L.

Pert

feronym ftor 1o tion and Faociew Teed

©oa c2zlendar
oriented zetw. . .. 7 a serizs Hf avent 1 tor

ORI

prcjects whic o dable s =rt ari fini
BS
Acronym fer T ptb aming-R. we- ToSuste iczily a
) sysvematic me o7 . ing witl cex Qrerst nry charze-
! terized by ths nomiioo orograms and T oomes L
/ ) [

~ 5

Process Awareness

€ the © mies .7 . oup ection

Program =

an agenc” that 2 dev _:-ad.cx bui-
oo ke elen-mts ner=isar ¢ its exeeutiz-
L T2 f2sired - ateomes: -

Lo 3ct1v1 1z3 directed -iward the sane

Program~Measures

Indiczto rs- of the -~ ='teristics of prc-vams are “teir elements
‘“comf 3s uch thion 2 objectives ~vai 2tive - -T=ria,
. “1tcomes. '

(
W

Re. ur-es
L= M2 oES
The huran ani nﬂn-" T arat retuirvemsnts Sor “zhizvement
of ObJ“,lVED by an a.i;‘:

N

Student-centeres T
Zrluenv=centeres

Pertainirz to the chzr-  istiec - @ Tannin “tenm which
causes z als to t ‘ responzo +a neede “me clientels’

croup, ¢ udents.
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Anentluy walzh satisfies t. -« criteria Tor "systemnes:
—- = thzre must be a structurs: or crZanizations
< t unl d i

h# whole mus® be orderiy;
— - thz whole must have parzs;.
= parts cen be—shown relating to each other;
- - th= parts cen be shown relating to the whole. -

‘Target Grouvp

A cliectele brout affected by a p;*tlcular activity
perceived as one of' three types: Ctudents, college
externzl community

- USU

2
pE I
X

.

PN
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Charzcterist:

In rev..

najor areas of

the projec~'s
téfistics znd
students.’

approachez to

pre_srence for the prcessional-~decentreliized counseling- approach
revizew of this

relz:ing to in::ituticzal crganiza=t

Second,

EUULW 0T THT LITERA. YT
¥ T 23T 'RCH

AR .o =HT
TIUTI ‘

-~ ReEVIZW OF LI, _o7TURD

N

swizg seleczed literas. ~ reli inx =5 thls stwjy, )
corn.2rn enmcrged. Tirst. n - ue
“eneflclary coup, It war  srtinsnc -5 review tihe ohe oo

tackground of the prasent

ration of communitis oo sen

since = review of litzraz- ire rzlating to vzri:

gmnunity eillege ccunselir i tnd sivZizement reflec

’

literature was unéertaken. . Thi-d, = review of Titerzur=

t

ional mocels wes present=d in «-_: -

3,

to explore varizus structureq dev elopcd in hlgher educatLon to premi=e

institutional

to the present

the methoao’

revieved.

- ‘"

Tenewal. Fourth, szudies in écmmunity pol ges re’atis g

oroject ~rere revi=wéd. Finally., Ziterature rélat. : “o

=v Tor obt=zining ccmzensus in ~1is r=search oroje .t iz

. of Cormmunity

College Etv.-

.."_IS

In a~
students, it 1

have been n Shaatly

and universiti=: was born well after World W=+ TT.

\

=wotirg T2 understz-d conte v communitss colls e

J-Cl to reme::er <z zirn i of world iz whici ToEy
<r22.  The young ge“erat~ =7 T=udsnts now in collz m=s3,

The' . ccastant - .o-
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voospeiooiiala. 2ol Iliczical edvancslrs Lo L sdert humzmlizTice zdvencoe-
—2nt (0 LT3, . A2 to thls yooo jert 1 pilation-olx en

ncresr I pro . . 2 Jlder studenc. waL ., L_aewoi. . woman

and t Tme Y sz ooliage bsgiz  flash Iato viso 7o under-

\

tend to-o div..s#  Tndent clientele i: o iis21F zn awes . ~=Spongi-

Lmman C 0 lege stadents seer comnprise acrs =z:otiim of

ths genz "wL Dpcr.lziln rmzi, consecuentis a0uld et be - oz Tt as a

h

R

omagens . " Src T o Irosz, 16085 Medsker o Tillery, LTTL. T ooe, 1972,

-3

»

LA . : - . & W
oueche, 1972). He = -, Zhere are some :zasurable srou: © . arence

7

0n

;, 1968). For = - =oot pért,

.. more practica_ ;rianta:ian
7alu? hwumanitarion Dursiits.
ics, to _zck coniidsns o in then-

zives, an_ . obe loms liksly to aTure Into'newv Tields. Tiie Tend to

eek = "y #Ttabllicshes and certelr . T to the ccoccupatitic D Tuccess

ard £ oo0izl zzouxdit that theo val ¢ highly. ZFesearch @ “Lience,

, L
s TO3E, L an i oTzl_vo. 27D “nat community csllioe ~tudents
' e

ars -mzro oo [imrieen amd _sso o 7unt o us than sen lor ecoll. e It tents.

e]

(2

1

\ TomanoniiT oilare Il T oigr to be le:is sure o7 their future
l==3-% = & - Pl “I. -~ or non-cc.lege st i:wnts. Al-

hcigh ~he - ve -o: confider  nor the irl-iative z the inow

.2f  ~tudents =z eage: » ildanens

edze o T . 1T Tt commuTmity oo
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. 1mee; of rzw colleges wr2 wiTar menting with 2 vecietly of
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for - -agemio alvising Is assign- . tc
important  hat even the rvosid ac
groap of - udent:. Aﬁ Iliinos. “~=
u;:ic.édw_ ng, wut froulty mem s

studen=s in areas =

T T
theo fécul*‘, end the ::mcept. z
TIoeIoET aga;4mic acvizor to u el
ral Zolliege, counselors 63 +ho uoa-
Eha<d inv<;ve§ es go:sul‘n*t: tc -
Teoultr Memamar

members' e

Lommuni s iless in IT. Touis 357 ri. =mzlcys éu;port:;ef”T::;- i
. HEI 4 of thz &- . iamic acvising Z.net .z
- e Faotommpl o Collegs in Ficr. ., &
¥ Centro ;g€ iz Teoras, =11 ioe preiezzioial counselors oo oLe
ac rdemic s5ing and “rogram Tlisning :ESCTTTH.(O'B&niﬁn, 197.). .
& ﬁ:éd%?ﬁble ropexation of the litsratnf; ref”. T neo
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'(196_6, . 39),

‘usually not effective."

“tions and do a peotter o

irstizu~i-ns

defentralized counseling servicss. The retionsa.s
Drogram 1s sitsted In this way -

Ve
organiz our physical e
ticnsnips, we can'yre"enf 2 zonl Troo ieve : : <
selors and’ faculty. Lccating -—oe ccunzelors f&:éughcu: the faoultyr
mares thenm readily available fcr consuitatior, ©sth &y fa aculty axnd

(0'Benicn, 1972, p. 1£3).

At Harper Coll

zge, counselcrs £r= moused in
- .

assigned suudﬁs ts for-ccunselins whd =2nroll
isions.

rotated on & ragular schedule tc rrovide

o,

Py

the colleééfﬁenter (Har-ey, 1967

rozch 1s

'r(

A chief propcment for this ap

who says in his

facul*" rerbers §ometimes feel vueJ

3 ' =

o the proper COurses, experiszres s..oWws thes

ing is superior, the stuisnt is “zhor:

e

tage of attending a comminity colleze

decentralized counseling mocal, cou:relérs ars =z

I

Vocational -guidance is zzrhasized, ené 41

Jazsz
zock on the communit college,

TLuLIovery succsE:

-~changed’ in’

S 320N _oET.

1)

Thornton, Jr.. .
"ihile

fu 1 Fzszign Tsu-

un.less acadzi: ‘3=
2 e esecnomic i.oan—
. In thiz o-oT lonel-

divis. = of

1

tha colTeoe and sne01a11-e in advisings majors in that d171s on. T2

assumption is

they can also ' study thess ;- ip_lax

-

Civisg the [ Fadent as

information. The coun. :ior chen »un work more :l-

menbers cf the faculty, iden=if - —ore closely with

hepefully, break down some'of t:: Tr&ditibzzi\gcun:e‘

‘

that oftery arise and frequently indar maxseun

that as the vopizilcs Zn the wiioy:

chafs’

arte md currens
Tz WiTS Dartis_ lar

ves
iy

Them, znd t
ar-irstructer bt=rriers.

etfort zon » - .. of

\\

<

&
3



—— . ‘ Tz
stulent: ar stzrinlized
meiors, -n this 22 o ’eaw

=:-0n2d a group cT undeeciizd stuic:::: Wil =ve not s
vet szlec :la mz2':r, as well 235 a group of Jjevelormental stﬁdents.4

. Azain. tlz assuzoiion is made that by so doing cc:nseii:g ioads wizl

be sp-ead more even_y among =1l counselers.
Howsing th: -ounselors in divisional headquerters neer the class-
rooms snd 1 thz 3% :dent traffic pattern then maxe:z 3rorring into a

counsslor'z ofrlce both easy and naturall, It also zvolads isolating the2

e .

counse’ing Tunctict and helps bresk down the instructor—:ounselor Tar-

pie

riers -y.putzing tze counselors in natural daily contazct with acaderic

facul=—.

‘ . . PN

The profeszional- decen,ral zed counseling aprroach seems To. b2

at _z:5t a %tep in the dlrectlun of the 51ngle-g*01n concept referred :o

;

n

as ' tize Morzine Mix" at Moraine Valley—Community Colliege .in Palos Hills,
T1l. -=is (els on ,.1973). The colleée facilities at Moraine have been
careZully =l=znned to prov1de fo* decentraclzatlon of services. In this

sys=zm,. ths student s%fvices personnel are placed in the :ainstream B

{

, student 1li:= cn the campus where they daily come in’fre <ent contact with

ithe teaching faculty. ‘Here“they have opportunities to Zevelop a tean
ccaesiveness by v1rtue of smal , more personal staff grcupings.

:zeling services

m

011ir (1972) rncomre“,b ‘decentralization of crcun

and cir- omoe - counselors to lezve the barriers of tneir office clustars
aN »
7

. e ) <
and to tex up with.their'faculty.colleagues in.divisional centers
' spotted t}ro zhout the camnus or located wherever the P:tlon is. Collins.

(1972) also suggests that if th e‘counsellng function bezumes decentral-

1zpi in the process. it might become the hub of 1ittle uxiverses %o which .»
- \\\\\\the Qtudent cruld atthch hlmoelf. Since Matson £1955) vzme to the

e .

e - e T
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~

conclusion that a lack of cormunity feeling was one of the

-

zctors

distinzuishing between those who dropped out of comrmunity colleges and

-

those who held on, such decentralization appears to be, a desireble

alternative both.for students end for staff.

Medsker (1960, p. 167} also recommends that "there should be a
- Plan for close coordination between those whe perform student personnel
services and thosé who teach‘eo that the curriculuﬁ ana instructionel
program are streﬁ%thened ey information‘and {deas from thoée whe work
closely witﬁ étﬁdents outside the‘classreom." _However,‘in Berg'e opinion

(19[2), evidently insufficient attention has been given to Medsker’'s
- . ' . ) . i r - )
perceptive recormendation. : o

‘In summary , reviewlef selected literature relating to the variogs
approaches to eommﬁnity college cbunéeling end advisemeﬁt seems to indi-
cate pféfereﬁce for a system iﬁ ;hich professionally trained couﬁselors
function in decentralized counseling settings.(MatSOn} l§55; Medsker,
1960; Thofntori;' 1966; Harvey, 1967; Coili‘ns.,. 19723 0'Banion, 1972). _The
liferétﬁre review furtﬂef suggests thet such an_approech facilitates free"
interaetidn and~cemmﬁnication-among cbﬁnselefs,-faculty, apd students,

+ and thereby'enhances.instructionél.effectivenese. :In sucﬁ a decenﬁralized
counseling syetem, coﬁnseldrs_go ouf to the sfudeh%gglfhey work in
'Cencegf:with the feeultyé and they work with dil kinds of studeﬁfs? rather
than oﬁly with those who have "peifonal" proelem§5 Thds,(coﬁnselofs

. actiVely-participate in the largerAcommunity in which they live.

Institutional Organizational Models . . RS
. In.cemmunity'colleges,_most orgahizationai'experizentetioﬂ is

'ﬁaking'placesdn the area of decenﬁralized counseling services. If" the

student services program is to have major impact on institutions,:
A . : . ;/Amp



counselors must leave the comfer— aend isolaticn of +the counzeling 2enter

The student serwvices program must move into the =ainsirez =i ih

P [y

- into the curriculum, into the instructional prazess, ints the dsoisica-

making procrsses, and into the commumity (0'"Banicn, 1972 . :
] 7 .
.. s I . . : .
Collins (1972) reminds stladent services practiticners that one

of ‘the best ways to establish a "we" feeling is for "us" <o do sore siz-

nificant thlngs»together. Student services practiticners must sSomehiow -
establlsh and/or malntaln 51gn1 1cant relatlonsblrs‘w1tn-“ the total

;
academic community, with academic faculty and other edmi

iristrators as

well as with students, if they are to promote pro*essi nzl develcrment.

w

Yet in this century, Persons.with diverse orientations on campu

-

have tended to separate rather than to unite (Brunson, 1967). Blocker

a

X P o C e s
ard Richardson (1968) observe that the greater the sccizl distance be-
tween -academic faculty and guidance personnel, the greater’' the possibil-

ity of dimming -and distorting of perceptiOné of-roles, trcgrams, and

.

professional gqualiffcations of each by the other. They simonish educstors -
in the two—year college not to draw an unnatural dlStlnC ion between

those who teach and those who provide counsel and -guidance. Blocn r and
/ . / . _ .

Rlchardson recommend establlshnent of a 51ngle orean;za+-on whichk would
Y

provide a mutually advantageous relatlonshlp for both 1n::ruc+1on and

student services, but they e _ect to encounter att1tud1 a1 resisteance

'
\

"among cowmunlty college educato“s to this needed revisicn in administra-

tive-structure. and function.

In another report, Richardson- and Blocker_(1968) emphasize the
5mportence_of guiddnce and counseling in the two-year cc_lege, while at

.

-the same time»identifying the.changing conditions in.such institutions_

'that have rendered EY1st1ng organlzatlonal patterns larg=ly obsolote.

- [ P r
A N 4
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and with increased enrclliment lezds 1nev*»gol“ tha is-ls-icn of

teaching fa:ulty from the student perscnnel crogrz=" (p. 133). Ther pro-

pose & t““-We rel organization which would recognize the existence c?f

< : 1

the educevional institutic: Ir +nis model, the Tirst level of service *
A B
wouid be performec by acai=rmic faculty (educatlona_ edvising, and sponsor-
A - N g .

ship of student act'vities), the second level by professional cdunselors

(educational counseling, fjcational,and-sOcial counseling, referral
) - . ) -
service <o counseling spe. =lizts), and the third level by specialized

personnel who might or miz ..t mot nave counseling backgrounds (admissions,
. \ . . -

regiszration end records; ilagnostic testing, psychotherapy, occupation-

o

=1 inTormeticn, voecational znd educaticnzl counseiing, health serv-ves,

placement znd financiel sids; student activities, snd administraticn

hf progran). Richardson and Blocker (1968) telieve that "the physical

“ard administrative —elocazion of second level services with their logic-

ally concommitant first lavel services would have a number of significent
N ' . . B

acventages" (p. 130). Some of these advanteges wculd include improvéa

communication smong all levels ofsservice, recognition and utilization
of academic faculty in the counseling and advise:ent process, more
) X .

effective utilizaticn  of counselors through a5515“nent of}snec1a117ed

perscnnel to.central core services, and an improved referrai systex.

“

Again, these authors anticipate that problems engendered by such a proposez

K

reorganization would be primarily attitudinal and that ccunselors*”ou;c

need féassurahce from those who'teach. v - -

b

Bi cker, Pluxmer, and‘Rlchardson (1965) su port the need f .

concenvratlng all nonanademlc and nonbualness functlons wzthln the ~phere

N 1. 490 E. o






n‘the"belief tha the 1deal,relatlonsh1o between ‘teaching faculty and

-

i
of student ‘services and under fhe d1rectlon of a slnéle adnlnlstrator

At‘the Same time,. though -these researchers state

The dlsassoclatlon of the 1nstructlonal program from the student-

personnel services constitutes’ a serious problenﬁwhgch operates to
the detriment of both’ areas Academlcnpersonnel may view the-

"iH;#_ student—personnel program as an unnecessary bureaucratic dadjunct to

the college, lacking academic respectability and 1nterfer1ng w1th‘
the basic purposes- of the educatlonal process (pp. 2L5-246).:

) ;",Blocker, Plummer; and Richardson (1965) concur.with Robinson (1960)«in

,student serv1ces practLtloners can only be accompllshed by a merger of

i

.'thought and actlon on the operatlonal level facllltatlng]cooperatlve o

v

Aactlon and 1mproved support for. both facets of student needs They See

th1s merger belng ach1eved 1f 1nstructlonal and student serv1ces are

k un1ted 1n the roles of both 1nstructor and guldance counselor Accord—‘

PN

1ngly, they suggest that all counselors teach a class and tha some

1nstructlonal personnel be ass1gned respons1b111t1es for acaAemic

: advisement. o - o : o v S

- . 1 . - o
v .

However Berg (1972) states that experlence unfortunate13 does

/
not seem to 1nd1cate that such a solutlon e1ther has. préduced or w1ll

- produce th1s deslred result. He belleves that counselgrs WllL galn

acceptance by academ1c faculty only when they are ab e to: demonstrate

thhat they are’ haman development sneclallsts who have much to cOntribute‘

‘N

ZﬂV{ﬁto»the educatlonal Drocess.- If counselors are to‘éstablish themselves‘

y “' ’ : /
as human development facllltators, they w1ll have to demonstrate to

: .academlclans that cooperatlve efforts whlch unlfy the cognltlve and

!

affect1ve aspedts of' the educatlonal program are ac?ually poss1ble and ;.

in fact des1rable and essentlal.' Berg (1972, p. lh2) suggests then
that the f1rst prlorlty for eounselors is "to break their monastlc'vows,
. . S . ;

VTR |
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Lcommunlty college,

\decentrallzed counseling as the ideal veh1cle for accompllshlng these

.w1th faculty and staff in currlculum development and rev1slon and in

27

leave the cloister, and begin to assoc1ate with 1nctructors in the real

LI

L world of the academic envlronment. He further suggests thaf the second

prlorlty for counselors is "to infiltrate the academlc stlucture of the

" Whlch can be facLlltated by one-to- one relatlonshlps

. between counselors and 1nstructors. ‘Berg vlsuallzes some system of

]

e
fa
<

tWO pr10r1t1es.

Medsker (1965) also undersco::;§the rmportance of the relatlon—_

-

"sh1p of thL student personnel worker to the 1nstruct10nal program when

he remarks that “ o .. counselors and others may - flnd themselves the "

't' . R -~

-gatherers, 1nterpreters, and evaluators of student characterlstlcs data

!

“for the entire college staff ’both 1n adv1s1ng and otherw1se worklng . E

o
t

overall plannlng (p 22) IR e

:Perhaps'the extant»dichotomy between academic‘services and

‘v.student serv1ces is, yet another spec1f1c expresslon of” the general ten—

Y

o

dency of hlgher educatlonal 1nst1tutlons\to set themselves apart from

.the larger commun1t1es ‘they serve._ Pres1dent Vllllam B1renbaum (1969)

of New York's Staten Tsland Communlty College has stated that "the

. . \ ‘
entire canpus is wrapped 1n the prlnclple of separa eness and detach—

v
T

ment - a pr1nc1ple deslgned to 1mpress uoon those subJect to 1t an "'\\\\

appreclatlon of the1r dlfferentness, an* upon the Dubllc beyond a

=
\

respect for the alleged obJect1v1ty, neutrallty, ‘and elite quallty of

the academlc communlty (p. 37). Perhaps then a central goal of educa—- .f \
tion profess1onals should be to assure the breaklng down of. unnatural
separatlon between the total educatlon 1nst1tut10nal h1erarchy and the

broad cl1entele they are deslgned‘to serve 1n-the1r particular-

..'.\l‘ ’42



te

T geographlc and service: areas.

¥

e Yoehnllne and Blocker (1970), 1n an art1cl° espouslng a’ flexlble

i

e “division‘organlzatlon as the key to efficiency -and success in the conm-
munity college administrative structure, express a strong bias against
making any unnecessary'overt split'between "any pairs of related’

- OPPOSlteS' which can become the focus of excluslve and mutually hostlle

grouplngs within the faculty ‘and related plofesslonal staff" (p- 10)

These euthors bel*eve that the only effectlve way to prevent destruct1ve

fCOmPetltlon is to prevent the development of these mutually exclusive

Fy.
R o

I

Vgrouplngs ‘and thus, aV01d polarlzatlon. They partlcularly empha51ze the gh

1mportance of attemptlng to ellmlnate the destruct1ve d1chotomy between

t teachlng Iaculty and Counsellng faculty, as Well as that between day and

R evenlng faculty, between full~t1me and part—tlme faculty, and between

N

un1verslty parallel,and occupatlonal portlons~of the currlculum
& . o

KOehnllne and Blocker (1970) see the d1v1slon chalrman as responslble
for two maJor groups of respons1b111t1es flrst for‘Taculty, for
. Programs and courses, and for the actual teachlng process w1th1n the.

. dlvlSlon, and second, for a cooperatlve relatlonshln w1th the dean\of

° e oo
“

' Students and hlS stalf whereln he shares in the superv1slon of counsélors;

T . . -

aSSIgned to hls d1v1s10n. Thus, the d1v1slon chalrman in thlS model

Partlcloates d1rectly in- the teachlng process and also partlclpates

t o dlrectly 1n counsellng, worklng both with Studente and other adv1sors in

: helplng resolve 1nd1v1dual problems.

w

. r

At Moralne Vallef Communlty Collese in Palos Hllls, 1111nols,.'

Each employee is recOgnlzed for, h1s expertlse in h1s perfo*mance area R

k4 ) !

and is encouraged to share his knowledge.and.skllls with those in' the

.

the-?Moralne-MlX espouses 1deas 1nclud1ng the following central concepti

v



verious divisions ¢ zhe college, for no person can rulfill all the

St : requirements of his job without the help of others (Nelson, 1973).
Thus, Moraine College is ‘esigned and managed to facilitate_free corzruni-

kY

‘w_ catlon and group declslons, and 1'nstructional.effecx;tiveness is enhanced

. by. 1nteractlon among all staff members and students.- In_fact,‘Moraine‘s
slngle—group'concept goes so far es to stipulate tbatvjob_distinctions~

-1

are not considered unis=ss doing so helgs in the’deliberations of the

A

group or assists .in accomplishing-the task. After sharlng 1deas, the

groups generally try to reach dec1s10ns by consensus. At Mora1ne, then,

[i
.

'the organization of admlnlstratlon is a plan for utlllzlng the total

personnel resources of he 1nst1tutlon 1n such a way as to secure +he1r o

A

'",responslblelpartrclpation'and cnoperation_in decislon-making. In such.a:‘

T-sYstem, divisional alz_ :learly areusubordinate‘to institutional'goals..

“l-&Fichardson (l9'l)“believes that community collegesﬁheed neu .

' directlons.in admlni tration and new concepts of\authorlty. It'is his -
contentlon that the most common pattern of.communfty college admlnlstra-

t1ve organlzatlon is of a llne and staff nature and empha=1zes unlty of

'
\

. Sy L '
command. He accepts this ag ‘an admlrable org 1zat1on for achlev1ng -
‘coordinatlon but as,the worst'poss1ble type*of rganization”for solving .

- N .- . . \ N
problems. Th1s type of organlzatlon is seen by RXFhardson as fosterlng

R tthe development of sch1 ms 1n a number of areas,'ln ludlng the academlc

staff end the counsellng staff iRlchardson believes'vhat two fundamentalvi
"aspects of thls'tradltlonal form of organféation’are responsible fo;!the
:aeuelopment of ghié undesirable.schismf"the-concépt of unityﬁof command
and the'concept/of‘span of control.‘
The 1mpllc1t assumptlon that 1nstructfon is the major functlon
~of a two—year’college as ‘opposed to educatlon of -the total student

,is a direct result of the concept of unity of commeand applledhtoythe'

S v




30

educational enterpric: by the fzculty merber turo;~n his line
relationship to the d instruction must 8lway:s assume that the
"demands of instructior more important than the -~equirements of
student persohnel'serr or the reguirements of t o tusiness .
office. The frustrati: - ' other specialists whigse work may have
equal importance for e: :ion of students but axtho are not in the
line of command is bot:  wdictable and evident in the development
of the self-contained s- - .ctures -in many of our colleges today
L (Richardson, 1970, p. Zu,. o

_Richardson (1970) also states that -if we aCCépt the. premise that
'problem—solv1ng is the prlmary furction of the admlqlstratlve organlza-

tion, then';lmltlng the span of coutrol to improve coordlnatlon defeats

the primary purpose of the totel organization. He proposes a modifisation o

B

of the functiohal apnroach 25 an -experimental approach to the_adminis-

tratlon of tw0—year colleg 5 since he believes thath:eir'educatibnal -

i programs, 1nclud1ng all ser~ic=s rendered by the professlonal staff

£

requlre only a minimum leve ot coord::atlon.

In this ‘same expe:..zz-tal and izmovative.2in, Alvin Toffler

-~

“f(l970)‘sﬁggests'"councils = ~he future" in educationalvinstitutions to

/ L _ \ .
make sure that. all curricu »cisions ars justlfled in terms of the
- future, rather than the’paf i John Gzréner. (1963) empheslzes the
; . . o
‘ need for renewal heth with.. mindualS and with;n institutionS,When

‘he observes“that:
y : ’

When organizat - 21 zocleTies are young, they dre flexibie,’

fluid, and nét yet -.=’-:-:d by sigid speeisliZation end willing to
try anythlng once. -3 Taz organization or society ages, vitality

diminishes, flexibi_ ity zives way to rigiditys, creativity fades, and
" /there isva loss of capacity to ‘méet challenges from unexpected _
_dlrectlons « «+ » I the-ever-renewing society (or oréanlzatlon),
what matures is a-'system or framework ‘within which contlnuous '
1nnovat10n, renewal and reblrth can oceur (PP 3, 5)% '

Lo
'

ACCOIdlng to G rdner (1963), if an or anization 'is to develop
?’ g -

contlnuous self—renewal capabllltles, it must have an effe tive program

[

e for recrultment and 1nd1v1dual development, recognlzlng thav Deople are

the ultlmate source of renewal.' It must also have bullt -in pr ov1s10n

4:)




for self-cr1t1c1sm whlch depend on an openness of communlca_-;; channels,

: /
L.Flnally, and in: agreement with Toffler s (1970) councils of the future

. ¢ i
'plan5 the organization must be_interested»in what it can bzcome rather -

than what it has been.

Parker (1971) belleves that hlgher educatlon must o°¢e1op stIUC-'

tures des1gned to Dromote 1nst1tutlonal self—renewal He is not ove”ly

/

_concerned as to whether this becomes the new 1dent1ty for rilent ser-

‘Vlces,'Ws contalned w1th1n the frameWork of student servizs. , 'r is part.
)

of" the larger system of thz college. He does believe,-h:wy”ez that

o many psychologlsts and counselors have the needed concep-:~ a-i z:kills to

- assist in such a task and that they,- 1n turn, can'prepars_:::e:; o it
Thus,—Parker thlnks by draw1ng from the hehawloral sclenme:‘ iz _”,pos-
s1ble to conceptuallze post-secondary educatlon.as a deve__-nen‘«; faterets

"mun.ty W1th avallable power factors" to promote des1rable chang=: n

students. He’Sees cclleges :efforts to restructure the1r studen- rur-

vices organlzatlon to lnclude a student development center as facin - otwo
ba31cvllm;tatrpns by So=reorganlzing (a) they rarely can :zzemble the

necessary personnel from the broad range of behav1oral scizaces to

N

,adequately study the college student and (b) these center: chated.inv

Q

'the Student serv1ces area only perpetuate the current schiz= between )

academ1c and counsellng staffs. He belleves,.as does Cnancler (1973)y

that ‘the resultlng hostlllty generated in the academlc faculty renders.

Vsuch centers bas1cally 1neffect1ve.__ ' o U

L. "'u,
\

Parxer (1971) recommends the establlshment of & broadly based

+

'~center that would study the college s efforts to me°t the needs of its.

: students and 51multaneously offer to the varlous segments of the college

e

profess1ona1 consultatlon on educatlonal programs. He}env1szons Such a
t ~ . . T

48



center asuserving'the'entire college and inclucing perSOnnel‘froﬁ
acadenic:divisions as Well as fron traditional‘student.services areas.

'TAdministratively,gsuch'a center for.institutional renewal Would be

-,under the joint respons1b111ty of the academlc v1ce pres1deu° and .the
'student affalzs vice pres1dent and would be 1nstrumental ir ulaplng the
-learnlng experlences of students, rather than merely facll;tatlng the1r'¢
tran51tlon through college.. Such a center would become ths hub of.educaf
tlonal development on the campus and, as a resea rch-dlsseml wetion- consul— r

.tatlon unlt would enable 1nformed profess:onal educators to ”gife amay.
our knowledge of student develoo:ent " t0'paraphrase Miller (1966). )

Thus, 'the student services f1eld must contribute to ths totz=l

h orsanlza::onal development of zoll_=ges and =ur- :ocusfexc_uslvely = the

' development 5f the individusl sTzient i: it _- to remei: a signifizant-
force in nigker education‘(Shafizf,;l973;. x;cordingly, student services
personnel can demonstratevtheir leadership_on college campuses ' through
"the conscious inuolvement of uarious Segment : of’thevacademic communityl
_in reviewing presentjpolicdes or estahlishing new ones" (Shaffer;.l966.‘”'
'pli) and through str1v1ng to promote broad partlclpatlon in declslon—

o u

‘;-maklng on matters that concern the ent1re college communlty

”fl“ o In a classic work relatlng to‘the faculty in college counseling,
Hardee (1959)-recomnends thatVStudents,.teaching tacultyg'administra:ors,
and counselors sit down together to dellberate about the whole studeﬂt
rn,the whole lnstltutaon: The goal in Such-deliberations dlrected
gtoward the.counseling1of studenés is to effect understandi“g among'all“
college ETOupSs , w1th 1nd1v1dua1s worklng in comblnatlon w1thout feal,
d1strust,.contempt and 1nd1fference ..; ..+« The dedlcatlon is, and wlll

ey P

cont1nue £6 be, the whole 1nst1tutlon for tne whole student (p-40). No

SR 47 S




student is acceptable.

substitute of the ‘cegmented college existing to serve the f -_agmented
; = ; _ st

o . . T
~

N - r .
Thus, the principles of reciprocel activity, shared concern,

‘mutual respect, responsible participation. commuication, and coopera-
p .

. teken and reported in the literature.

‘are to achiefe understanding and unity of -ursose (Brumson, 17 3). It

: ‘.
-

tion need to be implemented in our college: if professional educators -
' ‘ e ) ) - v ‘,»'
iswthe'respcnsibility of ztudent szrrices practitioners,to es~zblish and

meinsain sig-_ -“icant relati-r.shirz withir the total acadezic -ommunity, . -
B - , ° . . - :

with aceZ=mi= Zaculty ar? other ei=inistrztors-as well as wit: studerts.

and membz:~ = the lar~’“ commu.i*; if they are ‘to promote szzuificant
profess1”.; ST organ;zationa; 2valopment.
Related Communt ty College Studi-. : : ’ : o N

. ’ : ¢

Pl | rev:'wing selected l:terature, it became apparent that more

research .s needed to deflne cor.unity college 1nstructlonal and student

.

developt:nt pregraus to prov1de 2 pr*"ess education ‘to. prepare students

o
e, a

to survi"e in’ﬁn undgfined‘futu;:.- concomlttantly, as the focus.ln
educatlr’ is s 1ft1ng from teac“lng to learnlng, more communlty ccllege
research is ne ded to 1dent1fy and solve - the problems that are limiting
optlmum cooperatlve 1nteract1on between teachlng facultj ‘end counselors
as theyishare the_-espons1b111ty to serve students hollstlnally The .-
theoretical;base Sor study is well supported_in the literature,'but,\
unfortunatexx; fewlrelated community college-studles:hate:teenuuﬂder—l

L)

The gr at majeority of delegates .at a recent research development

»

conference reccgnized *the need for'a Clan worklng relatlonshlp between

managers oﬁ'1c:munity.college;lnstructlonal and'student servrceS'

i
3 . ’ : . R PR
i 8 : ' ) R LA




program: (April, 196h); In a recent Callfognla sdudj (1968\‘ Cr. Jape
Matlon dlrccted a task force wiaich ic¢antified de51rabl“ eszentizl
elements_of a student s=rvice: pregram. Three of those'elements clearly
indicate(fhat‘Matson and the - ask forcs obricusly.pere.con:erned about
\thé relationship-between ins:ruciors and studeﬁt services tlactltloners.
In a report to the Czrmegie Commissic: by the Ndéiunal‘Committee
for‘Appraisel»and Development of Junio:x College Studant P son:elvPro—

grams, Eoyt (l965)'steted thet the cor.ference partic:ipant:z were =zgreed
that ". . . isolated efforts 5y facul=y and student persornel wcrkers:

K4

, were'much less potent than cnqscioucﬁ; 1ntegraued a“oroaches (but)

~

concern was expressed that tha. mutue. acceDtance and respe ct whi:h under-

lles such oooperatlon“yas <oc often lzcking" (p T) Hoyt (1965) con-

cluded_that research was needed t¢ investigate wh:ut personal and situa-

tional wariables. are associated with Tfaculty acceztence, of student

el . .:;‘: S . - R o . .
" services*woxkers, which he perceives as.the centrzl problem that musi be.

...resolved if these two'groups of educa:ional orofessionals are to wors
A'cooperaﬁively to facilitate whole stua =t develonreno.

Thus, suudent services practltioners face a difficuit probler.”

‘ . . '. > ; ' o 3 . ..
They must earn =<he confidence, acceptance, and_support.of 1nstructors.

At the same time, fhey-must clearly indicate in-wha ways they can be of

PR

assistance in the educational;process. The 1mmed1ate task of studept

Services workers, then, is not to continue their efforts %o bolster the
, organizational ihtegrity ang inaenendence'ofithe services they perform

: within the framework of the oneratlonal goals of the communlty college.

.

’ -Rather. their task'is to work'to rard the 1nst1tut1onallzatlon of the
n .

broader goals of the communlty college, which - -are ~oqcerne w1th‘the;j

. .\

: educatlon of the whole student (Berg, l972)

49 .
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At the presens time, KRichard B. Schinofyi, graduate student at
:the.Florida State Universitv;.is conducting\a al:ffrtation.reSearoh
project entitled "A Study of the Fe ceptions' Gt Chief Student Per- -
sonnel Adminiscrators ‘and the Chief Academic Af7z r: Administrators of
EXistent.and Des1red Involvement of Student ?ersonnel Professionals in

Selected Aspects of the-: Academic Affairs of the Cormunity Colleg=ss cf

1-Florida.' This study was developed'jointly with representatives cf the

\

\

DlVlSlon of Community Colleges, and the results cZ' the studv are exyzacted -

to be helpful to the Community College Councils <7 Academic Affairs enz
Student'Affairs in their efforts to increase the e¢{fectiveness of ser- .
vices to students on, the indiv1dual campuses in the State of F-,rida

LaPrad and Bonner (l9Tl), in a recent study . deeling with- inno— d

»\

) vation in guidance at St. Johns River Junior College in Florida, sought

1

' volunteers'from the fadulty‘to join counselors in an experimentzl tro—:

paRR-S

]

gram to improve interaction betweer them to facilizate academic =zu:

-J ‘q,

eareerdguidance-anduwhole student éevelopment. The'investigatorsv::t up

. & number of,criteriaAfor’selecting the faculty —ol:mteers. Thess cr. -

-_teria~included: expressed interest i the experime=zal pfogram;_famil«

’ . v B L/ C Y AR ‘. - ‘
- iarity with existing-college;polici s, Pprocedures, znd practices; g=znuine

interest-in:students;“and prior.course work in\guidance and cormselizz.

. An-in serv1ce training pro~ram was then des1gned tc Zocus on the “hared
respons1bility of instructlonal ard’ student serv1c's nersonnel in meeting
the needs of the. diverse‘communlty college clientele and on the impo*t—"
ance'of the developmental aspects of learning as a,l;ieflong,endeavor.
LaPrad and Bonner (lQTl) report.that}the-faculty-counselor interagtion

. resulting from this stafi'development program not~only>led to greater

understanding between the counseling,department_and the @cademic

#

50
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depars ments but also appeared to 1mprove thr overall accent ance of the
ulcqunoellng department,bf“the other college d1v1slons, ln addftlon, year_

end eualuation1of the primary vehicle designed for the experimental

'progrem, a one'hour.lndividual discover& type course tovbe required of .

- all freshmen, reVealed satisfaction on the bahalf'of thc partlcipating;g:r
-students. Thus,'it would appear that. this ekperimental program3focusing
.on the 1mportance of maxlmlzlng coOperatlve 1nteractlon amon g educat"onal~

professionals cn behalf of students resulted in organlzatloqal develop-

ment as. well.as student development.
| The flnal portlon ofnthe rev1ew of selected llterature relatesljﬁr

- :'to the mc‘hodology for obtalnlng COHOEHSUS in the study, the Delphl and

the actlon team and why these part1cular methods were selected.

\\p :1 Meﬁhodology for gbthinlng Consensus - 5 o .-'l__~, .
N Tradltlonallp?\consensus has been achleved through +he method of
. - \\ . - . A . RN ~

,open discussion among concerned 1nd1v1duals. Thus, several experts'

migh* pool their knowledge 1n round—table dlscuss1on, after attemptlng
B \ . . N
to ellmlnate dlfferences of' op1nlon in debate, and mlght then arrive at

,\,

T

L

\ o
- .one generally agreeable group consensus op1nlon. Unfortunately,'hoWeVer,

~this procedure often unduly reflects the views of the most respected

member of the group ‘or of the most persuas1ve member. An alternat1vef

:approach to round table d1scuss1on is another consensus procedure called"-

! . i
e . -
P
! v

the Delph1 technlgue whlch A ST

e e e ellml ates commlttee act1v1ty altogether, thus . e
reduclng the 1nnluence of certain psychological factors, such' as .
spegicus persuasion, -the unwillingness to abandon publlcly expressed

~ . opinion, and the bandwagon effect of maJorlty ‘opirion. - The- technique
) replaces direct debate by a carefully designed program of - sequenflal
individual 1nterrogatlons (best conducted by questlonnalre) inter--"'
spersed with 1nformatron end opinion feedback derlved by computed
consensus from the earljer parts of the progra. ~ Some of the




. . . ) . 4 .
QuéstionS’directed to- the resoondents may, for-.instance, ingdire x?d
into the "reasons" for previously expressed op~ viens, znd a.collse—
tion of such reasons may then be presented to each resroundent in the

_ group, together with ‘an invitation to reconsider and pcisibly revise
¢ "his reasons, and subscquent feedback of the reasons ‘adduczed by ‘
) ~others. may serve to stimulate the experts into taking into due
‘ o -account considerations they might through inadvertence have neglected,
and to give due weight to factors they were. inclined tc dismiss as
unimportant on- first thought (Helme* and Re schér, 1959, p. U7).

o

Thus , there are variOus ways to errive at consensus, and, cer-

. A
’ N ~

: tainly,_therelis‘noﬂone universallyf"beét".method,_ It doeS'seem)clear,

though, thatlaction is not likely to occur on significant issues 1n6the
absence of a degree of consenshs'on those issues ”hen when a degree

' S ) P
of consensgs ~has developed W1th1n a group4that a problem exists and that

.

there are preferred ways of solv1ng.th1s problem, the'actlon steps of*'

. o . g
change-are-set in motion. For th1s reason, a mod1f1ed Delphl technlque

R S~

N -

g was selected as a fundamental tool 1n the research for thms study, N

- oy

a rather than other methodologies for obtaining consensus,:because ohtainF_

P . o - t ) ‘/ : » '\ .:’ .

'\ . ing 4nteraction (Judd, 1972)- of call the target popnlation.vas_esseneial .
to- structurée for commitment to positive organizaticnal change.

Sihce many important recommendations and decisiofis in a community

e

S ¥ - : : . : _
'.icollege are the result of group action of parels of: experts, an’ action

team or task.force, approach vas -also employed in- thls study ”his

v approach to arr1v1ng~at expert' cOnsensus, along m1th targyt—populatlon

©

consensus, was des1gned to prov1de 1nput 1nto the de31s1on-nak1ng pro—‘

n
s

\, ‘cess from experts quallfled to asplst -din- congeallngenoncerns 1nto 1ssues,'

: andhlssues 1nto actlon,vthus resultlng in pollcx»outcomes. Involvementl
of sgch'aﬂpsnel of experts in arriving at consensus on' problem identifi- -

‘cation and\analysis, followed by_proposals}for implementation.of,action,,

R . i ., . . 5 . . | . . ,
assures these experts a stzke in the. outcome of the organizational

fdevelopment effort. " )

‘“t-rj'. - 5:2 ]s
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Thus, methodology for obta1n1ng consensus mlthlnﬂa cross campus

v G

panel of’exne1ta and w1th1n«a total target nopulatlon 1n a ”ultlhcarous

g N !
® . »

communlty college are ol prlmary concern Ln a stuov de31gnel to achieve

[ 12

organlzatlonal development and to- assure‘commltment to the coQtanIHS

~

actlon steps of pos1t1ve changg . }. . 4 - L :
i . ="‘.' . " . N-_ .-' .

ReVleW of selected llterature relatlng to these methods.employed

» N - . . L.
NI

to obtaln consensus 1n thls st%dy follow. - T e

. ’-"_'P.f- _,‘} . ' ) . . .. . . =

. . . . v s . N ' ,

? . . . - » ‘

R . v
- . o ¢ S -f ) . * L

¢ . ’
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-~ ol - . - * (

.,-'

Mathema.tigcian—philosopher-.Dr. Glaf-Helmez"- (1959:) de*'eloped an’

fapproacn to a@d in maklng dec1s1ons where exact knowledge is not aNall—

- it

able. ThlS technlque usés’ a calefully des1gned program of sequentlal

v -

1nd1v1dual 1nterrogatlons and is referred to as the Delphl,.a name pro--

Iy el

posed by phllosopher Abraham Kaplan. PaSp:(1973) deser1bes°the Delph1

"a technlque f01 collectlng judgments that attemnts to oVercome the

woaknesses ]mpllclt in relylng on a. s1ngle expert, a one- shot group

average,.or round-table dlscuss1on (p 29) ThexDelph; technique ;s\‘
characterlzed\by I o "'J”anf, 7
Ca . L oRR e : ' - S
*. . . anonymity of response , multlple 1terat&ons, converggnce
.. of the dlstrrbutlon of anSWers, and. a stat1st1cal group -response
s (mode, median, rlean) preserv1ng intact a dlstrlbutlon that still
.. may remain w1de'6Judd l972, p 35)m T . _ LI _"‘

Ty
o [ | "
- - N
\ .

N The f1rst references to the Delph1 technlque or to 1ts use 1n

< N Y . - S z\'

R

the conteyt of h1gher educailon Were reported in. Marv1n Adelson s artlcle_f

& . ©

in: Amerlcan Behav1oral Sc1entwst (March l967) andaln'werner Hmrsch s

book InVentlng Education for. the Future (l967) In Management Science *

o

{'

. § N .
art1cle, Olaf Helmer and Nlcholas Rescher (1959, p h7 presented the

~—

r

program of sequentlal 1nd1v1dual 1nterrogatlons (bestjconducted by - : ;V

SRR -t

~

Y

classic def1n1tlon of the - Delph1 technlque as‘"{ . . a carefully_designed -

1

~
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questionnaires) interspersed with information and opinion feedback . .« . .

The'Delphi‘is'a conserisus gathering pr?cedure developed in ‘the
. R , el N

fifties by fesearchers at the Rand Corporation of Santa Monicd, Calif-’

. . A A : , ) .
- .ornia.. Inbeducation,\thé Delphi begen as a hypothetical approach to -

‘educational_forecastiné\(the exploratory"Delphi) and'is"now gaining -
_\momentum asia workable consensus gatherlng technique (the normative-
[ N . \

Delphi).’ Accordlng to Judd (1972),-s1nce 1ts inception:

At least five maior uses of the Delphi procedure have emerged. in
?'#~'h1gher education: .cost~effectiveness; cost-benefit analysis, curri-
_-culum and campus’ plannlng, college, un1vers1¢y-w1de and stateiwide
S goals and cbjectives; conEensus on ratlné scales, values. and other

" evaluation elementsy and. generallzed educational goals and obJjectives
.. for the future (p. 35) ' o

The Delph1 technlque was used or1g1nally with groups of flfty or:

.
;\-A;

fewer-respondents tOfgain consensuS‘(Cyphert‘and-Gant: -971);f

attempt to reduoe ohe negatlve effects and the problems connected w1th .

. uarly appllcatlons of the Delph1 were concerned pr1- :

marlly with m1l1tary~defense\systems (Rasp, l97ﬁ)

| v The Delph1 can be view: d as ;’ N,

o g.;ﬂ'. a series: of 1nd1Vidual conferences conducted- in'wrltlng
and having three main characteristics: l) each participant contri-
-butes at eacH/step of the quest%onnaire process before seelng ‘"the

- 1nput .of . other pa t1c1pants for\that step, 2). whlle the individual e
knows hla/OWH CeSrenses throughout the process, inputs of ‘others. - ‘/.‘

reme&in anonymous! 3) input galned .at one step of the process is shared
as part of. the next step (Rasp, l973, Ppt. 29~ 30) »"; . o /!

/

-

The goal of the Delphl technlque 1s 'to collect Judgments and to

a

) establlsh consensus about future probab111t1es in terms of such varlables

[ o N \ & B
ashtlme,\quant;ty, and/or;the-desrrabll;tx‘of_some_future_state (Rasp, ‘j

1973,'p. 365. ’The usual Delphi procedureiinvolues four“questiOnnaires, e

- The flrst questlonnalre asks each resp01dent to proflde some 1n1t1al

- - . BN '

1nput on the top1c under 1nve\t1gatlon. The second questionnaire.

¢ . . ’ N

"
e

w oo
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, state why he_retains his minority position. ;The fourth Questionnairé

a final respOnse revision request. This fourth round wés omitted in the

'research findings, and'much'of the information concerning the technidue

1zes judgments 1n a systematlc way It géins‘input. It est&blishes
"'prlorltles. It bullds consensus and organlzes dissent. In short,’it f

“cannpt be - overlooked as a useful and rellable consensus gatherlng tool/

"futures" thlnklng (Judd 1972)

The Action Team s e v \\gf
S e . : . N\

o \ . ih)
consists of items developed from the first\found responses -2nd requests
individual judgments in the form of priority ratings on each item. The

thirdﬁquestionnaire prouides the respondent\with an average Of second_; .

. round responses to each item, usually in the form of a median or moda.

. . oo . .
e S . . - \ .
" The ‘respondent .is asked to .reconsider his own second round response in

. _ T RS PR o/
’ { ) R “ . . V
Tight of~this information and either to move'to thé group opinion or:

is en additional sumhary of consensus data and minority opinions and is

proposed study because consensus o051tlons usually are der1ved after the
third guestlonnalre (Judd 1972)

The‘Delphi'is a valuable consensus gathering'tool, although theb

‘technique does.have limitations. Foremost among- these limitations.is

the fact4thst the procedure-is supported by assumptions ratner than by

has not beeiur validated statistically. 'However,'even in view of these -

'

':l{mitations, the Delphi has strength’dnd utility. It collects and  organ-

.o

- B h

i
\

\ ‘ |
-to facllltate declslon-maklng (Rasp,\l973 The Delphi procedure can /‘ .
. : o ' |

also serve as a. learnlng dev1ce or as é dev1ce to develop capécity.fon

i
|
i
i
I i
]
|

o

-, In an educational institution, many important recormendaticns
e = 1 ny 1 _ ,
. , . JAREAN

and,decisions are a result'of group action./ The\action tea:, or tésy-
. . . / \
, . j
force, aooroach has been found to be especlally efﬂict*velﬂn prov1d1 pYes

_____ T R
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educational professionals en opportunity and a prccess to tarticipate

productively within the system. Thus, an. 1nteractlor panel, or an

action team, can participate in an on-going group ‘process of problem’
identification,. deflnltlon, and analysis and can.“ove out iInto the

system to act as a catalyst in creating awareness of a probien <ituation
“/ - . .
w?thin the target population.

/H Hall (1971) points out that awareness'precedes choice, and

choice should Drecede'change. Thus the condition of awareness becomes

a major obgectlve to learang 1n general and to organlzatlonal defelop-

{
4 /

ment in particular. Awareness, butressed- b' feellngs of commltment and -
responslbllltv leads to the action steps of change and to enllphtened

declslon—maklng among ch01ces An action team; then, can be instrumental .

" change and & methodfto facilitate such change in the educational process.

*‘Creation of awareneSS, then, const1tutes the initial: step toward positive .

" change apd‘organlzatlonal development

The concept of awarencss, e1ther personal or collect1ve, is

'based prlmarlly 7n the work of George A. Kelly (1955) on tne psychology

.as one of czeatl g an‘constructs or klnds of awarenesses quch will

|
1

of personal constructs. Accordlng to Kelly, underlving, structuring,

|
and contr0111 g nost behav1or\1s the manner in whnch 1nd1v1duals groups ,

J

and - cultures c nstrue the world and make erdlCtlona concernlng 1t. The

S
Y

task of change, %r 1n/helly s terms that of reconstructwon, may b\\seen

AN

~
~

'
/
o

{

'yleld new ways o, 1nteroret1ng and respondlng to ex1st1ng ﬁata. Since

. / |
organlzatlons are\composed of and reflect the contr1butlons, 1dlooyncra-

N

t_c1es, capabllltles and 1ntent1ons of their various members, the key to

(

organlzatlonal dﬁvelopmenu would -5eem to 11e w1th 1nd1v1due develop ent,

v

(- R
I
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awareness or reconstruction might be described.as'creating conditions
Tor contemplating the possible.

Lewin (1948 and 1958) .also illustrzted that learners learn best

4

and becore more committed to learning under conditions of learner parti-
cipation.l Thus, the dynamic that is activated by a group discussion or
: v l : : :

- group problem solying'experience is that of ego-involveﬁent.i-This méﬂns.A
that'the self of the leafqér~is {nVolved and that he hes a étak¢ in the
oﬁtcomés ‘Accordingly, if the actual change process in an actica ﬁrqject'i
is to be effective anﬁ iq a pOSitivg direction, it must be éarriéd&out .

y with full undgrstanding gnd cémmitment bf ail involved. | .
This cﬁange procéss is further coﬁpliqa?ed by organizational
largeneés, ﬁhich'is a-charaCteriétic of many eduéétiénal systems; The

larger, more complex thé organization, the greater the needfto devfge
. . \ - .

‘new .approaches to menage change (Kite, 1973). Contemporary educators

afe.cOnffonted with a multitude of persistent problemsxand7a'broéd"spéc+_
' TN - o : .
trum of suggestéd remedies. Somehow though, the efforts of_edubatd;s‘tp

ﬁatch the appropriate remedy with a'particular problem have-not:been
overly successful and in some instances "heve‘geherétéd a.éejiesfof cir-.

-cﬁmstancesfleading to even largef,problemsﬁ\(Kité, 1973, p. 25). Thus,

educational problems of all variéties rémain'la{s;?y unresolved.
A .management techpiéuemthat can aid educe ggiél plénhers in deal-

ing more effe-tively with their increasing responsibilities is a contin-"
. . . BY ' . N . .

A f=uify matri#. Y Continuit& Matrixfis a graphic picture illustrating a
'i\.",functional lin¥age émong.problem analysisklcausai~definition,“s'lution

e : - } . S N :
\ 'approaches, and program activity" (Kite, 1973, p. 25). The techniqué of
visually illustrating functional relationships among program variables ‘
N -.| . . L P . : » . . . .
AN . . . i . -
eﬁ%bles'educational planners- to improve the possibility of correctly




43
matching a solutioh to a problém.' —
“Kite (1973) belleves that addlng the ability to con struct con—
tlnulty matrix to technlques such as flowohartlng, PERT, and decisicn
tables will improve the capability ofleducational planHE;s to direct;

controlg and coordinate complex'college organizafions.
SUMMARY AND STATEMENT QOF moﬂARCH OU“DTIONc

In sﬂmmaryg'the literature!réview shows.that community coliegé
sfudents refseseot arcsoss—sectioh of the country's pOpuiation (Cross,
' 1968; Medsker and Tillery, 1971; Mouroe, 1972, Roueche, 1972) and that
they are eager for guidancenconcerning present andlfutgfe planning
(Cross;"igéég Collins, 19'_(2)’. The literature also shows that contem-
jporar&:eoﬁcationoi p;ogessionals seem ﬁo psefer.o §rofessionalédecentrai— »
'f, ized coﬁnseiing approach, which-facilifateslfree interaction and'communi— R
" cation among counselors, faculty, adminlstrators, and stodents, and-
_whlch thereby enhances 1nstructlonal effectlveness (Medsker, 1960
Thornton;'1966 ‘Harvey, 1967, Berg, 1972 Colllns, 1972 O'Banlon, 1972)
This nrofess1onal-decentral zed counsellng approach actlvely encouraces
visualizing,the entire_campus and the larger community as learning labor-
. : | o - , _ A
.. atories and fosters practical interaction withxthe'"real Vorlde(Coheo,'lQEQ).
o If professiohai'eQucatoIs sfe to ochiese unity of-purpOse,.colleges
must implement the princivles of reciprocal acoivity, shared ooncern,' - ' '
ﬁutual respect, respons1ble part1c1patlon, communlcatlon, and. ‘coopera-
tion (Brunson, 1959, Hardee, 1959; Blocker and Rlchardson, 1968;: Paner
»'1971, Berg, 1972; O' Banlon,<1972) an1ew of selected related lltevature‘
also suggests thot 1t is the respon81b111ty of student serv1ces p;an+i—

ploners, as social sc1ent1sts and behav1oral'speolallsts, to*establish
. ' - " . : . . .

. lv' ‘ :- .',_. EE - . . 5‘8




LI
and maintein meanlngful relationships w1tn1n the total acsdsmic communi-
‘1ty, if s1gn1f1cant oroIeSSlonal ard organizationel develo:ment is <o
occur (ohatfer, 1966; Berg, 10725 Coilins, 29723 Shaffer, 1973).

‘Feview of selec,ed li~=rat. oz relating'to.the metnodology Tor
obtainlng Cconsensus shows that trea Lraditional'metnod for achieving
consensus hzas been throuzh open dlsclsslon among Jrulv1dual who then
.arrlve at an agreed~uoon group posi ition, whlch is usually a2 compromise

- between dlvergent v1ews often der ved under Lnduo influence of psycho—.
f.~log1cal factors (Cyphert and Gant, 1970; Judd, 1972). lhe Delrhi . '\
;techniQue, on.thebdther hand, attempts to overcome those factors- by not \
bringing the participants together-into‘one:place and by not reporting'._ \
individuai oplnlons (Helmer and Rescher, 1959 Pelrer, l967 lesch, 1967, \
.Cynhert and Gant l9{O Judd, 1972; Rasp, 1573‘ Pascal and R01d 1974, ‘\
Flnally, the llterature review ‘emphasizes the 1mportance of the‘
. concept of awareness in effectlng ‘positive change (Velly, 1955, o :.' -
. Hall l971), and the 1mportance of- 1nvolv1ng all "the target populatlon
in the action process to assure full understandlng and commltment to the
contlnnlng actlon sveps of change (Lewin, 1948 and 1958) The cont’n-
;_7' u;ty matrlx used in conuunctlon with Ouher management technlques,
1mproves the capablllty of educatlonal planners to direct, controlf and
_ coordlnate complex college organlzatlons and, thereof, to more effect—

~
\ o

_1vely manage change (Kite, 1973)

K . .
Thus,'the llterature review suvvests\that counselor—educators
and 1nstructor—educators must shale the responslbllltj to ass1st conmun -
. \ _ _
ity col cge students in- 1dent1fy1ng and solv1ng problems and reas se551ng

uthemselves in the llght of the1r new understandlngs (Blocker and Rchard—

_son l968) - The rev1ew shows, hoWever, that unfortunately,_a seriousg
. . [N . N - .
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_‘schismvbetween cor-seling and instructiona staffs exists in many
corma unlty colleges (Kimhall, 1960; Blocker =znd Richardson 568).
'Roehllne and Blocker (lQTOj,ﬁarn against making any unnécessary over=
split between-"any pai:s.of'relatéd fopposites“ which can tecome the
focus of excluslve and mutuany host11e grouplngs w1th1n the faculty and
relafed professional staff" (p. 10). -These author= oarticularly empha-

size the 1mportance of attemptlng to’ ellmlnate the destru( ?é”dichotomy_

between teachlng faculty and counsellng faculty

The review suggests tnat a1t1f1c1a1 separatlons between’ coun-~
selorS'and'academlc faculty_ln a multi-campus cormunity college be broken
downAthrough a cross¢campus action program designed.to: 1) .secure total

_involvement of both groupsl and 2W focus attention on theacommonality of

their perceptions end goals. Therefore, this study focuses.on:
1. 5Devising and impiementing an action program and process to deveiop /
: S o - S . . /

in a target population within a community college an awareness of
: . v ' . . . ' “/’

the need to change to break down artificial separation between
' courselors ‘and academlc facultv and to focus actentlon on the com- )
',monallty of thelr perceptlons and goals. This focus suggests the

Iollow1ng questlons:

“a. -What are the components and characterlstlcs of thlS 5roup

'1nteractlon p;f'ocess‘7

-,

b. Why are eachlof these componentsranﬂ.characteristics includeoﬂini
-the procéss?} .

c. Vhat provisfons were made.to.involvenall of the targetppopulae
tion,'counselors andpfaculty, in'this‘process? |

d. 'In what- stages "of the~process were the target'populationp j

involved?

60
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.- Exzloring the levels and dimensions of consenzus reached in a total

target population and in two sub-gréups (acadezic’ faculty znd coun- -

seling faculty). This focus suggests“the followin guestions:

~a. VWhat lev=l of consensus is reached in the totel target popu-

 lation after parhicipdting in the Delphi probe?

b. VWhat level of consensus is reached in the two sub-groups?

aQ

On what dlmen 1ons do the two sub-groups show- com;onalltJV

d. ,On what dimensions do the.two sub-groups differ?

1]

- Does there uppear to be a "student services perspective" that
differed significantly from an "academic perspective'?

f. If so, on ﬁhatfdimensions do these two perspectives differ?

.‘1n addltlon9 as a resuit of Focu;es 1l and 2, aevelonlng an 1mp1emen—

tatlon plan at the conc1u51on of this studj to prepare uhe way for
change. This addltzﬁnal focus*suggests thé following cuestionS'
. & .. o
a,r Wlll the condltlon of awareness exist’ in the target populatlon
. 80 that the 1mn1ementat10n Dblan w111 be received in a cllmate
characterlzed by mutual_respect, shared concehn,‘andfopen conm~
munication?" |
b. Through the actlon»process, will the prlnc1b1es of rec1procal
.ant1v1ty and respon51h1e part1c1pat10n be 1np1emented to achleve
-organ;zatlonal_development? o - 3 ;
c.‘ Finally, and_nost importantly, wiil the eondition.ef awareness

- in the target populatlon and the actlon team be relnforced by

'

feellngs of commltment and reSpOnalbllltJ that w111 1ead to con--

t1nu1ng actlon sueps toward p031t1ve change and en'lghtened
~decision-making?
Focus 3 relates to 1ong—fanée_ohjeetives that -cannot be,fu11y

61
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hieved within the scope of the prcoosed study. FEowever, tie very

r
aming or these research cuestions will serve to heighten tiie proba-
. : , : _ —
bility of their being perceived as both reachable and deésireble indi-
vidual and organizational goals-
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Chapter 3
’ - PROCEDURES
VERALL DESIGN

A cross—campus action team including counselors,:academiv
faculty, administratorS, an educational plamring analyst, the d1rector

"-of student community services, and a student were iﬂvolved in an on-

A

_going group proceQS_of problemAidentificatlon,,definition, and;analysls.'
The menmbers ofythis cross-~canpus action team_were selectea on the basis
of their interest in the oroblem anc their a llitj end w1llingness to
work'harmoniously.and creatively in a g;oup toward seeking solutions
totthe problem. Othef criteria used‘in their‘selection includea'exber—
;1ence w1th1n the,system and representativeness of'a.cross—sectlon of

1 S.P.J.C. clientele. S - - .

Followlng problem 1dent1flcation, deflnltwon, and analysls, the
cross—campus actlon team then<moved out to get - full 1nteractlon with
the target populatlon, all full t1me faculty and all counselors on both
_campuses of S P.J. C The actlon team used a modlfled Delpnl ;rocedure
~to gather consensus on two d1mens1ons; the percelved causes of the 1den—
tified problem and'the‘suggested solutions to this problem. The study
explores:v(l) the?level'ofIconsensus‘reached within the.total tafget
p0pu1atlon (all facult" and all coanselors),'and within the.two-sub—
groupo, counselors and faculty and (2) d;mensions on.which consensus:
was reached Vlthln the total target population; and uitﬁin the” two

63 | | |
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-3

e
b )

sub-grouzs. The significance of chserved differences alsc Is exanin

-~

The method of :resen

ot
[SH
3
04

the data gathered in rounis cne and
of the Delphi probe, the first and second Delphi cu stionn:;ies, is

adaptation of the method used by Little (1974), with the substitutic

an

36

of problem and solution statements for community service.progrem goels.

As the data were anzalyzeds;—additional questions were.explore
They are: (1) Do the results of this study suggest_that trhere is a

"student services perspective" thzu.difzers s1gn ificantly from an

. R - _
'academic perspective"? (2) If so, on e dimens . .3e

perspectives 4i7fer? (3) How may tuese differences, if. they exist,

4.

be

reconciled? This information then was utilized to develcr an impleren-

taticn planbto synthesize services inwe holistic agproach tc the

<

'teaching—learning_process. ' ‘ o

A long-range expected'outcome_of thefstudj is that the. targe

>

' population'will come tolperceive the learning environment as a total

“tive efforts which support the student in'this environment. Student

©

developuent then may be seen &5 a total 1nst1tutional goa7 rn**er than

a fragmented departmtr%al're:ywh-'hility.

R

. : . METHODOILOGY

A. Action Team

.

The investigator utilized the group process in the stuiy'sfabtio

‘plen.” A cross-campus action team of ten persons was =IT nued *

form the nucleus of the action program. Included on +ne action

were a counselor from each of the two campuses of.5.P.J.C., an

°

instructor from each campus, an administrator from each campus,

t'

:enVironment of the student, and counseling and 1nstruct1o4 as coopera-

n
710)

team

a



merber of the central steff educaticnal planning and rszearch de-
partzent, the director of_s%“dent ccmunity services, znd a st
1. -Criteria for sslecting ihe Cross—campus &ction tesz~ members
included:
S a. Interest in the problem;
b. .Willingness to'%ofk toward a solution to the ;:eblem;f

c. fAhility to work harmorniously in 2 grougr;

-or

- ceativity; o

e. Experience w1tn the sys.em (i.e., gt lezst three years n

t:e system,-student nember e.;cepted); and

f. Reoresentatlveness of a cross-section of college clientele.
2. Long-range objectives, beyond the scope ‘of this study, uhlch the

e S JET e

Cros3-campus act*on tear hopes to achleve bmough this act:cn
_brogranm are:

=z. To ﬂvrive’af a poiﬁt ~h there wac cuong all counselore_
ans all academlc I;LuLty on both campuses a ccnsensus aJare—,

5

ness of'the problem regarding:

o 3 (1) T nrti

L"

i2ial  “pmre.ion and  iistance existing he-

‘~“tween. counselors and academic faculty; '/

(2) = The hafﬁfulness of this unpatural distinction_between
two types of educational professionals;
(2) The need to remove the barrler and to open up cormuni-

cation ‘between these two target groups; and
(4)  The importance of spreading consensus awazreness back to
i . ; ’ ‘, ) . 1

the total target_populatioh~from the acti:n'team. ”

b.  To arrive at a point where there was among all'cohnselcrs

; -

e . and all. academlc facul y or both camp :ses a consensus
X . . . ' g
- . _ L . et >
' 8
Q - . -

ERIC

Aruitoxt provided by Eic:



ewarensess ol probable causes c¢f the .problen;

\

c. To arrive at a point where there was zzmong all zounselcrs

end academic faculty on both ‘campuses a consensus awareness

of preferred solutions to the problem:

(1) Of eliminating the artificial separation tetween these

—

- two target groups; and o
(2) 01 dealing together with the whols student in the edu-

cational process in a clirmate of cooperation gnd trust
Pl ’ K N : . . s
supportive of his growth and development as a whole

human being.

ferhaps a simplistic statement of the thrust of the studJ :;g

. be: "We are both (counselors and faculty) involved in doing
.basically the same things - fecilitating student zrowth and

development — now how cen we cooperate toéeuher to do.it?"
3. Tasks the action)ﬁeam/plénned to. sccomplish incluied:

a. Participation in an on-going group process of “roblem‘iaen—

tification, definition3 and analysis;

b. »Developmenu of a continulty problem analy51s ratrix from

N . >

which the contenp_of'roﬁnd one,of the Delphi trobz, the

A o ~ \ , :
i first Delphi questionnaire, was genereted end iisseminated
) - Y N\ -
' - \,
" to the target population, ‘ o \\

= \,

c. Completion of the third and final round of th;\Delphi probe;

d. 'Tdentification of act1v1ties to reduce or el::inate the S

prioritized causes of the problem;

- e. Participation injgroup modeling procedure to Zzvelop a pro-

‘posed plan to-implerent prioritized:s‘l'tione.ﬁo the problen;”
e | : - f. ﬂDisseminapion of ne inplementition plan for 23 ning_the“ 5
e e
Q S | R L

ERIC

Aruitoxt provided by Eic:
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organizational problem to the target peorulstion

=8
ct
(o]
tn

3
‘ A

10

clientele groups in the system;
g. - Continuation of functiocning after complietion ¢ the protized

‘study, serving as a catalyst and a model acticnprocess and

¢ program through which positive organizational change and
enlightened decision-zaking is facilitated.

-~ L.

-

L. The action plan of the proposed study was:

. To develop appropriate criteria for selection of cross-

<.

. cezpus action team;
. b. To appdint this  action team; o

"'c. To involve the action team in an on-going grouv process of

rctlen identification, definition; and &nalysis. ‘A contin-

tcd
ry’

uity problen enalysis metrix wes devised to iilustrate:

(1) The proﬁlem as conceptuéiized by this aftion team;
-¥(2) A seriesﬁéf proﬁéble causes of mhe~prpblem as isoiatei'
by the~actionztea#: . | \ '. A
Causes within thgiinéi§;dua;; "' o S

.,;.)
Causes within the orgenization;

Causes within society:

'. ’ : 0 B - . “ . ’ : v .
(3)" Possiblé solutions which treat one or more of the
=20 , A :

causes as outlingd by the action team:

- To improve_organizational_praatices;\f\ R
C . To improve individual comditions;

- : | &

S . L j
To improve impact of organization on- soclety.
_ . T

d.. Then to have the cross-campus action team move out to get
. - R o
full interaction with the targetﬂbopulation,;gll counselors
: ‘ < A
end’ all full-time fzculty on. both campusesiof Z.P.J.C.

L : . . E

=3 : L



>

~ ’

action teem outputs, the items of thé first round of the

o

- .+ Delphi, reworded for clarity by & group of ‘seiected college

. ' " clientele. ~ Taese Délphi items includs:

- . :5 . - . . < - .
(1)" A dist of perceived .causes of the problem;

- N -
[ ¥ . 4

(2) A list of suggested'Soiutions to the problem. _ -

.The area in which the  action team identifiled statexents or items ~....
- ‘ . X o
- - - - - ) - o \
. ¢ the2 Delphi was limited to those asticts of counseling which .

involve continuing stud t-coumseler-Trculty. interaction.

Z. Target Population : ) '

A\

The target poéulaticn included all counselors (ei) and 211 full-time

academic faculty (317) on the St. Petersburg &nd Clearwater campuses
e T

- r e

- of 3.7.J.C. .
° : : . o ) .
1. Two campus deans of student services and iwo associate deans
were included in the counselor target group,'since their respon- s
e - sibilities include counséliﬁg as well as zdninistration. The - /
| “ © . directors of_student cormmunity services and of special services {
<, . 1 - N ’ s - ; ’
- I3 | . . . - ) i . X . . _"_ ’
- were included also, since they are actively involved in coun- .
_ S 5 ‘ h L . : (5% :
. seling. : — )
- 2. Similarly, two campus deans of instruction were included in the
faculty targetkgroub,‘ e " . , . -
C. Modified Delphi Procedure o . .
1. Instructions to participants:
© The investigator devised andkdisseminated to the tazrcet popula-
* ? N /-/! .
4 - tior,.all counselors and all full-time instuctors zn both
campuses of S.P.J.C.; =@ letter describing the Delrhi technique,
A . . . . C .
explaining how~it works and that the Delpni :is a consensus
i ' 6'8 ) . . -'H'
™~ - N ‘
Q . ' . ) o R : R -
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\ o . \
‘ . . .. . . Y ‘ ) -
.gathering technique conducted oy . means of ‘rounds of questian-. - :
. : B . R . o . B :

i o \
- \

naires. (See ‘Appendix A.) . . i

"a&. Round one is used to establish bounds.
. Lo . . ' . B \... .\.

‘b. - Successive rounds are used for convergence of opinion - }

wherein each respondent may;change his opinion aftef . \

learninﬂ how others responded'in~previous rounds’. x\
. SR \

‘\

a. The target populatlon was asked to assess each of the 11stedx

..2.i Round one of Delphl to target populatlon

K
. . i
_ causes of the\problem as to lts relatlve‘lmportance‘on a \

fiveépoint'scake of,ascending.importance. w(See:Appendix'B.)\

\ \ .
b. The target pooulat:on\tes asked to assess each of the llstc . \ ?QH.>

solt“-n approaches as to its- percelved effectlveness. )

i

[P

c. 'They were invited to 11st'any addltlonaa causes or solution \
approaches that they cons1dered 1mportant. \

3. Round two of Delphi to target\\opulatlon : i.} f'.'t. .¥ -'.‘J:l“
- The 1nvest1gatOr summar;zed the results of the fifst_Delphi

questlonnalre by\computlng the mean and the mode for ‘each’ j ) \;_

!

o/ B '
causal and sofhtion statement and then developed the second

C et

Delphl questlonnalre for d1str1butlon to the carget populatlon.
' T R N R
'L(SeejAppendlx C.) s ﬁ\ 0 T
; ‘ - . ; . 'v- B . _— | i . -. o . “..IV .
" a. Causes identified in round one'were list#d in *he same-order
. \ N 2 - P . -

AN T
Y . '

i round two.
Solutions were listed in that same|order. =~ - - .. N

B . . . / _: ° N ' . . ..
Mode scores were listed for each causal and sclution

tatement. - . - C ’/1

1




a | SR T / &

efféctivénesé‘of"thg-éolution approacheszﬁih lighkgogithe &

‘summary data 6f'round ohé. If g pa?tiéiéan; felt tha% gé_?bﬁld
» not/rqvise.his originai minorityiﬁositinn; he waé asméé.tq |
 defenA it. The'inv§sﬂ£gatof,then priqritizéd\the causes /and’

'__soluﬁaans a éécond_time via mean anﬁ ﬁ;de,scére§ of‘eacy ifem;

. Lo o -
L. .Final round 'of Delphi to action team

_The cross-campus-‘action team itself completed the third round of

the Delphi exercise to arrivye at final ¢c  ~sus as fto the most

imﬁortént Eausés.énd tﬁe'b7ioritizgd Qolutigns.ﬁo.7ée identi?ied:
\probiém;;i(Seé Tablés éyl“ diésry : | /
RN | . : R S
De‘veloﬁfnéq't of 'Proposéd Plé.'fx {0 Implement Prioritized Solutions
The ggc‘t_ioyn team ,. - ' L v . //
‘1. IdénéifiédvéctiQities t .réducguor<é1;minaté th prioritized
' cgusés,of £he.ﬁr6blem;x N
: é."Employed grSﬁP deeliﬁ;fﬁ?BEEaureuto‘arriﬁé af a prqgoéed plan,
‘_fo iq%iément the prior tized-sb1ﬁtiQns;‘aﬂd
3. ﬁeveloﬁed an:implemeﬁt tion.flan t6 s&ﬁthesi-e counSeling sei-_
R i ' - - g .
vicés.and-instrﬁétion;ibée;viées in-a'holiStic appyoacH to thg
‘ "‘eAﬁga ioﬁal\?réceé; whi ; iﬁélu&%d;_timiné" PﬁﬁT ghért;‘reépén;..
'sibii fyﬁéfipﬁlétién;_§ct';itie§fou£1ine;» goﬁle inQolvemgﬁt;
éna dilssemination ofhfhéll plementation plan fcr solving' the
organi ationai?ﬁroﬁlem to thgﬁférget"popu'éfibn énd fq all -
clientTle;groups of the system.- ‘
S ?EPM[,SSIOEI_‘FO THE STbe ~

was not required, :the
:sedrcher actively sougut the advice an

suppgrt of the . mpus .deans

! .A:. [ AU S P S
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student services and instruction as well as the central staPf deens

A
'

%ﬁgi;nt affairs,and.adademic affairs. Finally, the president was-
ult

~

b

d, and his ;nteresﬁ'iﬁ\the project and the- attendant progrem for
anizational devélopmént was heartening. (See Appendix T.) Various. -

sers of the studént_bbdy-aiso vwere consulted in the plarning. stage of

project. Academic department chairmén were included eerly in the
2lopmeut- of the project and weré-kept informed periodically avout .its.
gress. ﬁ$ﬁe,feéearcher'askgd and was .granted th¢ opp6rtuﬁity to

28r at several depéftméntai'staff meetihgs in order td personally
/ T : . ,

uéint faCulty,memberg wiphxfhe project. The éame'strategy was em- -

yed:witﬁ counselors, when the investigaqbr discussed the action plan
the projéét.id studenf;sérviéés staff méetings; v

- ﬂAt“all'times_during'thesconceptualization of the research pro-

t, and later, when the'plan.wa&ioperatioﬁalized, the investigator'

eibed whdlehearfed'suﬁpbrt from the office, of institutional planning

research. As the research projecf moved forward, the investigator
eived\assistéﬁcé.frpm dgta syStems, within the'limits_imposed-by the
oing.needs of a bdsyIOrganization moving swiftly toward a systems

roach to management. ,
/" \ ‘ o

| To the crédit‘of;the'educatioﬁai prpfessionélé’selected-for the

\

ss-campus interaction panel, -i.e., the action team consisting of

nsélors, inétructors; adﬁinistraﬁors, an edué%tional plainfﬁg analyst,
- : . ) .o o
director of :itudent- community services, and a,studént? not- one
li?ed{éervicé. This illus.rated the prbfegsion;}ism of fﬁe'S.P;J.C;_‘
ff and reinforc;d expectation Qf a poéitive groﬁp pfdhlem énélysis'
eriéncé in éhé actibn program; in thé:étteﬁdgnt coﬁsenéué‘g;theriné

srience, -and i development of the implementation vlan.




o7

“Finally, the encburdgement end emotional and intellectual

pport, accorded the researcher by a number of Nova colleagdeg, by the .

V-

va St.'Petersburg cluster cocrdiﬂétor, and by the M.R.P. advisor,
| 4 K ) - . . A '
re of ine§timable value in the planning and execution .of this appiied -

segich project.

- DESCRIPTION OF IﬁSéRUMENTATION
‘The content of the first rourd ofitthDelphi probe was dgtgr_
ned by thé,action'team.l.The‘éréa in which lhebaction teém idéntified
atements or items of-the Deiﬁhi was liﬁiiea to ﬁhcse;aspects of coun-
iing_which'ipvpl&elcontiﬁuipg sﬁﬁdent-éounéel;r*faculty interaction.
| »Aﬁtér the investggatbr framed the wading,of.the Delvhi stéte—.

ntsg'the action team reacted to them and reworded them for clarity and

Eurécy of content. . Following this procedure, the Delphi jtems also®

re submitted to a group of selected college clientele (students,
. ) ' ' ! ‘ ; ’ . R )
ministrators, counselors, and faculty) who were.not members of the

]

tibn‘téam, "This additioﬁal procéaure waé conducted to insure that the =~

rding'éf thé'Delﬁhi-éfatementé wes clear‘io persons who had nét:béen -
Yol&éd inzconceﬁtuéliziﬁé the idenéified probieﬁ‘agd ifs‘probabie
/ . . ) L - - . . ’
usés and possibig'solufioné.‘ .

':An effépt Vaézmade to keep the nﬁmﬁér-qf.Délphi'iteméuat'a m?ni—
m,,ife.,-twgnt? caﬁsal étaﬁeﬁehts(énd éﬁenfyisdigtibh‘éﬁaﬁeﬁents;,
nﬁe';édéntArésearéh'fipdings suggested thég thié cdnsfdération would .
éfeaée the ﬂumber_of'resbondeﬁtéj?ﬁ%fﬁauld pake.part:i# ali phésés‘or ’
unds of the,study_(Littie,.l9Th). o L ' o ";'m

The following priority: rankings were used for‘each Delphi state- .

nt:”(S)Mméximum“priority, (L) high-ﬁriorigy;'(3) redium priority,
o C o Cew . 7 2 e AR
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2) low prrority, (1)‘mihimhﬁ priority. These'triority réhkings avcided
1e 11f1cu1ty that frequently arises Ffor respondents ‘in drscrlmlna ing
2w

en "high" & 'extremely high" priority, and their_reluctance”tc

ive |eny 1tem & prlorlty of "no imnortance" (Little, 197&).

,,/————(D—’—""

13 In collectlng the Delphi data, the responses “were coded in order
5 1dent1fy responses frou academlc faculty and restonses from coun- o
2lors. . For purposes of further analysielof data in later stUdies,Athe
esponses a}sc were coded tc facilitate identification of the home
AMpUS and.ecademic_department of each restcndent.‘ |
In many ¢ .udies in yhich the Delphi technique has_been-emp;oyed,
msensus was'defined as the cohvergihg'cf opdhion to e coﬁmon:poiht;-
1. this Study, consensue was deflned more broadly as a de ree - of « ‘conver-
ance whereln dlssenters agree to p051t1vely support . the rajorlty v
31n10n w1thout necessarlly rellhqulshlng the1r mlncrlty position.
Since the target populatron, counaelors and faculty,,tend toi
arceive themselyes.as educationai profeesionels‘ﬁith a degreeicf exéer;
ise, the researcher antlclnated that, w1th1n the t1me—ir "e of +h
tudy , they would exh1b1t 1ess w1lllngness to totally rel’nqulsh a for—
arly held conv1c+1on than mlght Dersons w1th less prpfe551oha1‘ex;er—
ise..,This‘expectation glso wesﬂsdpportedlin the iitereture (?etereen,;'
I71). Conseduentlyg'ih,this-etudy; the goal the'?elﬁhi‘exerciee was
p) arrive,ét e eﬁfficient:degree of cohsensuS'within the target porula~
ton to eh;hle'the:two sdb—ércups_tc fpnctich.together°with hnity of
irpose. Thie, of course;-did‘not preclude the poceibiiity that the
Dtal target Dopulatlon mlght arr*ve at . the 1dea1 r-"ondi.ti’on, converzence

o

E opinion at a common p01nt.
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'thod of Distributlon

-t

" The investigator}personally delivered a large.nunber of the -
rst questionnaires.to the various acadenlc departments The investif
Lt01 took the tlme to dlscuss the purposes of-the study w*th the
irious department chalrmen, and where p0551b1 ’ to‘acqua;nt the depart;
eﬁtaljsecretarles w1th the study and to request their aid-in facili;

’,

ting questionnaire return. In'those instances where personal delivery

: the questionnairee'wes not feasihle; the inyeetiéetor cdlled:the“
:partment.chairmenwand/or.denartmental secretdries to solicit their»_
iterest and'cooneretion. _The;same.diétribution prOCedure was %ollowed
.th{the counselor.enh—éroup, The_deané of‘instruction ar:d student-
ervlceé'were'personally"wlsited-also.' N |
Coples of the flrst and §econd Delph1 questlonrm res also Were
nt w1th transmittal memoranda (Appendlx D) to the cent 'al staff dean< |
id to the pre51dent for their 1nformatlon and comment 1f‘tney de51red
.1 responded either’in person or by.phone; one followed up his verbally
@reesed interest by”memorandums‘ The copy of, this m;morandum from the
ran of academic affairs appearé iﬁ Appendix D. The same:~eneral dis-
1butlon procedure wae followed w1th the second Delphl qt estlonnalre,
.th the follow1ng exceptions. Special effort was made to improve the_ 

rturn from departments Where rcturnb were lagglng. Suppcrt staff were

def1n1te a551stance 1n thlo eifort and went out of. the*r way to”

~

1courage *nstructors in the1r departrents to 1mprove the departmen*'s

’

wte of return and-support of the study. - - vr
.Fnrther, the deans of instruction_on-both'camcﬁéés responded to’
e investigator's reduest:for aésistance by sending~memoranda to their

'partment chairmen asking that they encourage.their faculty;to

75}
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vperate in:this study designedlto improve,cooperativelinteraction

ween counselors and‘acadeniC'faéulty. ' These memo?anda also appeaf

Appendix D- o ._ ' .. '_ © | !
Tnese efferts to improve the‘pércentage of return on the Delphi

stlonnalres were seen.also as- 1mportant personal contacts betieen

: iﬂvestiéator and the faculty and counselor participants indthe study.

1

:rsuch contacts‘wer%xdesigned.to.contribute to-creating within the
‘get population an awareness of the issue and of the need forvpositipe‘
nge.’

RESFARCH QUESTIONS AND STATISTICAL PROCEDURES
. . FOR ANSWERING RESEARCH QUESTIONS

"

The action p“ogram in thls study culmlnated in the development
" dlssemlnatlon of an 1mplemen+atlon plan to synthe51ze counsellng and
:tructlonal serv;ces_ln aihollstlchapproach to‘the'educatlonal process.‘
r objectines of this pnase:of the action program cduldtnot be fullf
lieVed nor measured.wlthln the'scope of this study;:for actually they;

: long—range objectl s, of ‘the’ 1mplementatlon plan. Consequently;'the"

jor research questlons 1n.,ne study relate to that portlon of the

’

;1on program in ynlch a modlfiedmbelphi procedure was employed to;f
:us.attention on tne?oommonality, rather tnan tne'dlffcrence, ofrthe:
‘ceptions and.goals of - the two target groups,icounselors and“academic
:ulty. iThese résearch"questions aret‘,' —_‘ =

;l. After partlcipating in.round_one and round two of .the Delpni-'
me,°what‘level‘of consensr. was reached in the total,target;popula#
Jn,"wbicn}included all full-time acadenic faculty and all counselors

both campuses of S.P.J.C.7



¢

2. IWhat 1eye1 of consensus:was'reached‘in the two sub-grovys ,
culty’and counselors, atterfparticipating in rounds»one”and two of
e Delphi? | | '

C_.To obtain the answers td research.questions 1 and 2, an item
alys1s nas done of the probable causes of and po ible‘solutions to
e 1dent1f1ed prob]em. The moae.score,_or most frequent response, for-
ch atem wvas determined for the total target popuiation and for the two
b—groups'for round'onewandsfound two of the beichi-pfohe. These data

re 1llustrated graphlcally, show1ng the relatlve prlorlty of each 1tem

@

: Ps 2Ny,
-\ I r

.the level of consensus on each 1tem, on eachinound, on the basis of
aAi scores.

.TheN;;ithmetic means of the priority of each causal and solntion
atement, tasea onithe_resultsmof both the first and second.Delphi
estionnaires,_Wefe‘prepafeo to tﬁo.decimal places.for the"total target
puiation'and for each‘ofnthe;two snb-grouns.. This was donelhy nulti—“
ylng the number of fesponses for each statement in each category |

u 3,_2 1L,/£éaing those five totals, and dividing by the total
mber of responses to that statement. A nonresponse to .a goal State—.

nt resulted in the lowerlng of the d1v1sor (the total number of

sponses) in the calculatlon of the mean for that statement and in that

-

nresponse itself being glvenﬁno numerlcai value, ' o

The' causal and solntion statements were.then-placed in one of

ve categories based on the calculated mean score, as follows:

Catégory . " Mean Score
"'Maximum Priority : u so - s.oo

iigh Priovity ™. 3.50 - k.kg
Medium Priority - - 2:50.~ 3.49

~ Low Priority - - 1.50 - 2.49

"o Mlnlmxm Prlorlty o 0.00 - 1.49

.-
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Finally, w1th10 each category, the statements were listed in

scending order of priority In ¢casés where the mean Scores were the
“

me for one or more items, the item with the highest mode score was
ven the highest rank. In the few instances where both the mean and
e mode scores.were identical for one .or more-items, the'item with the

ghest percentage of responses Within the modal response. category was

]

ven the highest rank o _ o o o
Because: of the ndture of the study, the individual rankings of -

e causal statements from onefto_twenty wes not'tne'important"issue;«

e grouping of certain causes and, solutions 1nto categories of per—

ived importance was of central, concern. L

Thus, a rank order of causal and solution statements was con-

led on the ba51s of mean . scores for each of the two rounds of the

lphi ‘probe for the total target population, as well as-.for the two,

—groups, faculty and counselors.‘ The level of” consensus wasvcon—

iered«to'be the difference in.the means of'theftwo consensus scores
each. 1tem for the total target population and for the . two sub—gxohps

rounds one and: two of ,the Lelphi probe.

¢

.3. On-wnat‘dimensions did the tVo sub—gronos, faculty and codné'
lors,.snow-commonality{ and\on‘Qhat.dimensions.aid theY’differs art?ffyi-
rtrcipatiné in rouhdwone/and<round tnovoi tneebeloni orote?.l
| To obtain.the ‘answer to“question’ 3, the rangings\oi theitwo sub;
sﬁps on’the_second Delohi questionnaire were'conpared fer similarities
i differences in'modes and mesans (Tuckman,,l972}. Aftericomputing the

3

an of each item for each of the twd sub-groups, the standard'deviation;'

; computed (Tuckman, 1972). Then the z test (HMendenhall, 1975) was
>loyed to determine whether the means of the“facnlty responses on each

77
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@

.

* the forty items on the second Delphi questionﬁaire differed signifi--

(oS

ntly from the means of the cOunselor respoﬁses on these items. A two-

iled anhalysis at the .05 level of Significance was done, with the
. _ Q

'1tical value of z'being il 96. . significant z value was interLreted

; 1nd1ca+ing that the two sub—groups differed. A non-significant Z

‘\,

Jlue was assumed to indicate commonality. As the answer tu question 3 :_
. i

S songnt, a more SpeCIflC related question was explored
L, What was the correlation between the rankings of the faculty

b group and the counselor sub-group on the causal and solution state-
] .

nts, afterfparticipating in rounds one'and‘two of the Delphi probe?f

¢

To..answer this question, a rank .order correlatlon (Siegel ’1956)

S done for the twenty causal statements and the twenty solution state-

J

nts as they were ranked by each of the two- sub-groups on the secnnd
lphi questionnaire. In enalyZing these data high correlation was ;
uated w1th agreement between the o sub -groups. The-coe;;icient ofn‘“
termiration (Roscoe, 190 ) was tnen calculated to determine the- amount“'
agreement between the faculty and counsulor sub grouoe' n-the_way, |
ey ranked the causal andisolution statements.f The discus ion of ouese
on h was related closely to the more general.research questlon 3
Research question 3 and its corollary, question h, suggesteq “the -
llowing general query Did the research findlngs suggest that there__
s a student services perspective" ‘that differed sigii,-ua*t"" from an, -
cademic.gerspective, 'and 1f SO, on what.dimenslons did these two per—

ectiyes differ? The discussion of”this”general question was-in the

ntext of the cons1derations enumerated earlier on page 6 in-Focus 2

the study . . . f . . S ‘

K

As;the*answers to these research questions were sought, the

o
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major focus of the'study was kept in sight; for it should-te—noted here . h/'
. /

that the primary reason for uolng a mOdlflGd Delphi procedvre in tnls
applied research project was not to analyze the Delphi results.per e

but to employ the Lelphi as a component'of a planned acticn process to

i

achieve within'the target popuiation awareness of an issue and & need_
for, change. “Hhe Delphi'vas mcrely'a tool used to gather consensue and’

to p01nt up avareness. As is "usual in a developmental Stddj, the sta—"}

\

tlstlcal proc dures employed were descriptive of the dynarlcs of the\~;
convergence that “took place or fallé@ to take place w1tn1n the t1me— K

'frame of the study : . [

A . \ . -

SUMMARY OF PRODUCT DEVELOPMENT

The llnal rortion of the study weas devoted to the develOpnent of

~

an 1mplementatlon olan to synthe51ze counsellng and 1nstructlonal ser-

L

vices in a“hollstlc,approach to the-educatlonal process.
- After devising and utilizing a group process action progran to ;7

attempt to break dawn agtificial“separation between the two tirget °

groups,’ counselors and academic faculty, attention was focused on the

.- coumonality rather than -the difference of their perceptions and goals.

Objectives of the action program and long—rangefobjectnves of the subse-
: 3

uentl developed lnnlementaf .on olan were to ach1eve amon counselors.
a

and academlc faculty a cOnsensus avareness of" the 1dent1fled problem, .

- problem. A'continuity problem analy51s matrix was devised to 1llustrate'
' thls inf ormatlon. The .action team then identified activitieé to reduce
-, or eliminate“tHe most imjortant causes of the problem. Tre-action team

also erployed grouo modeling procedure to arrive at a trorosed plan to
-Qo. - o \.- :

7.
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meJem=nt the prlorltlzed solutlons 10 the problem and dEVELODEd an

‘ 1mplementat1of,plan_ip sxntheslzencounsellng and 1nstrtctlonal serVLces

in a hoilstlc approach to the teachlng—lealnlng 1rocese. ™is plan -
. ‘ _
1ncluded dlssemlnatlon of the 1mplemcntatlon plan for solving the

organlzatnonal prob em to the targct populatron and to all cllentele

groups of the system, %
\;

N~
plan cited on page 50, of course, could not be measured w1th1n the scope

Achlevement of the long—range Obj@CthEo o* the irplementation

of this study, VContlnuatlon and expan51on,of‘the study's actlon'prccess

to encompass” all student ‘services personnel and all instructional stéff»

is planned. It'is anticipated that}the cros"-campus action team will
!

p .
: contlnue to functlon and that other 51mllar teamg will be devcloped.

I Ideally, future efforts toward organlzatlonal devclooment w1ll extend

— 'y

this action approach to 1nclude ail segments of the s.p.J.c. constltu-

ency 1nclud1ng students, certlflcated staff, support staff, and members

{ of the larger communlty.' If the actual change process in thlo progect

\ ,

\1s to be in a. p051 ive dlrectlon, and effectlve over a perlod of t;*e,

\ . .
it must- be carrled out w1th full understandln and commltment of all
i g

‘Ilnvolved.. Hopefully then, this.study has provided afmodel-process,for,
T cpntlnulng actlon sieos toward p051t1ve change and lurtner organlzar.
{ '
’txonal development. To that end the study has developed a- proposeu ‘

3

: 1mpleuentatlon,plan to snythe51Le coursellng and 1nstructlonal serv1ces

\“m 1n a hOlLSth apnroach to the educatlonal process, thus 1llustrat11g :

.a model Droduct or outcome” of this actlon process. O : S
’ ‘ ‘ o Q’. ,l.

: The tlmetable used for the completlon of tr*e major»eVents of .

the M R. P.. (Actlon team Delo?l, and Prooosed Imolenentataon Plan)

=
V follows: . =~ R , : IR _
i . N ]
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(-

1. DeveWoped approprlate crltella for selectlon of- actlor

team ‘ : ! S  Sepd.t 6

. 7 A . d. -( * :
2. Appointed this action team /

o Sept.. 9
3. Involved the action team in an on- g01ng Troup procch .Sert. ;I
of” problem Ldentlflcation, deflnltlon and analvsls to Nov. 28

L. . Secured from Director\of PeTsonnel. and nmplovee Relations, ' v'/ L
' an up-to-date list of all full- tlme xaculty and cgunselors * .

on- both campuses “of s.p.J.Cc. - . ch/ b
. S IR
5.’ Moved ‘out tQ get full interaction with the target ‘o ;/ .
R gzoups via modlfled Delph1 technique: . | . / )

va. Sent cover -letter to all members of target po Qtlo e -
o descrlblng Delph1 technlque and exnlalnlng how it

works - . - - ,,’ Bec. 10

b. Roﬁnd one;“f ' e )

o : ' ) . ‘ T

-

(1) In&estigator'sent list of prc uble’ causes to ta'*et B L

“population for their. assessment of the' relatiwe .
-1uportance of causos ¢f the: problem and Droba 1e

effectlvgness of solutions = _ oo 4 Jen. 13

’ . v . PO
LA "% \ ¢ : . \Q: H

"(2)\'Invest1gator summarlzed the causes. and| solut ons
by item,, calculatlng the mpde and mean ! scores of

. ) each \‘. . ] | . N o i} '_,JBII- . 2-{ ", .

_ ,_; . el

o o N

(3) Investlgator developed second round of questlon-
naire, listing prioritized causes apd solutions.

5\

"_w1th mode scores.for each - . ‘«‘ r : Feb. 3

R ) N . l
. '

. . . . ~ WY

. - -

1

!

t . ‘
c. Round two: . T -

T e
.

(1) - Investlgator sent second questlonnalre to target
- population- asklng for reassessment- of causes and

', solutions in: Iight: of sumhery-datd’ 5 N QR
h ;_(Mlnorlty oplnlo s “to.ve’ defended) 5 !.';{7H"‘ Feb

Lt hed

- T .

(2), Investlgator prJorltlzed the, causes - and'aéQy+1ons

Lo B T 66.

: - a'secord time via'modé and mean scores ofeach .. . 0~
L item TN , M-e?\;\v;iﬁ Feb.y 28

(3) . Investlgator developed third round of ouestioq_'Cj o
. ¢ naire, listing target population's final prisr- (-~ =
e 1+1zlng of causes de solutlons, with mode. §ec res SN

" .. 7 for'each, and summarlzlng m;norlty oplnlons o T Mer.. . 7.
L o o : T R V
¢;mmamme IR . . m“n”f

Tnvestrgator presented the thlrd Delphl questlonna;re -
RRE .« r'

ES
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, S : I Fs

4 R
inal consensus ' . Mar. 13

towaction team for

S L |
6. Action team employed group modellng procedure to arrive Apr. 1k
o at a proposed plan to. 1mplement the prlorltlzed solut*oqs to

May S
CTe Actlon team developed the proposed implementation plan '
.for changing the counseling and advisement function
through a synthesis qf couriseling and instructional
services in.a holistil approach to the educatronal process
(Proposed implenmentation” pPlan was based on tke product of Apr. 1b
the group's activity and. the investigator's own analys1s " %o .
of the problem after 1nten51ve literature search) " May ‘9

8. Evaluated the process, ixe}, the continuing group inter-

_action among counselérs,. academic faculty, administra- Apr. 2L

tors, and students. utlllzed in arriving at this pro- . to

* posed plan: feT \ ¢ . . May - 16
~ - ! . h )

.2+ Described strategieS‘used

- b, .Fvaluated effectlveness of strategles used

i
' )
- . i .
i ’

-
“
4 L)

T

L
:,LIMIT?TIONS OF THE STUDY
\ Co
I

; Coo D

. The Delph* techn1que\1s a valuable consensus gatherlng process \\\< ‘

n
=]

'although the- technlque d?es have llmltatlons. Forerost among these’

V
11m1tatlonc 1° the fact that the procedure is supported by assumptlons
"_’n o t~ é . \ '
-rather than by ‘research’ flndlngs. Much of the 1nformatlon concernlng

. .
. - b _\- P

the technlque has not, been Vall sted statlstlcally The fact - that the

[

- I

Delphi method takes a great deal of. tlme and commitment oh the part of-h

l

hthe part1c1pants constltutes‘a second llmltatlon._ Even in v1ew of

1

5;these llm1tat1ons, however the Delph1 has strength and utlllty

8 : ThlS study vas 11m1ted 1n scope to that aspect of the counsellng

o e i

operatlon whlch 1nvolved contlnulng 1nteractlon between - counselors K
“ - students, and full—+1me academlc facultv ‘at S P. J C Thus, personnel’ d

1nvolved in student servlces’operatgons such asohealth services, testing
services, financial aids, and student act. ities were not included in
_the’study.hor were part-time instructors teaching only evening classes

’ (‘ ' ~ I_ : . T . -
Cal : ! . . -

S '?.;._v;F~{t ﬁbf\f.,.h- : .f”’E§2LJFV L o o,
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and/or continuing education,élasses, The exclusion of part-time
instructional staff from thT~target population was not intended tofimplj

o _ ] . oo \
that they are unimportant tP the instructional program. They were not
’ |

included in the study béca&se many, do not tesch on campus, have.-campus

l |
1

offlces,'attend department)or d1v1s1on‘meet1ngs, or othefwlse articu~
‘ A ——

late w*th the full time 1nstruct10nal and coansellng staffs. Later
studies may be des1gned to 1nclude th1s important clientele group which,

in ‘a communlty college, should be ‘an 1ntegral part of the total college

communlty. / oL o

Results of the’studf are expected to’haye implications for part—

tlme faﬂulty and all student services practltloners as well as for the

+ I
i

"uarget populatlon. ;Ideally, future efforts toward organlzatlonal devel-
-l : '

"’/‘ B l! .

omnent Wlll 1nclude contlnuatlon and expans1on of thls studj S actlon

approaﬂq to encompass all segments of the St Petersburg dunior College

constituency.including students, certificated staff, support staff, and

members of the larger community..
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| S | RESULTS AND DISCUSSIOHN
" }‘ \,\ R . ‘J \
? . ' INTRODUCTICH - f \

\ ' i )

This study reﬁresent; an:attempt-éo break down a t*ficial

. c | - \ ..

| dat s g acade&fc faculty
'E through a cross- camnusxactlon program des1gneh to seoure eotaa 1nvo-.
1~//ment of both these taréet groups and to fO“uS atte rtion on ¥he commcn—
s

separation between’comhunity college counselo}s and

!
i‘, ality of their perceptlons and goals. The sFudy hes three Iocuses

1.

C )

. ' N | o \ . ..
Devising and implementing an action program and Qrocess
. to develop im the targei“, population, couns
1 ; ‘ et ESER FVE . ‘ : ey

‘ - !
ness of the need to czaﬂge to break down artificial separation|between

. ftheSe'two groups of e

7&ors artd faculty, an aware

ucational professionéls and to. focus attention
\ - s . o
l jon the commonality of their perceptions and goals;

‘ i . t
\ . '
2.

u./‘ - Exploring the levels'and'dimensious of consensus re ched
. | in the total_target population and in.toe éwo"sub-grouﬁ3,>after arti-
S : . o . . . -~
.‘7/ oipating in a consensus*gathering exercisé; and
i ;'M . - 3; Developing an implementation olau at ihe conclusion of the
r“/ ‘study to preoare the way foﬂ POSiEiV? hﬁange‘and syhthesis‘of co seling
j'ﬁ aind instruotional servioes.’ o \’b | | |

This sectlon of the report Dresents the results of Focus I,

s . - f”
) exer01se.

] ' .
The maJor research questlono on page 60 relate to Wocu 2
I 2, ' s R

]
\ /‘ ' s ’

-W | that portlon of the aetlon program 1n whleh a moo:fled Delphi prodedire
A .

A i ) "

;' . was employed to’ gather consensus 1ﬁ/the target oopulatlon and Poc S

F : .
e P e

[ o
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the development of the actlon plan,, and Focus 2 t%e consensus ga herlng




T0
attention on the. commonallty of the. percentlons and goaJs of the tw
target groups, coungelors and faculty.

The obJectives in Focus 3 could nct be fullv;achieved ner
measured within»the scope of this study, f'or they are actual lj long~

'range objectives of the implementation plan.
.« “ N

- OVERVIEW OF THE ACTION PROGRAM

Focus 1: Results of the
Action Plan

In this-portion of thé study, a cross—campus\action team
. - \ . .. S : L
inecluding counselors, academic faculty, administrators, an educational
Planning analysG, the director o1 student community services, and a

. ) \ ‘. . "

-student participated in an on-going group process of problez identi—
“ . »x\‘ . . . © V

”fication, definition, and analysis; L '&\
Y . .

The members of this cross campus actib teay were selected on
the basis of interest in the problem and a0111§§\%ii willingness to
work harmonlously in a group toward problem esolution.' Other cr1ter1a
_used in member selection included experience Within the organizational
'system and repre ntativeness of a cross section-of P J.C. clientele
This action team formed the nucleus of the action program in the study
which had organiyatlonal development as. its major goal.

Focus 2:.'Results of the
-ConSensus Gathering Exercise

In TTocus 2, thc action team made crovisions to insure involve-
" ment of the total target’ population, all counselors and all faculty, -in

the consensus gathering oxperienc_e. In this portion of the study, a

'modlfied Delphi orocedure was emploved to gather cor"ensus 1n the target

85 .
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"Focus 1: The Action Plan

ropulation as to the priority of the problem causes and sclutions.

[
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Thus, in round one ot the Delphi rrobe, the first T

the listing of causal and solution statements developed by <he actiin =

team was disseninated to the target population Ior prioritizing. In

from the first questionnaire.

round two, the second Delphi questionnaire, merbers of the target topu-
lation were asked to reeassess their rankings in light cf suzmary data

-

o

'

&

The major reésearch questicns relate to that zorticn of the
J . .

Study’s action program in which a modified Delphi procedure was*used to

gzther consensus. The. answers ., these research questions aré reporied

-

and discussed. The data are ,ie.ented in three ways by groups: the

u
L

total target population, causes and solutions; the faculty sub-grbup,

ugmqauées'and solutiors; end the counselor sub-group, causes and solutions.

"This method of data presentation is replicated throughout the text.

c

. RESULTS OF THE ACTION PROGRAM -

N

LY

The action team participated in an on-going procezs of problem

identifiéatiOn, definition, and analysis.':ﬁajor utcomes zchieved by

o

———""£Fi§ action teen in their_biﬁeékly méetings included the f:llowing:

[ .

ERIC

Aruitoxt provided by Eic:

» problem; -

1. Breakiné aown barriers. between team mémbersuani_f&rget
groups ; | | |

2. Opéning uévcommunication bétéeen team members; . S

3. Establishing‘mutuai respec” ‘ad a cl&mate of trust bgtween
ﬁeam;meﬁbérs; |

4. Gaining perspective <oncerning the %2 lity o7 the gen.- vl

(o))
<

\ L \:‘ _ l  ."'“ Q@



5. Foéusing on the specific problem; dnd

6. Placing student develcpment and needs et ..e center of this

focus.

Qutputs of this cross—campus interaction panel ireclude a con-
tinuity problem analysis matrix whiéh illustrates-the nroblem as identi-
fied by the action t eam, the prob zble causes rF <t yroblem-as isolatei'

by the action team, =and possible soluticns which L:ezat one or nore of,

B -
2

the problem causes, as outlined by the aqtion team.. This continuity

~

problen analysis matrix is pn seind in Flgure 1. From th‘s continuity

matrix, the content of the first Delphi questionnaire was gen.:rated.

_rhlq twn-dlmen51onal listing of p blem causes and soluticr approaches,
3 .

nlcn beoa:veK

ﬂourd one of the De_"i probe, annears in Appendix B.

a

Focus 2: Thne Consensus Gathering Exercise

?he‘cross-campus action tean then moved out to get full inter- =

actlon with- the total target population, all full time fac;lty and all

<'J
counselors on both campuses of S.r.J.C., using a modified Dolphl

- techniEhe to gather éonsensus."In'round one, the first Delphi question-

v

'nalre, thP llstlng oﬁﬂcauva; apd solutlon statements develfbed by “the; .

f

orioritlzlngi

&

action team wasadigseminated to the target population'for
In rouﬂd two, the second Delvhi quzstionnaire, members of 'the target
population’reassesséd their origiral rankings ir .lght of summary data

- ' 5 ‘ . - _— :
‘ from the. first guestionnaire. Th¢ second Delphi guesticnnaire, includ-

ing- surmary data, is presented in Appendix C, as is the Jetter of trans- B
‘mittal. ‘ :

. .
The action team thén completed the ,ulzé and f‘1nal round of the

. . ’ . N
~ N N '
v

‘Delphi probe to arrive at. final consensuS'as tn the rnﬁkings of.the

problem-céusesﬂand selution -odches.
S - ’ - '

. . . .
°

ERIC

Aruitoxt provided by Eic:
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Percent of return.  In the first round of the pelrhi =robe, $1.8 oz
. Py - 2 Py

o8

or 175, of the total tarset population of 338 full-time 1 1ty on

»

counseling staff members completed and returned the first Delphi Luzsz-~
tionnaire. The faculty Sub-group had a L8. 6 percent raturn, or 154,

while the'Counselor Sub-group had a 100 pefcenf eturn, or Z21.

5

In the second round of the Delphi probe, 49.L percent, or 167,
-of the total target population of 338 completed and returned the second

Delphi questionnajire. (Six additionsal ‘questionnaires _were returned by

" *. Petersburg campus faculty members too late for inclusion in the

study.)‘ Again, the counsel.or sub- group had 1090 Dercent return, o 21,
while the faculty sub-group had a LE. l percent return or 1L6 These
data are presented in Table 1.

,»Summary of data-presentation; In reund one'of the D&lphi‘probe,‘the

first Delphi questlonnawre__Ehgﬁllsilng~of~causal é’deEiﬁtionnstatey
T

ments generated by_the action team was dlssemlnuted 1o the total tarbet
population'fdr}prioritizing. The results are summarized and presented

in Tables 2, 3, h; 5,'6; anE”? Minority. opinaons and related comments

2

cf the faculty and counselor partlclpants appear in Appendly F

Although round one partrc1pants were 1nv1ted to 11st addltronal'problem
causés and solution approacues, none~availed‘themselves of this

opportunity. .. - SR . o S

<o In round two of, the Delphl Drobe, the second Delph1 ouestlonn ire,
*members of the target populatlon were asked to reassess thelr rankings

‘1n 11ght of the summarv data from the first oxestlonnalre If 2, paAtl-

v
i

1'01pant felt he/“he could not revise hls/her originzl. nlnorltv opini Qn,

L - 9() . o L
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Tzhle 1
Return of First and Second Delpni Questionnaires
Serpie Question—- Juesticn- » Returned  Question~ T Yenuwrnade
naires neires Round 1 naires -
sent (W) return=d returned
Round 1 . Zound 2 -
—-—;L
Totel
Target .o . .
Dupulation 338 . i75 51.8 167 Lg. 4

| Sub-Growp 317 15k T LB.G 146

.Total

] Counselor ' ) _ : :
W Sub-Group - 21 e 00 21 100
S.P. Campus* ‘ oL T ' o
Faculty 187 105 Los6.2 86 k6o
Cleafwater" . o )
- Campus v ‘ S )

Faculty 130 b9 - 37.7° 60 h6.2
S.P. Campus : : ’ : _ _ '

- Counrzelors 12 ool 100 : 12 100
Clearwater \ - i ‘ - _

. Counselers 9 - 9 _ 100 L\ ‘ 9 © 100
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zvti_oant fult he/she could noit revise nis/her original minccity

guestionnaire, which ‘included mode zeores for each =f . the 1
appears in Apperndix C. This seccend round. of the Delrh. prcte develcred

the target populaticn’s finel prioriiy listing of rroblem czuses and

“

solution approaches. 7The target ropulation's lis:f

g of zriorifized
cil ™3 is surmarized and presented in Table 8.. Table Q presents the

target population's listing of priorit’ zed soluticn #inroaches.

Hop

: A'finél priority.list of causes ani 501utions_for ezch of.the

/—‘ >
two Qub —-groups also was developea'from the. seecond round cf *the Delphi .

PN o

‘probe. * Czusal statements by cateéory of - 1wnortance are su arlzud .and

Dresented for the facultv sub-group in Tabl@ 30 ané for the counselor

- sUb—group in Table_l2. Table 11 presents the summary of sclution state-

_menfs' éategory of importance for the féculty sub-group, while
Table 12 ‘presents that data for the counselor sub-group.

. k Tables 1k, 15, 16, 17, 18; and_l9ﬁpresént the medn and mode for
each cgusal;énd solution sfatemeﬁt on both the firét and the second

Delnhl questlonnalre“. Data presented in Tables 14 and 15 facilitate

- BT

comparison between the two questionnéires fdr theytotai targat pbpﬁla—

tion. Data pregeﬁted iﬁvTableé 16, 17, 18, ¢nd.19 facilitazé“éoﬁpariséﬁ
- between thg pwo.quéstionnaires for.thgrfaculty7sﬁb—grquﬁké:d for the' _}x

counselor-Suﬁ—group, resDectively; . | | J o )

Tables 20 and 21 vresent the resulto of z tests be°"een facu.ty

,

and counselov sub grouDS on items of the second Dﬂ p nli guestionnaire.

-7

e

/" Finslly, the data presented in Tables 22 ana"23 fagilitate_:bmparisoi‘

~

-bétweéd.the,rankings of faculty and counselor ggb-groups.p: items of

92

~
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Ccmparison of the Resulis-of the ;

-1

—1

the second Delphi guesticnnaire.

“¥irst end Second Delvhi Questionnaire
I~‘he major research questions ia the study relate <0 that portion
f the action program in which & modified Delphi pro:edure was employed

to juther consensus and focus attention on the cormonality, rvvzer than

the diff erence, of the percevptions and goals of the two target groues
,

v

academic faculty and counselors. Each research que tion is followed by
. presentation of data t answer thre question: These data are presented

in three ways by groups, as described on page Tl. ‘ -
1. After participating in round one and round two'bg the Delphi

probe, what level of consensus was reached in the total target population,

which included all full-time academic‘faculty and all ccunzelors on both
camptses of 5.P.J.C.7

2. WUhat level of consensus was reached in the two sub-groups,

° 4 3 3 - 3 - . - N
faculty and counselors, after participating in rounds one and two of the

Delphiiprobe? o .

To obtaln the answers to res queegipné 1 and 2, item

analyses, which(appear_in Appendix G, were done of ghe_prdbable causes

and opessitle solutions”ﬁo the identified‘problem. The mode score, or

most freguent response, for each tem was determlned for the toual target

‘ponulatlon and f01 the two sub- groups for round one and round two ot the

Delphi probe. The arlthmetlc meen then was' calculated anc “the cauvsal

statemenﬁs and'sdlution statements were placed in descending order‘of

-

prlorlty, W1th1n flve cabegorles, oased on calcula ed mean ucores (se

‘Dage 61) A rank order of causal end solutlon stateﬂents then was ‘com-*
y !

.. |

4

led on the basis.of. mean scores for each of the two rounds of theé™

N

w
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3
o
12 and 13 present & suzmary of the data frox the sscond gusztionnaire.

[pa] = 3 P A e 3 .- 1 v-:‘ 3 ~T - 3 > =3
. The .resuits of the recund Delphl cuestionraire, incl.ding the

Py ~

¢l each round of the

Delrhi on the b#Sis of mean and modal scores.. Tha level = consensus
reached the total t target pop-lation, anid-if. the 4ws sub-zroups, efter

of moverment toward or away from cegnvergence of the means: ztout the modes

Laals

in the second Delrhi questionnaire as comparad io the firs-.

As the summary data in Tables 2, 3, b, 5, £, and. 7 show, on *he
> T » H s o= ]

=

uestio nnaire, -the total, target population, zn?d the .twc
e & MV s

e

fir elph

Us)

/

sub-groups, ranked no stateiehts,maximum priority or minizum priority,

and they ranked few (six) of thre forty etetements low prieﬁity;

e

”He sum“ars data in Tables 8, 9, lO 1, 12, and 1% however,

bow that on the second D°lphl ouestlonna,re, the T2 ticip&nts in the -

: : e
target populatloq, and,ln the two subfgrogps, gave -5 max-mum’pr ori ty

. [\

!
&

rankings and 12 low priority rankings. They still gave nc Stateﬁent a

ranking of m1n1 um DI}U“Lty

3

a

‘Tables 1h 15, 16 16 and 19 present the data’ collected

- from round one andryound‘two of - the Delphi probe,Ja Towing sbservation -
of similarities and differences between the modez and meazns of the iwo

, -

-

Y e e n e
questlonnalres.

Data in. ;ables lh and 15 dhow that the ode of the responses +o

each causal and so]utlon stater'en’r for tne total tar’*eu gr pﬁis_idenf."

'tieaﬂfiﬁ both the first,and second Delphi questionnaires. Zowever, the
" ,' o " : o 7 BN . " . . L -. _G-_,___.___.,_: e

v | - . - . PR — . e - L e o

Aruitoxt provided by Eic:
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Church is a vital part of my life. I like to go to-church.
I think that every person ought to go to church. I was brought up
that way, to go to church and Sunday school. And when we were
ch;Léreﬁ if we missed Sunday school, we. dldn‘t go any place that -
aftéﬁﬁaon We stayed right on the parch .But I do -feel that church
is pari of my life and that I should go to church. Yes, I do, because
I think that knowing Christ is & great comfort. I feel sorry: far
people who don't. And I think that Christianity is really a areat
thing. I don’t say that I live up to everything, but I think I am
not the worse person. So long as I have ‘the church that's really
en?ughi -

In fact, 1t s because - of that that I am not the t}pe of person
to’sit down and worry what's galng to happen to me because I'm very *
.busy all the time. -I'm always going some place. And I spend as little’
time as possible alone at home. I'm always out and enjoying myself,
even if 1t is just v;slting a siock friend or helping a friend who
needs some help.

I have been on qu;fe a few trips. I am going on another trip
this coming Detember. I ‘am UOlﬁg to f£-°ve ports in the Carihbean.
I aiways go to the Caribbean. I like i. because the weather is so
nice and‘you can always enjoy ycursElf But I've been talking about
the good things in my. life, my friends, my home, and most important,
the church, and when ‘I th;nk of these thln@& I can say truthfully,
like I saia, that I feel wonderful and I don'i: worry about growing
_old. But that doesn't, mean that there aren't any problems for me
. and ‘my ffienﬂsr because there are. P
One thing is the way urban renewal has forﬂ up the eity. First
of all, a lot of people who used to .live around here Have gone to
East Drange and different places, in fact to any place that they
. can get.. That's my ided, of course, and I think it comus from tearing
everything down so guicxly. This destruet;oﬁ of so many buildings
all at once hasn't _done too much good, because there is one thing

.. about it. Newark is a terrible looking place now, as if an atom

bomb had hit it sgquare in the middle, dit sometimes seems to me

1 think if they had just torn down some places and then startec to
build and then torn down some more, I honestly think that it would
have been better-than t¢ tear down.all the places at one time. 4£ind-
of course doing it ‘that way just, simply makes the tax rate go up more
‘and that drives some of us out of the city and that makes it just
that much worse. This tearing down has been going on so long.

I think it started around 1967, and they haven't really done too
much building, as ‘Far as I cian see, but of course I don't have & car
so I can't get around to see like soma people can. There has been
‘some building, but very little, I think for poor people. For people
‘who can afford a fancy building, there is a lot of, building and it's
all right for them. But many people in Newark cannot afford to go
into those different varlaus projects. ‘So that's one thing off my

chest.



Another thing that bothers me is the matter of crime. I just
don't go out at night. Anywhere that.I want to go, if I don't get a
cah or someone doesn't take me, I stay home. and I trv to make a habi

rt rt

- of coming back early. It's not only Newark that is like this. New

York City, Pemnsylvania, all down in the South, even in the southern
distriets, all around Norfolk. My brother in Norfolk, he didn't used
+o think about locking his door, until he got ready to go to bed,

but he locks,K it now because it is just like any place elsa. It's
just not only Newark, it's all the places.

: 1 have came to just accept it as something that is there and that
you have to- eXpect. I have to, because what else can you do. There,
is nothing else for you to do. Sometimes I think it is because.ywe
are getting so many people in every day from other places that nobody
really gets a chance to settle down. I can't blame the padple who
come here. I guess they must be tired of one place so they go to
other cities. And of course at the same time a lot of people who edn
move out of Newark are moving out. It's mostly whites who are moving
out, but some of the blacks are moving out too. I don't know what
theipr reason is. I guess some of them are just tired of Newark, but
I know that some people don't like Newark any more because they say
that Newark is rough. I suppose that in those districts it is real
rough. I know that it is worse than around this neighborhood. And I
know that every place is bad. You just have to be careful, that's all

Considering what I have heard of other places, I don't think our
police force is up to =all they could be, especially in answering
your calls quickly. I can understand the problem of the police and
still you, wonder what to do. So many of those places are torn down.

- Those halls are dark and everything. The policeman has a family too,

and he doesn’'t want to get killed, so it's really tough on them.

And I am bothered about the whole question of what the sncial
agencies, like welfare, are doing. I think that most people don't
have too much trouble getting assistance. I have only heard of .one
person who had a hard time getting social assistance, and that was
four or five years ago. A friend of mine told me she had tried to
get some assistance for her mother and she couldn’t: possdbly get any.

Nbout six months later, though she told me she had finally got it.

' But the average person, so far as I know, I haven't heard anyone

complaining and it seems to me that they do get help when they need
it. But I will tell you one thing that I feel about these social
agencies, something that I wish they would stop doing, and that is
that I wish thev would stop taking care of these girls that every .
nine months they have a baby and then they get more money. Then I
+think that they would have more money for people who really deserve
assistance. Let those girls go to work and take care. of some of thei:
children. I think that there should be a law that would make those
girls take care themselves and any more children they have. I really
don't think they shéuld be given so much help when they behave that
way. It's terrible. It means taxing people so heavily to take care .
of something like that. ' :
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"Then there is another thing that naturally disturbs me. -I think
- that if you move into someone’s apartment or house, you should try to
help that person, the landlord, to keep it up 1ﬂ5tead of breaking it.
down. You see, that's one of NEWarL s big pfablems I do feel sorry
for some of th&se people, but then sometimes I don't know -
whether I feel sa sorrv or not because when these people
are sometimes in good apartments, they still tear the apartments down
like that. 'In the houses that I am talking about, these apartments
were brand new and the people broke them down. It's not a case where
apartments were allowed to run down by the landlerd. Tt know that in
some cases that too canthappen. The landlords ‘sometimes keep up a
building so long as white people live in it and then as scon as the:
blacks move in, they don't fix things any more and just let the building
keep on ae+erlcratina_ But I am not talking about that kind of situa-
tion. I am talking about places where a pezfectly good apartment
building is nreckad by the people who live in it, gart;chlaréy by the

children.

And there's aﬁahhar thing. 1 dan t live over across the way and
naturally I don't have many friends that live over there, but there
are parts of Newark that have an awful lot of fires. I kn@w that.

And I do feel that some of those people over there, those dope addicts
and aleoholies, they just come into those houses aﬁé they light a

match and they fhrcw it down on the floor and so naturally the place
just goes up in smoke.. I don’ t know what people can do to protect

themselves against that.

There are a few homes for older paa@le some in Newark and some
in. East Orange and these homes are véry pretty and well taken care of.
They are reaLly very nice, but it's the locatien that is bothering
the average older person. Because of the location of some of those
homes, people are afraid to go down there at night. Of course I
wauldﬂ't dare to go down by L. Street and all that at night. Quite

a few older people are living in these homes but there ars nowhere
ne ir enough of them, as far as I can see. .

In some of these Séniar Citizen projects they have people to look
after some of the older people. For example, take the one that I know
about in East Orange; there's a dady who goes around every morning
to find out if Miss So-and-S5o0 is all right. Each dgor bell is punched
every morning and if she's not well and can't come. to the door, they .
rihg for the janitor and he comes up and opens the dooxr This kind
of 'service is very reassuring to older people who live alane and are
afraid that they might fall or something and just-lie there with no
one ever knowing that they were :in trouble, maybe even 3just dying on
the floor or in their bed with no one ever to know. . ;

=y

- The Senior Citizen home in East Orange is very nice. I have a
friqu who is living up there and she is looking so well singce she
got in thepe. She calls me up and she says, "Eliza, child, I am
. enjoying myself so much here. I am not bothering myself oY WOrry.
I lived in Néwark for forty years and I worked hard for almost all

L | B -98-
99




that time and now 1 am getting somel reward.” Sﬁé says, "Now the Lord
has taken me here and I am going to be all right.” As I said, some
of those Senior Citizens are very pretty, théy re really heautlful
The one in East Dranga just opened up about six months ago and this
is about the most beautiful one I have been in. It makes you feel
that some people cars about older people. - :

They have somebody on duty twenty-four hours a day. OFf course
for those who .are actually sick, I suppose it is a little bit different _
for them. But if they have *Lived all of those yeavs and when they were
making a little money, théy didn't put some of it aside and didn't
look out for themselves, well, that's just toc bad. Of course the
little money that you managé ts save is not going to last you forever,
but you will have a little something to take care of emergencies,
Although someolder people do have real trouble-and need a lot of help,
some other Senior Citizens are all right. They're not doing soc bad
fopr themselves. Don't you fool yourself about that. They are looking
for the same th;ﬁﬁ I am looking for, good health.and a decent place to
live in, But some of these older people don’t have to do nothing.

They are not so bad off because they have provided a little something
s0 that they wouldn't have to be sg bad off when they got old. But as

I said, the situation for some others is bad enough. You know, every-
body is not alike. For one thing, there is the difference in a person’s
attitude. That counts for a lot. Now, of course, if you are just
going to sit down and worry a lot, that is not going to be good for

you, When you get older you have to learm how to keep busy and at
the same time take lle easy and not worry too much 0f course, that's
easier said than done, I know.

I think of years ago, of auy grandparents. They suffered hard-
ships, poor johs, all sorts of trhings, but with all this they managed.
to save a.little something. But, you know, it's according tec how you
spend. You have to be kind.of thwifty to know how to save, beczuse
some people are mnot going to save regardless of how much money they
earn. Of course, in order to save money these days, I found, sven when
I was working, you have to learn to do without. And you have to learn
to say, "I am going to put this echeck in the bank.™ And ycu haveto
walk out of the bank and just forget about the money you have put -

' there, That's the iny way I knew I used to be able to save. I used
to say to myself, "I am going to put this check in the bank’and I am
not going f@ touch it at all. A xeal emergency has to come before

I tguéh it- And I would just make myself.walk up to the bank and =~
do it. That's the only way you can do it, because if I had run down-
town, you see, to Bamberger's or some nthér stare I would have bought
myself a new dress, or a pair of shoes, like any cther woman. But
since I have gotten to my present age, I have not changed my attitude
towards a lot.of things, inecluding saving when I get an opportunity.
And still I like to go out and I like to enjoy myself. I will take a
drink once in a while and I don't mind people around me drinking, so
long as it's kept in maderatlﬂn ‘ .
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Being that I have besn a nurse all my life, I have a few ideas
about what’'s wrong with hnspitals. First of a;l they don't have enocugh
help. That the number one problem. They don't hava encugh registered
nurses, they dgn't have encuch practical nurses. They don't nave enough
aides. “They don't have Eﬂgugh people to take care of the patients.
That's the numb&“ ane problem. A lot.of older peopls who are not:
working could be wvery helpful in the: hospital. They talk about public
service employment. This is one glacﬂ they could begin.

The people who are working in these hasp;talsg they are all tense
because they are -too busy and trying to do too much work. When they
come home, they are knocked cut. My friend, when che gets off duty, -

ine

really beat. She works with newborn babies and she's really ripped

n she gets homs. The nurses try to do all the work that is necesszary,
+ is just too much of a job. I was there in the haspltal last

I was there every other weekend, but I have never worked so

. So many patlents, 50 muah work to do. They didn't
have Eﬁcuvh th;ﬂﬁs +o work with and it was just terrible.

<y
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 Virdinie Thomas
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I'm pleased to help a friend of my friend. Wgs. Moore told me when =
she atranﬁéi that you' come see me that you are talking with a number of
+plder peopie in the black community about what problems we are having
part;cularly whether we have any problems with work. My only, gr@blem
with work is I can’'t stop working. No, that's not a joke” either.
That's the Lord’'s truth. I sometimes thlﬂk that life and work are
meant to go together. 2And I am Christian enough to believe what it
says, in the Bible abcut work. Maybe if man hadn't been a S;Eﬂéf hes

. wouwldn't have had to work, but we all know how much of a 51nner he 1

and he doesn't show much signs of changing that I can see. But later
"I want to tell you a stary about that. . ™

o First I want to -begin at the beginning and tell you a little of.
how I flrst began to work. . I was born, along with five brothers and
two sisters, the secend of the Ehildren in the’ family and the first was.
my brother Jefferson, so I was the oldest girl. My Ffather had a small ™ .
farm, don't ask me how he ever managed to get it, which was just enough
to keeg us going so long as everyone pitched in and helped. He was a
good farmer and I remember that he could do just about everything., He
was well thought of and he had plans for all his children. I th;nk
that he wanted us all to go to Hampton. My mother, I kiow, she was
anxious that we get all the schooling we could zet and that we always
remember the importance of helping the race to progress. When I think
of those two, working the way they did and sacrificing and worrying
over us, how they-:made the most of their opportunities, I wonder what
they would have done today when for many young people college is just
there for the asking. They never had that kind of chance, but they..
alvays wanted us to have whatever we needed, no matter whéi';t cost
them. My mother had some schooling and she was proud of the way I took
to schooling. I always had a nice dress to go to school and I did well
at school.

In those times, families were generally pretty big and children
came one after the other. So by the time I was old enough to help
around the house., it came to me to do a lot of the work that had to be
done. It didn't seek like work either. It just had to be done. The
stove lit in the morning, biscuits to make, Lauﬂdry to help with, sewing,
all the housework which a little girl like me would help with. Hy
older brother, he did the same with the farm work. He was up, to milk
the cow and to help in the fields. I suppose children today don't
understand how natural it was for us to work whenever we were peeded. -

I think it made us feel good and we certainly learned to do many things.
And we.were taught that it was only right. When I think of it, I think
what a nice childhood I had. I scareely remember any trouble or sick-
ness or wnkindness. We were, if I do say 1t myself, a nice family.

But the Lord gi

iveth and the Lard taketh away. Not that I knew
- what it was' at the time,

and maybe you never heard about it, but a
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terrinle disease, like a3 sudden storm, it just swept through-our
family. Later they called it the influenza, 19518 was the y@ar and
when it was done with its awful work, my father and my older brother
were in their graves along with my babv brother. As guick as that
without any kind of warﬂing. You probably know about that time.
Seems like any number of families lost .someone, but I think we were
ahout the worst hit. So that was the end of many things for us.
The farm, we had to leave it to go to live with family in Richmond.
School, it was the end for me because there wasn't room for mez, the
oldest anyway, where we meved to in Richmond and since I was handy with
housework zmd well brought up, it was easy to find a place for me with
a doctor and his family in Richmond. Today, it hardly seems natural,
but in those days it was quite usual for a family rich as the-doctor's
family to have several young people in the house. My main responsi-
bility was to look after the two children, young as I was. But of
course, I was busy from morning to night. You'd be surprised to learn
what I was paid For working every day of the week and, it seems to me, °
probably at least twelve hours each day. It was only a few dollars
a week. But, of course, the important thing tc my mother was that
it was a placé for me vHere I was fed. and fhe few dollars were a gféat
help to her. And most of the time, I think, I enjoyed what I was
doing. The only sad thing was that it meant an end of schooling for
me, even of reading itself, which I was guite good at. I was just
- too busy each day to keep up with reading, and by the time I left the
doctor's hotise, which. is a story in itself, I had most forgotten what
I knew of reading. At least I have never enjoyed reading since then
and I think each year I seem to read more poorly so that now it seems
that I hardly never read at all. So there went any hopes for Hamptoen
Institute and what I could have learned there. Perhaps to be a nurse
or a teacher.. ’

I said that my leaving the doctor’s house was a story in itself.
After I had been there for® six years I thought one day to ask that I
be paid more. I was now a grown young lady ard it only seemed right
tc me.A I was llke a seeond mather to the thldren ;ndeed almcst more
their qwn m@thegi I thaught that I was almost one Df the farru.ly= I
had been there so long. You wculdn't believe what that mother did
‘when I asked that I be paid a proper wage. She screamed that I’ was
ungrateful and said that I must leave the house at once. So I said
I would. The children were in tears when I left. It was the end of
that part of my life for me. But maybe it was for the best. Other-
wise I might never have left that.family. I was that close to them
except for the mother.

. It seemed time fpr my family to move too, so we all went to
another sister of my-:mother who lived in Philadelphia. I never liked
. Philadelphia. And I didn't stay there for long, even though that was
where my mother was to settle. You'll know what I mean when I say
that this seemed to me the time for me to make something of myself.
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New YQEP:%ES in the air. Everybody was talking about how exciting it
must be. I was a grown person now and I thought that I would just go
ap to NEW*Ybrk to see what I could find for myself. -

I knew that I could always get a placeé with a family that needed
someone who'could do housework and was willing to work hagd. Sometimes
when I think back to that time, I wonder that I didn't think of ather
things that I might do. No, *t seemed to me that I was fitted to do
housework and-I don't thiﬂk that 4 ever thought of anything else
seriously. Of course, I always felt the lack of schooling, Maybe
that just shut off any idea of anything else. Sometimes I did dream
‘of being a nurse and even to ‘this day my mother tells me that I should
hiave been a nurse. Who knows, but anyway that's not the way things
were to be for me and if I had been a nurse I wouldn't be what I am
today. You can t*lﬁak back. '

I glin‘t come to Naw Yark all by mysalf. My younger sister was
with me. and wa found a place to stay not far from where we are now.
It wasn't hard in those days. My, when I think of it Harlem was a
nice place in ihase days. You wouldn't believe, t see the way 125th
Street looks now, how it was all. .bright and full o Eacple and niot at
all the way it is now. -We left ocur doors unlocked and never thought
about walking at nightg Everybedy did. There were pushcarts and all
such things. it was just as nice and friendly a place as you could
want. : o

I found a jéb right away, with a h;g family over on Riverside
Drive and I used to také the’streetecar to work.. It wasn't a live-in
job but that was because I thought I would try to have my own place.
‘Well, I worked, there for more years than I like to think. Even worked
there while my;husband—to -be was courting me and when we got married..
That was a long. tlme ago. <Seems tD me thaf‘l was just a w;rl then, ——

My hgsbaﬁﬂ-tg-be he was a church golng .man, when he could go to
church, bacause sametlmes he couldn't because his work wouldn't let
him. But when he.cduld he was there and that's where I met him. He
was a porter on the railroad, used to make runs to Cleveland arid ,
Chicago. He worked steady until he took sick. ‘I don't think he ever
missed a day’s work. He was that kind of a man. But we had grand
times together then. We went dancing and did all sorts of foolishness
and then we were married. I never thought about stopping work when .
we got married. It just seemed natural to keep on working and we
waited for children that never came. It was God's will, I suppose,
and I have to think that all the children that lghave taken care of,
they're partly mine. I really do bzlieve that. And I could tell yau
storles about how those children, some of them when they were grown up,
they came to ses me and they. tgld me that I was like a mother to them.
But Lord knows, some of them needed mothering, they saw so little of
their own daddy and mummy . They seemed to rattlé arcund in some of
those big agattﬁants some of them twelve rooms or more,
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My husband, he had hlS work but I knew he would have been a good
father to & son. He was that kind of man. Maybe it was harder for
him not to have a large family, but he never complained. He had been
a soldier and-he always said that you had to take the good with ths
bad and that for him, in &pite of everything, things were mecstly Good-
He had many friends on the railroad. People he worked with and some
of the people who traveled on the train. they would espec;ally ask
for him. 5o he got to know many pegple, some of them fémous ih their
day. I suppose you wouldn't know their names today, but then he would
say, last night there was_so-and-so in the car and sometimes in the
middle of the night he would say that these famous wouldn't be able
to sleep and they would talk To all hours. -

F B :1 ¥

He was a funny -man and I .remember he said to me not long before
he passed on, "Ginny, you know, some people might say ‘that I never
got very far in my- life, but every year I must have gone about as far
as the modn and back and not many people can say that.” 'I don't know
as if he really went that far. Another thing about him, he felt that
his work was a good steady job and that he could always take care of
me. They. had the union and the retiremerit benefits and all that. He
said that not many people could say that their future was as well
taken care of. I seem to be rattling on abcut all sorts of things,

but he waé-just a od man. WE a;ways had a daﬁ aﬂd when he toak 51ck
hut he gust cauldn t.go on w1th that nLght work “he needea steady
_hours and plenty of rest the doctor‘said. Anyway, it was the dog
“that meant most. to him then because he had to stay home and the dog
vwould- keep him company until.I-got back. Then, of course, I had to -
keep on working. By fhen, I had more work than I knew What to do with.

I recall you asklng me how did I. get wcrk if I dldn't have a job
and I wanted one. Well; one thing I will ,say, I never did use one ,
" of those so-called- employment agencies, never did and never will.
You should know something about ihe klnd of work T do. If you do
your work good, I mean if you are responsible ani'people trust you
(they have to trust. you because they leave you-alone in their house -
.and they ask you to take care of all sorts of things for ,them), then
if somehow they ‘move o“fsamefhlng happens so they can't. use you any
o tlonger, then they make sure that they let their friends know, and
‘1ike as)not one of their friends is lodking for someone-like you,
I sometimes say that I have just been passed back and forth. But

another th;ng happened in my case wh;ch mlght interest you. :

. Firvst'of all, I would wgrL jusf foz one family. Thaf is the way
they wanted it, but like T said, those were: alwa s jobs where the '
hours' were very long and yau had to work most days of the week,
Thursday afternoon usually. off, but Satugdays and maybe even part
of Sunday. Sa it was a laﬂg week for me. v .

Dnce a fam;ly I l;ked they decided he:ause the;r ch;ldr-n were
gone away to schoal and perhaps they dlan*f have the money they used to,
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who knows, well they asked me ;f perhaps I mlaht like to work for them
for just part of the week, because they had frlends who would like me
to come to their house far the rest of the week. At first I was
doubtful about the arrangement, but I said that I would try it. It
was the best.thing I ever did, really. I'll tell you why. First, it
put me in charge af how long I/had to work, for the first time in my
life. Teday," far instance), I don't really work a full week any longer.
I don't need to and sometimes I don't even try to work a full day. Naw,
instead of a. family to work for, I have what I call my clients. And
there is always more clients than I can handle. All my clients have
friends who_ would also' like to have me take care of their apartments.

" Many of them are single, bachelors or single ladies, some are couples.
- I almost never‘work for a family with children .anymore. But that's all
right. I figure I've taken care of enough children in my life and now
it’'s quieter and more orderly if I don't have the responsibility of
locking after cnildren and doing’ the housework. 8o I can pick and
QhODSE,thE timpes and people I wark for. And I have cut down some over
the past few years, but I still have enough work and I know that I will
always have mdre.geogle asking for me than I can -possibly take care of.

One thing I thlﬁk I sh@uld tell you. Some people think that the
,work I do is lowerina And I can tall when a person who wants to he
one of mv clients thinks that way. Let me tell you a story. Net so
long ago, I had an open day and one of ‘my clients recommended that I

: take a fr;and of hers for a day.- So I went to interview this friend.
It was a nice apartment, I could see that, and only her and her -
husband and everything just so. W& talked a while and I was thinking.
that perhaps I .would take the job. But the lady of the house, she
looked at me and she said, "I hope you don't mind polishing and waxing
the floors, T mean, ﬁettlnﬁ down on 'your hands and knees to wax them.™
I said, "Lady, maybe I once used to work on-my hands and knees but
that's a long time age. I'm too old for that now., If -you want your
floors done that way, you'll have to et somebody else to do it or do
it yourself, because that's nmf what I Eon51der to be my wcrk.

#

] I just got my hat and put it on and walked rlﬂht out of there.

Later the. cLlent who had suaﬁested this person told me that she got a
telephoﬂe call about me, and we laughed and laughed about it. Ihat'
what I mean. The work I do, it can be Jlow if you let it be or the -
people you work for make it that way,”but it doesn't have to be. I
know that a lot of ‘young people today, they look down on what I do
and some of them even tell me that-they would never do what I have
~done all my life. Isn't that a nice thing.to say to someone? Well,
it's all in how you look-at it.’ Lord’ knows that there's a lot of’
cleaning up to do in this world, stralﬂhtening up and keeglng things
in order., That's what I do and have done all my life, it seems to me,
since I was a little ?lrl back on the 'faym. Buot it DEVEP‘SEémEégtD
me that this was something' to feel shameful about or shirk. What
would the world be like:if we never took care about our surroundings
or our belongings? -‘There is such a thing as being treated like a

F
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servant, do this, do that, all day long. But since I've grown up,
that's not been the way I've been treated. And if anybody, like ‘that
woman and the floors on your hands and knees, if anybody started
treating me that way, they either stoppgd or I left. But I do think
that it is a good thing that I work for a lot of people, not just one
family. I ‘see more people that way and it keeps the relationship what
I wants it to be. Just as friendly and close or as distant as the
xsituatiOﬁ calls for. I decide which it will be. '

Now you asked me to talk about Work in my life and I have saved
what I think is the most interesting far thé last.- I told you about
my husband being sick, it was his heart. Well, one morning I got up
and I went to wake hlm up anﬂ there he was, gcng. He went in his sleep
and I never knew -it". It was a time for me. I don't know how I got
_ through those days. My frlends were very helpful and there was ‘the
funeral and afterwards there was just me and the dog. Both our hearts
were broke and I didn’t think mine: ‘would ever mend. And there was all .
the trouble with the Veterans Admlnlstratlan and the railroad -people
and that's a separate story. I kept on working after the funeral, but
I wasn't myself. People were nice and considerate but-it was Such a
lonely time for me, 1 really can't say. After a time I noticéd that
I had a kind of trouble .sometimes swallowing and a cough and I felt too,
much tired. One of the people I work for, a lady whose husband is a
doctor, she insisted that I do something about it all. So finally it
was arranwed that I go to the New York Eye and:Ear where they examined -
s my throat. I'm old enough to be told the truth. and so théy said that.it
was something that was malignant, which meahs cancer,. and that they
* would operate and they, hoped that they would be able to remoye all
* the cancer and,I would be all right. Well, they decided not to

operate at all begause they said that ;t had spread and it wouldn't
do any gacd. , .

A I thought to myself that that was that. But they gaid that I
shguld ‘take somé medicire and they hoped that would take care of the
"problem. So I took this powerful medicine. ~Tt must.have been terrlbLy
powerful because I felt worse and worse and I think everybddy thought
that I was certain to die. People came to visit me and I could hardly
get up. I seemed just to sink away. But I kept going to the Fospital
for the-medicine and the doctor was very good to me. He said, ’irginia,
we think you're much better. You're not campletely cured yet but
you're much better." And then he said, "I think you can go back to
work if you,want to. And I think it wauld do you good to' try to.

Get you out of the house and you would see your old friends."

“Well, I let "old Qllents Know that I wanted to come back and
they were all dellghted so back to work I went. I took it slow at
first and there were times I was so- tired. But everybody understood.
Well, you know, that was four' years ago and I feel better and better
and Everybadg say8, "Virginia, you're looking: younger and younger," and
* I do believe they're right. I StlLl go the hospital once a week for
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the medicine. And maybe this is just extra time for me. But I feel
Jgood and I work as much as I want to and I know that I am needed and
what more can a person my age ask? When I come home, I have the dost

‘to look after and be with. I have my house to take care af

The preblem is, and you can look out the window and see it. You
know that I was worried about you coming ovér here to visit me. This
neighborhood used to be beautiful. A park next door, the wide avenue,
nice houses, ‘churches on 125th Street. And now it's got so I just can t
bear to loak at it sometimes. Houses abandoned, young peop;e standlnﬂf
around meaning nothing but trouble to old falks-i I can't Havé any -
mail sent here pecause like or not it's stolen before I get to it.

It's just a cry;ng shame and it, plaﬂues me. T don't kngw how many
times I lost my pension check which come after. the daatﬁ of my husband.
After =ll the trouble that it took to get it, all that red tape and ,
runaround, you wouldn't believe. If it hadn't been fer & lawyer frlend
a former cllent of mine, I believe that I would never got what I was

- entitled to and what my husband worked his life for.: It's hard for an
older person like me, and I told you that I have some trouble raad;ng
and understanding c@mpllcated papers and instructions. Well, going
into all those folcés with all sorts of papers belonging to my poor
dead husband, his discharge and his railroad.papers and all things
like that whlch he kept so neat and careful, I thought .I would never
be able to wunderstand what I was supposed to do and I would go from
offide to office, never seemed to get any further. I had come to
believe that I wauld never get the pension that was coming.’ That
.really scared me, because what would I do then if I couldn't work T
myself? It wouldn't do “to think of welfara- -I couldn’ t think of that'

So when I despalred of ever finding Qut what to do or where t"a

*I finally told my lawyer friend that I didn't know what to do and
hé Sa;d "Don't worry., I'll take care of it," and he took those
papers and me and-we went through those folces with no trouble at all.
But I think, what of all the people-like me who don't have a lawyer
frléﬂd to show them the- way, how many of them just f;nally give up,

+ "the way I almast dld :

SD there we are. I have Yy gen51on which helpsiaI have my work,
and I put something away. so 'that I have more in saving dccounts than
sometimes. I can really believa. I worry some about prices and it makes
my heart sad to see what is happening to- this nice old na;ghbcrhéad
But I have my church, my frdends, .and T have the people who need me
and so long as 1 have all that, I thank the Good Lord. Now, let's
have some cake. I said that I 1earned most of what I kndw when .I was

“a little girl. Well, this is a cake which I learned from my mummy and
I don't know where she ‘learned it, but I suppose it goes back a long .
way. I've taught it to a.lot of yaung peoplevand I ,Suppose it will be.
baked lOﬁg-aftar I'm gone to rejoin my husband. b
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I came to New York in 1919, from Charleston, South Carollna.

I'm’ 63 now. Hgﬁiéld would that make me when ‘I came here? About 13,
I guess., I came here with my aunt, and we lived in Jamaica, Long Island

left Jamaica in 1934 and maved tg New York., I went to scha@l in
Jama;ca,k _ ~ e

-

" My: father took me and’ my two brgthars and a sister’ and brought us’
from the country; we was living in I think they say it was Clarendon,
South Carolina, 'some plaee down there. I don't know much about that.-
- All I know is thaf my father brought us from our mother's house &
brought us to Sumpter, South Carolina to -his mother. My mother/to
sick, that's how it was. I dan remember only a little of my mofhe
I remember her whgn she taok sick. Mostly I-lived with my aunt ,
my aunt was living in Charleston. My grandmother she had begun to get
sick, so she 5enf/fﬁf my aunt from Charleston, South Carolina to get
me because I was the only girl-~the baby girl dled in the meantime--so
I was the only girl left. My grandmofher said the boys could take care
- of themselves but the girl couldn't, see, so she sent for my aupht to
. come and take me, and my aunt brgught me from Sumpter, South Car
~ to .Charleston and that was around about 1912, becaduse my gran
died .in 1915 So I lived in Charleston with my aunt. v

I stayed Wlth my aunt till I got marrled I dldn't go to no high
school. I just made through public schéol, the grade school. I don't
think it"was lack of opportunity. I bEllEVE if I stuck to it I could
have had an education, because my-.aunt wanted me to go to h;gh school,
go to college, get an education, but it was just ome of ‘those things,
that s all. My aunt was in a 9051t10ﬁ at thaf time that she could
affgrd to send me to school.’ : :

After”i got married I worked a while. I had, you know, the.babies

in between working. I.had four babies. I was seventeen when I got. ... -

“.married. I first started worl{j_ngg I did housework, the same thing,
- day-after day. I went like to an employment agency and I got, you know,
- different jobs. At that time it wasn't too hard to gat gabs around '
here. 1In 1924, 1925, 1926 you could always get some kind of ‘housework,
like day's. work mostly-' I couldn't take a full=t1me job. . It wasn't
easy to manage to even work-at all, with these kids, but I had someone
take care of them for .me. Scmetlmas my aunt took Qare of them. . :
I didn't leave tHem alone. Sometimes I had a° ‘girl to stay with them.
There was very little money, but we kind of managed. My husband worked
on the race track, and he gambled a lot, so that was the reason that
I had to, you know, try to keep things §01ﬁg, keep the children together.
- And I'm still dolng domestic work now. I work part-time now. -.In 1934,
my first boy got killed by a truck. He was .going on 5. He was gettlng
. ready to go into kindergarten .or first wrade or whatever fhey call it
and suddEﬁly he got killed by a truck. 2

© It was pretty hard for us ‘during the DEQr2551Dn _Yes, it was.

T had a haid tlme. I'm fglﬂc to tell you it wasn't easy. I went throggh
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'Elenzg. I ﬂidﬁ't have,hao much trouble w;th the jobs I‘d Work on

because pecple was always very nice to me. I could always go back, to
each one, but the - pay was- very little. Mostly the food we lived on
was very skimpy. Like with a pound of liver, a pound of pork chops,
you make ten yards of gravy. You know. But it wasn't easy, I'm not
going to say it was ¢éasy, but through. it all I'm thankful that we came
_through. Many days I'd sit and think I should have paid more attention
_ tomy, aunt and went out and ‘got-a good education and I probably would

" have been someone today, you know, -someone that ‘somebody else could
~look up to.- But at.that time, some people who could have gotten educa-
tions had the attitude that, well, there wasn't much opportunity for
them. anyway and that was the reasgn‘a lot of people gave for not wanting
to further their éeducation. I could have gone, but you know--young
_girls, they think more of boys than of education so that's where the
education went. .

Nowadays I make $140 a month at the part—t;me work I do. I got
Social Security for a while, but I haven't’ got that .in threé months.
I get Social Security from® the work I did. ' When you pay into Social. -
Security, you are entitled to receive Social Security. On Social ‘
Security you can work and earn up to $1,680 in a year. That's all.
My job that I'm work;ng now, I get take 5145 a month. I get it like-
the first and .fifteenth. And I still have to pay them Social Security,
.out of that. See, I come home- with-~uh--gvery two weeks $64.35. I..
don't. know what I'm going to get now from Sﬁcial ‘Secturity, but the tlme )
I did get it, t, 1 got it for December, al got it January, February,\ o
and March, I got $80.40 a month. -ﬁnd I havan t gotten ndne since then.
I don't know what is,the problem now. The last part‘of ggril I think
it was, they sent me a Eh%ﬂk for'$482, so I ‘took’that and'I ﬁﬂt it
away because I didn't feel' like I was sure I could keep. it. Whén I
was signing up. for Soc;al Security, they didn’t tell me that I was
galnﬁ to get any-mwhat ‘do they cgll it--like back money. They didn't
tell me that I was going to get anything like that, see. -So when I
got it I toock it and I put it up. I says. thatr soan I mlght have to
start using it. And that wds all that I have gatteﬁ since March.

‘'Right near here they have an foice -I've been there. abﬁut four
.or five times, and the.lady, she said she was waiting to hear from tb
people she wrote to. And I don't know who she had to write to but. it's
in the office, that is the excuse they give me. - She wrote to-them and
she's waiting to hear from them. Then as soon as she hears fromn them -
then she'll let me know. - She says she didn't think I was entitled to

. the lump sum eheck. But it's kind of strange although she' knows that’

I got this check, she's just mot bothering. She just said that she has

to write some place. I don't know, to tell you.the truth, I don’ t L

know. I'm just 51tt1ﬂg waiting. ¢ v
- As long as I can work, .I don't. want welfare They.are hard on

- people on welfare. L;sten hoﬂey, I've been on welfare.. I was on

welfare also with chllﬂren cause When my husband and I got separatéd.

Course we was -on weLfare befcre I leaves him. So welfare, I guess
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there's nothing wrong with welfare. But I feel that as long as I can
‘work and earr. my money, T don't want no.welfare. Leave it for when I. . |
“can't do . mo géud for myself. ‘That's the way I feal about it. And I .
“think a lot. more of these people if they would feel that way about it,
s they wouldn't be so hard cn pegple on welfare.A_ 71 S L g

: I\m not 65 yet. I got a little blt more to ggi' I haven't haa -
any prablam with any illnesses, where you had to have a lot of medlcal

attention. Once I had an operation and Father McCann took care of thati. .

I went to St. Vineent's Hospital. He taak care of that for me so that
+ didn't cost me: nothing, but otherw1se I suit myself maybe once “in a
.while I see a doctor for 5Qmeth1ng, Nnth;ﬁg sericus You- knaw they .
take a. lot Df money. , . )

LS

5 F ..

I live here alune by myself. I have nne room. Thlﬁ is 1t right
here. It is a studio, whatever you call it. .Just I have my own little .
P Ekitchéni. I have I hath So.that's "‘enough. I don't like to go out,
' in fact. Just onde in a while I go to St. Charles Church to ‘take a
bus ride or something like that. I'll go on the bus ride. .I'1ll maybe
go to a d;nner, if théy have a dimner. SQmthlﬂg llke that. I like
+o stay in the housd. like to sit with th% TV and listen tc thE
radio. I don't watch all the.daytime series. Not the/give-away things.
I can say I'm very much a loner. I don't like a: 15% of peap%g ‘hanging

" around.. It ‘makes.me kind. of .nervous.. . I.guess. maybe it's. stupld.wﬁMWWﬁQ,w,

Every oncein a while I go to a dance. I :like that.. Somethlng that
« . someone ‘has given and I 'know them well and it's a group that I like to-

_ . be with, then I'1ll go. But to ga see something strange, I'm not for.
- it. Sometime people tell me it's stupid to- sfay in here by myself, -—
‘but that*s what I want. I dike to, ba ‘home. - ) o . ﬂ e

: I;dﬂn‘t fear géttlﬂg old. Really and truly I ann t th;nk about
it. There s no.sense ‘in my thinking-about it. I try to keep myself
as . yDUﬁg as I can. ‘I like to drink occasionally. and if I-find that a
drink is going to’ ‘do me some harm, then I leave it alone. But I'm .

-not going to do anythlng to. tear ?yself down. I try to keep myself -
~,up. I try to save a little bit. 'When the time comes®that I can't ,
~ work, I will find aut if I can ﬂEEEﬁd upon these agencies that are ,

: suppased to help old pegple, That's what I w1ll find out when I have .

tn g@ to them. : , PR .
L I thlﬂk that most pEgplé now~are pretty mueh aware'of thé agencies
‘" . - that are supposed.to furnish serviceés, because I I ‘know, there was a time
- when especially a lot of black, people didn't really kow whatythey
e could get, where to ga you, kriow, . they were very ‘donfused 'about who * |
. . to seeand so forth. It is not easy to keep informed, when there are .
SO many d;fferent things, you know, every year, samethlng different
- going on, where they can get. help. From what I see, every day,\an my .
© job, théy go.mostly to the priest and the priest directs them: "They
tell them where to go,. what charities are available, the. Catholic .
. . .charities. I.don't consider myself a very religious person., Not at .«
- all ﬂa I am nnt 301ng to say that. I dnnft fQ£get ta ask the Lard

3 . . _
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to have mercy on me. I go to church ot Sunday, and maybe once in a
while during the weekdays, but I am noét going to say often. Sometimes
I'1l get a‘spell and I'1l1 g0, say, about two or. thréé weeks, and ' then

I wan’t go for a.wh;lé, but I.go to mass. L

=

- Some peggle szt around and imagine that all klnds of thlngs might.
happen to them:; There might be some gﬁad things ‘that might happen, ' :
I don't know. But I wouldn't wantito- get. ‘Like -thaz, you know, Just =~ ' -,
sitting. Now that is the first thing that people think that wguld
happen to me, you know, ‘that she's sitting home: all the. time, 1gnklng
at TV, doing nothing. Youw have & whole lot of time to think a whole
lot of _nonsense. But, you kmnow; when I find myself beginning to think
stug;d foolish things, then I- always Just take-the Bible and reaﬂ a.

.little passage in. the Bible and that pacifies me, or I take-my rosary

1d: say my . rosary.. -You know,. it kind of washes that-out of my mind.

ecause you have no right, you know, to think things like that. If I
see a spook in there in thE claset you knaw Uh uh no, I ain't
got there yet. S :

I imagire that some of the alder peuple are really fnrgottan
people, but it seems that the older people that'I know, when I see

‘them each day, they lc@k like they doing pretty good. . But,I don't

get around that much. You know, I. don't'do a lot of v1s;,ing.; In

" “Fact; I can't visit sick: pEDplE. I ‘get-sick-myself.- -I-don't-Like tngFHwaé--é

" go to a hﬂspltal like that, I 'come on-"and I get deathly sicl

‘and ‘seeing a dead person. That's another thing about me. - That works

. the‘hall, and when I got to the stepd and now there is no sense-in
- me t:ylng to get  up beforé anybody. else, so I just steppei aside.

; o to hospitals -and that's one thing I can say.that I. should be

ashamed of, that's an awful th;ng._ Bt to visit the sick gicple, or _
in here - v
all by myself. And I care very little about going to the undertaker = . .

on my nerves. . But so far I have been very healthy.. I haven't had,

’any major ;llnesses 8o 1 really haven't had to depend on any of.

these things, like Medicare and 'Medicaid. And I hope +that I never . -}

have to ~Some péDElE have opinions about these things, these- ageneiég

that™ they are not what they are supposed-to-be. But, you see, I x.;'ff,-
haven’t had no experience with them so I naﬁ t say whether they are

‘good or whether they are bad.

A lot of people that I have talked’ ta and esgeelally some of = -~

*Efthgse that are older, tell me that one of. the things they fear in Ce

gett;ﬁg old“is the whole problem of ‘erime in:New York. And it is not.
only in New York. And I-feel terrible about’ d¢. - I got held up not .

‘so ‘long ago. MyMWaughter and I got held up going into her house.’ R ‘,:rh
‘I was going up the stairs.with her-and these. two boys came, by and, - .i’ S

you know, because I walk slower ﬁhaﬂ my daughfer and’ you know, we
were talk;ng, and she was ahead of me, and I heard this. running in

My ‘daughter was up a couple of steps, and this' fellow rushed past me, y
you know, so I'm staﬂd;ﬂg theré waiting for the other man to go byg = kS
and I turned around and this boy had a knife on me. "I.says to him, R .
I says ‘"Is this what you want? ‘Take it!" I gave hlm my paﬁketbaak. O

s e ER e -S| e o e
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So the man turned around “tc my daughteri And he was trylng ta
do something, there was samething he had in his hand. I looked
and he was after Ther, and. I screamed; so she said to me, ”Qh MOMmmE ,,
don't scream, don't scream.” She didn't know that the guy down below
had my pocketcook. Because I had given it to him. Oh, ves,; took hers
- too, but she -didn't have anythlng in hers. But she had just glVEﬂ me
twenty dollars and I had it in thete. I shouldn't have put it in
there. I should have put it in down hers. But you know, it dddn't
really frléhtEﬁ me, no,; because, they weren’t violent, and I locked at
the boys, and two. clean-cut boys, ‘you wouldn't think. You'd think, <
my son, that's ¥hat I thought of when I logked in his fdce. I sa;d
. "Gee whiz, he's just like my son, a nice clean boy," and I said,

‘"This is what he s dalng.“. And I did not get frightened until - I got
‘home. : - : : L

When I-got in th% h@use I started %haklng, see, and since- than

I have been a little shaak-up, especially coming up on the elevdtor;

I won't get on it. 1 wait until there is someone in the building that V;_w

I know, and lﬂts of’ times whan.I come -in there are a couple of women .
down there dnlng the same hingg waiting, you know, for someone else
to come up. But, I'm telling you; it is$ a problem. This problem
-seems to have’ g@tteu out of band, it certainly hasl . It's.yay out of "
hand. A \lot of older DEDplE seenm, to think that thése pédple prey on
. older pecple,, And so do I, because, you see, the. cldar pecple can 't
put up a flght.§ The only thing that an Géder persan can do is just - -
to let them go -ahead and take what they want. But a lot of time they
‘will beat an Ulder person, Jmock “an older person down. You' know, she
“don't want them to take her pcékethask and she will put up a llttle
Fight, and that's how .they get hurt, And I say, "Just give it to
them.” I'm not going to flght over, it. - If they want it, then take -
“ it. But I hope it don’ + happen again ‘and I hope 1t dan't happen to
'anyane else,vbecause it is really no fun. . o

q x

N havé llved in this n21ghbgrhggﬂ since abaut 1940, because I
used to ‘live on 1lu43rd Street, and when “they tore that. d@wn to make
housing, I came here. So since I left Queens§ I have been” in the same
pldce, or somewhere in this 'general area. If I have to live in New
York, I prefer to live around here, where people know.me. :Back in -
1938 or 1939, at that tlme I lived over.om 123rd Street. I was on
‘welfare. I had ‘been on’'welfare in Jamaica. Yes, I was on welfare
" in Jamaica. That was when I. first got cniwelfare The people at.
welfare would take your insurance policy and turn them into the in=
surance company, mostly Metrapalltan that was the only one that I had,
and they got about eighty dallars fram thls'thlng; and thérlnsurance
people mailed ‘me ‘this check. »

s . J—

I thaught this ‘check,’ Whéﬂ I got 1t I éculd use it any way, I ,
wanted, so I spent ‘the money, paid some bllis ‘which was, wise, you .
know, so a couple of days later the 1nvast1ﬁat@r came by and she told
. me. abﬂut +this chéck that I had got, you know, so she asked me, did I
 have it, so I said yes, 80 she sat there and she asked me where tha

K » . "
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- EhEFk was, and I sald that' I had done sgent it, paid my bills bought
 food and stuff for the children. . Eighty dollars was nice at that time.
And she sat there and she deducfed that eighty dollars out of me, and
~->v . -1 didn't get a.check for about a month, and that. maﬁéy was dedt ucted
&';1;'-fram that check, and you know, I had a tough +ime’ for +a whole month, ,
" bécause you get the check the flrst and the fifteenth. . I had a tuugh 7
i time making ends meet. : , B Co

S But then I moved from Jamalea to New York: And I was living on
13354 Street, and that's when the investigator came to my house and
. toid me “about finding my husband.. I was still on welfare. So, she’
‘told me, she, said, "Do you know wheré your husband is?" and I said, e

'fé’_' "Wo, I don't." Shevsald, "0h, yes, you do. You know where he ls."
- I said,. "I don't kiow where my husband is." She said, "Well, you have
1o go flnd him." I said, "i!m not going to find nabady," I Eala s,

+ 'because when I left my husband I told him 1 was not going to SlEEE
~ under the same raaf with him again, and I meant it. See.” I said to
fher, "Now, lf you flﬂd him, you-live with him, becausé I am not going
' - to live w1th “him. "5, "Well,™ ahe said,, "you won't get no more checks_"u
' I-said, 0K, " and sure eﬂuugh she 5hut me aff. : S v

. I d;dn't th;nk she wasvserlaus abeuf 1t., But she shut me aff. .
. B0 I went to the place where you had to ‘go to, the office. .At that R
' time it was on 135th Street but they were in thé process :of mav;ng.;giﬁ
. And they were f;xing up this other place. So for three whole weeks )

, I sat there with other mothers waiting to get checks, and they had

. -their- ch;lﬂren G;=egu35é the poor little kids were crying, you know,
because they were hungfy9 they, didn't have no milk, Nobody copld never
see you but superv;sors.; So you just sat and -sat thé:E'and sat there,

: from nine-olclock in the mafnlﬁg until they closed up 'and you go home .
 and you comé back the next morning ahd you just .sit there and give =~
:'ygﬂr name ‘at-the desk and sit there. Andlyqu s;t there. ‘And so.this . -

is What I did fgrxthrEi weeks_ o R Lo e Y

And I was s;tting Bhere and sgmething say t& me, "Get up‘and go
-~ home and.get yourself :a pencil, and paper and. envelapé and ink and write
"4 letter to Mayor LaGuardia.™ . So I 'did that. I went to my girl friend's. .
house and: T borrowed an Eﬂvelﬂpe and-'a sheet of paper and a two-cent.- :
‘. stamps . And then I went.home and sat down ‘and I wrote a letter. Ihat s
" one.letter I would love ‘'you to see,” I éh.uld have kept a eapy S
dldn’t have. sense Enough to do thase things.:_ i .

A I gust gaured it gut I guess ;t was some bad Engllsh aﬁd some -
° ' bad .spelling, and everythlng. There.was nothing fancy in-me like that.
© .+ I just needed help.. And T tola Mayor LaGuardia about all the other
- mothers 'who were sitting in the office ‘with their children, about how-
their' children were crying, because they're hungry, and 51ttlﬁg/there
from nine o'cldock to five o'clock évery\day and nobody give us nothing,.
_nnhady tell us nothing, and I said that these women come up in their. .,
fine cars and with their furs and dresseéd pretty and walk over to. the -
- . - desk and get a check and we: are slttlng “there starv;ﬂg aﬁd our Qﬁildrén - i
Lo dre’ Starv1ng._ © . N . . __




I put all that in that letter and I sealed it up and I malled it,

- to Mayor LaGuardia. So in the meantime, this was on Friday afternoon,
a friend of mine gave me the number for thé mayor's office. I told the
person who answered who I was, and she said, "OH, Mrs. Blassgm," she
‘says, "I have your letter r;ght here in frﬂnt of me." That was the
quickest action I ever had in my life. Well, anyhaw, so she says,
"I'1l tell you what to do. You go tn_the lBLst Street office and you
ask for Miss Davis,” and I said, "Oh, I been trying to get®to Miss
‘Davis for three weeks. And nobody can get to her.” She gaid, "I'll
tell you what you do. You go there and 1411 eall her. And when you
get there, yau’ll see hep.," : o, I

™ =]
&

- And, sure enough, when I got there I was met at the dagr by Miss.

Davis. And I said, "Miss Davis,” and she said to me, "You Mrs. -Blossom?"

I said, "Yes." "Why did you write downtown?':, T sald,_“Beeauae I. '
.vcauldn t get to see you and my children are”'tarvlng, and gettlng reaﬂy
. to get put out of their home. And the rest:of those mothers are . e
o ‘gitting over tHere- the same way. Their’ children are érying and they

are hungry. I had to write downtown." Well,: shg +took me in her office.
.- And she raised cain-with me, but it didn't makE any difference. She

~had to give me a voucher: far food and. for my rent. And I didn't have

no trouble out-of them until I decided to. 'get nff., I stirted working

‘dt St. Charles. I ‘got myself’ ‘a.job that wasg,paying me, yau knaw,n

éﬂnugh that I cnuld pay my b;lls then I goft off. = '

H

My Chﬂiﬂ-fen were pretty well grown up then. The boys could go

out and earn a little change, déllverlng groceries, they were wcrklng_

* around a grocery store. I could have stayed on welfare, if I had ' -~
« .- wanted to. I could have stayed on, but:I didn't want ta. In all I ..

' stayed on welfare about ten years, but iny becatse I had to. When .. °. .
.the children were old enough so I could ga out and work, I got aff S
walfare. ) i _ ) _
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I came to Newark as a girl.. I_came from Richmcnd Virginia. I
came up here in 1909. I came here as a nurse, a child nurse. I didn't
finish schooling but I decided +that I wouldn! t f;nlsh. "I dropped out
of schaal. I was .already employed when I came up here. 'I came up here

~with a job. I don't remember exactly who I was wcrklng for. I lknow

her name, but I can't think of'the fam;ly s name. ~She got married up
here. -She married this man.and he was Jewish and he had a very unusual
name, a name that you don't hear very- afteh Ana then I left them and’
I went to another family. And then I ecame' back tD Newark. And then I
went to Hackensack, I. was there about thEEEamanthsr Left Newark for a
gcb, a better salary., I was lgéklng for more mgney_ ' 2 ' '

' -

Good money in thosa days was tWEﬁty-flve dallars a mo th,gand _

well,\I was working long days too. You could get alana with $25 a manﬁh

in those days. Frankfurters ‘were 16¢ a pound and gerk chops were 16¢ a -

pound and fish was 2 pounds for a quarter, and.all that stuff. And look -
what you got to pay now for that...  -You got to pay. $l‘lD for fish now,
more than tha*. It is d;fferent “but you don't feel no different, you -
know what I mean. Bacaus% you kngw how much you geot| tc spend so, you
spend thdt and no more. You have ta budget """" urself, I daﬁ't care how -
much y fﬁake._ oo . . vé_ s .

And then I met my husband in Millingtan I went. fram Mllllnatgn
back to Newark and then to Hackensack. And then I. came . back’ and . I got
married when I was in Hackensack. It wasn't for mgney ‘g0 much. I
wasn't so much in the money part, hpt . just liked to get arcunq you
know Get ar@und and meet people and learn some"lng. .

¥ oo
Well I met a 1ady frgm fhe Thirteenth Avague churﬂh. She was from

- Virginia aﬂd she was a:teacher. S0 I met her and I always after I left, -
-_thls lady I told you. about, I made - my home with her.:. And she lived in

Newark, she lived on North Broad Street. She didn't have no children,

just her and her husband, and so she took me in as a child, graetlcally,- R
. helped find me some jobs. And then-T used to take music. I'd taken
" music beforey I came to Newark. .And then I told her that I would like

to continue music. So she gave me Mrs. Gaines' number. So I took
music aff of* her. ' v ‘ 5 ’ ' -

s -

And then at that tlme, Dr. Edwards he was pastor at the Thirteenth
Avenue church, he came to my ‘house, after I got married,. because this .

. lady. that taken me as her daughter, she was taken sick so she went to

the hospital. She 'came out of the hospital, but she didn"™t know where

" to find her husband so I told her: to come and stay.with me and so she

did. And she lived with me and Dr. ‘Edwards came to see us. And so he
asked me. to play. I had my piano. My husband give it to me-for ﬁyvi‘

:_annlversary because we had married. So (I played, so he sald "You .

come down. You come over to the church’and play ’for us on Wedﬁesﬂay
evening.” .So I went over and I did. Sp he said, “"Now, that's your

‘Apiano you play just-as long as you want to " And I taught fDr a while
. here-in Newvark. v :
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- . -

. - e s . . R
. 1 taught nmusic at the third grade. .It must have been in 1925. i

I didn’'t. teach right through the! "depression, because then I'started

to take on other things, becausé I can do & little of this and a. little -,
of that, see. - So then I started sewing. I make pawder puffs, . I make _
powder’ puffs far a long time. Afpgwder puff is to' powder your face = -
w1ﬁh so they wouldn't glve them to any other colored gersan but me., , ‘

'ecause .I knew this ﬁh;te woman that was doing.this work, see, and she
taught me how tafdo it.- And thén .she said that she would get me El jab
WhlEh she ‘did. o o _ 4

& - i . ’ V N < ‘57“ Do : .

. Iodidn't sell them. I sewed ﬁ@r a factory,' And I used to make'

a gross a-day. Yes, a grossg a day! ' I had’ to. sew by.hand because you

'__couldn't 'make one_by. _machine. And.then I sewed that for a-long time,

,but then after that they went out of business, so T gnt miother job
Sewed doll dresses. ' So "I sewed doll dresses up until I lost my 51ght.';, _
That was in 1946, or 1947. My sight got pretty bad on me then soI .~ '

give it upi Ihe doet@r told me to.) - s ) . T
I never got hgred. ‘T dldﬁ‘t have time. ‘:"Cause yﬂu seeé I haﬂ my * e
.. children. You know, I had to look ‘after them, and I couldn t take a .
- steady job on account of me hav;ng thE children, you see. I just took
*»  these little jobs. That powder puff job that was at hOme. I braught ’

- the work home with me, and sewing my doll dresses I bring them home- .o

* too and ao it, and they would come and. pick up the work. The way I
got: this job, well, I'll tellsyou. .I used to do dressmaking and I . PR
got ‘this job thraugh a<lady I used to “sew for her. I used to makeé her _ , ' |
children's dresses and school dresses and so forth.. And I used to - I, 4
make dresses for other people, and so that is how I'came to.get this '
: othen job. I never used an emglgyment agéncy_ ND. No. ENQ. NQ. Neve:
been in one of their aff;ees. , P

N . 1 . =
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Yau asked me if I. Wﬂrked right thfaugh the degr2551cﬂ ' Wéll'%if‘
you know- people, you get around, you krow dlffErEﬂt people, you see.” '
There are a lot of people that kﬁaw people,“but’ still they have t0 ga
to the émployment office. Got to have ‘peferendes and.all that kind™ |
of ‘stuff. So I ﬂidﬁ t have ta do ﬁbthlng l;ke that., St

Slnce 1946 well I haye been taklngzcafé af my home. Yes, and -
I haven' t done aﬁythlng special,’ outside of taking care of my hOme. )
I live here' by myself. "Yes, I'am here by miyself. I haven't cleaned
up this week, because last week I was going out. I was 501ng to see ,
some friend of mine. ' The ‘first people I met whinn I -first came 'to Newark.
-She's ggt 1 think, séven-sisters and-b“ﬁthezs Iheyﬁaré all living,

‘but the mother and’ father have passed on. They " are my oldest frlends-
They live out on Long.Island. They have a hnme dawn to the shore.
' So'shet had me over.io her house on Sunday and Ha;fv taka me over. She
knéw me 10ﬁg beiore I-was marr;ed , » - =fgf

o ‘T was mafrled riine years beforé I had any ch;iQTEﬁ I was, marrie&

© on December 8, 1910. I had three children. Donald, Charles and Patrlﬂ;a_E
T She warks in the Véterans Hospltal and Ehag;és warks fgr the Iﬁternai

. . . a 2 B - ,
’ - -118~

¥ : - : - : ivlﬂlg _ - ' E):j B hi




‘ . , : \ .
| Revenue. He was in Newark buf they transférred h;m “to. Eroaklyn. ff/*, )
'yi He has Lavely childzan. S o - _ .
. .My husband was a mu51clan. But- he. warked far the Essex .County .
| - Park. Commission. He used to-be a watchman there. He was with them"
| twenty-eight years. I guess you “know what the Essex County Park’ 15.,
'Fiygu Jnow Bedford Park. Well, that is £ll in Essex County Park. Well
j: he worked over in that dlrﬁction S0 that's why I moved heret. I llved‘

/- on Sth ‘Street aﬂd then we was 1@ ing ror a ﬁause. .
o T s e oo . : o
ff- I ' Well, wa came over here one Sunday, galng ‘over to the gark over .
7 | to the. banch there, and they had a music, a bard over.there to play om ..

4/ Sunday. ' So we was.-walking out ane Sunday with the kids and we come
[ “up this street. And that Sunday; °I sdid to my husband, ‘because where- t
we WEEE‘iiVlng then-we only 'had three rooms; ve. Live&*aﬂ the third.
floor, "That w uld be a nice little shantV tc get in." I looked at
// * the yard, angd - said, "The kids, they could play down there." So we
s fdunﬁ that the hguse wds far rent.;@An Ital;an wnman, she ’ 5aw me at

é"Dg ycu ‘want tg “look at thé ‘rooms?" 1 said, "I wouldn't m;nd " 8o
she told her husband to get the keys. So she came and -opened the door
forus and we came in-and looked* around in there. At that time€ it was
) ‘nothing but an old dump but we.went all around. and looked at it, and I
said, "It would be better if it were a WthE Pouse.”  And he sald that\
- - he, would see ahaut it. Ani I sald "All rlghty.
.- s \
S And so we had to go’ dawn Stata:Stréet and see the laﬁdlordi; ‘He .
., - _was down in his 5hgp on Sfate Street. So that Monday my hasband went
R “ down -to- State Street to ‘see him and when my husband came back he says,
; ! ."He-want people to ‘come up next -Monday and he will permit me to see .
7"« the house." So we:did, "and he said, "I give him some money on degos;t,"'
' Se he sajs nThe house. is for rent or fgr sale."' Se I told him, "well,
- it ds:-a nice ne;ghharhocd but I don't care so much about theé hause "
3 . We stayed for a while, then my” husband, he says, "Well, Lif we so, to -
, ' . East Orange or Mont lalr I'11 have to. get up S0 early in-the mcrnlng,
B especially when- the : aiﬁéf“ﬁei bad,-don't you: knawﬁ" And so, I sald, Y
: ,"Wellg yag ean walk frcm here to roup joh. o ) . _

L}

And so- I said, "ya' ll take it oh accaunt of Vnur gcb and the _ .
neighborhood, it's nice."  There were mno:colored people in the nélghbcr- )

|\m

* ¢/ ‘hood. Ard so I said, "And I would like to get the children in a nice
"o school.”™ So then:we took it and my son. was .graduated from Garfield .,
* - “Grammar Sdhogl and Donald and Patricia from Baringer -and Chanles was

graduated from Art High. So we were loaklna out for.their education. 3
And . I didn't Wﬁnt to br;ng-them up in & str;ctly calareﬂ n51ghbarhgad.,_.;,

, . Eo I d;dn t comé heré ta staym but, we gust stayéd. Wa 3ust

~ . - stayed and stayed 'We -bought it and we’ Ffixed it up. - And .s0 it turned
L out all wight: We have been. here forty-six years. We've seen.a lot .-

!3"3'5 af ehange “but Stlll ther%’alﬁ t but two colored famllles on thls‘ "

&

& . _g s - e
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N very nice. Aﬁd if I say that ‘there is anything I want gust call them.

b;ack that's all, One time there was about eight Ealﬂ::-ed families
" here but &fter the Bittlemens sold their nouses, all the Italian pegple

S baught them and made the colored pegple get out. So the colored people ;*

next door, her ‘and I.are the only twd.colored people in here. So she
* passed-away in February, amnd her- granddaughter rents the:house out.
Her grand&aughter lives up in Boston. So she just ‘réhts". the house out
and I haven't seen her Sin%%fhér grandmather d;ed.' : - )
This is pr;marlly an Italian ﬂE;gththQd thlﬁk the woman next ~y
ﬂQDr is Italian, but her husband's ‘Spanish. And Germaﬁs down the street
a,little further, and next Italians, *#And across the street is Italian
‘and ‘down further, 'and I think there is-some; Irish-around here somewhere.
And some Polish. Next door.she's Irish and ‘her husbahd. is Italian. - So
we dre all mixed in, you know, and thpy all look aftér me. They ‘are
s very niece to me-; ot ) :
. : . %

=5
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like one fam;lsy; Yeh ‘we'are jusf 1:}:2 one fam:.lh yes, mdeed- They
come in here and gant to know, "Is there ‘anything I can do for you?""

They Watch and see that nebody come in .and see how long they, are going _ 0
to- Etay, Yes, they are watching me all right. ¥es,, indeed, so they're =

Ihéy watch the hause and thEy re watching me.
I belong to the Red 'Cross. I d;d bélang tg the Mathers‘ Club

the Doxie Club. And I belang to the Guild: At the blind school, we.
. makes ﬁoveltles and llttlg things. You see, I made ‘those things over

there. This is ceramic. We have-that once a month.” Every: Saturday

we have samathlng. +And every third Sunday we' have open house, And -

. the third Saturday.we have Sewing, and ‘the fourth Saturday ‘T thlﬂk

that we - have jewelry. I go every weegk and every .third Sunday of’ each
“month. And we have Thank5g1v1ng Dipner, and then we have Chiistmas -

, ’Dinner,‘agd we have George Washington's. Dinner anf’ then we have Llnccln‘

~Dinner, arid we have spaghetti dirner, and we have b;ngg ont Sunday, :
and we have the white elephant-sale, auctioning o£§ things.*:"Cause o Lo
‘we make a lot of things that we don't bring home., We:leave them at’ L
the Guidd.® And people who want to buy them can QEVE them, Angd they Coe T

o give us the money , but I &on*t accept any. I let that go to the Guild. ,_;;x;f

_And we have music and 51ngi§g, oh, we have a good. time.y Oh, we have
dancing. Every Ehursday night, théy have dancing. C '
. We have t;me for® oth?v activities begauSE, you see, danclng is g
lﬁ .the evening. And we take up Braille because it is klﬁﬂ of hard for ,
: . I¥don't know how to redd semething. You have to be sensitive to-
letters you know. - And so I haven't ever taken an interest in Braille,

: ’_althaugh it-would be very nice-if I did ‘learm:.” We have EOQkiﬁg Qlass

P _; - B ) _ - _12-,1- “. N - . o } ‘

And we -can take Eooklﬁg and we can také ug nu:s;n ;; ¥ AL

L] T, ! e

Lt The way I gef down there is Lhat .on Saturday I call up for a r;de x
'AQd different ones volunteer their services, and¥if I want to take a A .
ébiﬁ or tWG I'11 call tﬁem up. I never have aﬁy trouble, although . *~ . =~ -

¥

- ﬂ, ) : ;-‘ . . ) ElEDE'



. =
sgmetlmés it is hard to aet ‘a r;de bécause a lot of people are busy,
you know 5p321ally mern. folk:_é Théy have théir work to do.. But we get
‘a. pide. I very seldom been left. Dur school opens at twaeth;rty
- From two-thirty to four-thlrﬁy This rlghf in the heart of Newark,

(  rear the Penn Station. e N

i

, You ask me what my children are dding. Well, Pafriéla, EhE'
married James Perry in 1941. And she has four eh;ldrEﬁ‘ James Perry
and Thomas and Betty andsW1lllami- Thomas, the second dhe is 'a detec-
tive in East Orange.’ And he has two girls. Those are my grandchlldren_
-I.have  a little boy four ‘years old. -Mary, my granddaughtér, she is ‘.

- marrled tpo.. - My daughter works in the County Hospital. My snn-;n—law
’ I don't lmow where he works. He's sickly. He can't work steadlly.
HJS heart is not gg@d +He's bEEﬂ overweight. B

- - -

And ‘my_ son, Dcnald well "he graduated frcm Barlngﬁr and then he.. .
* . went to Wlnstgn=Salém and then he went to Georgetown Hn;vers;ty Law 3?-.,“
School, in Wash;ngton I am very prgud Df my. chlld%en : ,

. chér than my eyes, I haven't had any health prohlems ‘that requﬁred
hospitalization or aﬂythlng like that.  Only my ‘eyesight. That's all.
And I had to have an operation on them. And then I had a hemorrhagé
in my head. ' But'up wntil that time I was in perfect health. My Health
., is. perfect, éxcellant I never gat any assistance from any governmant o

. | -agencies when I was il1, and not now. I don't get Social Security - .. "
T , either.: -~ I don"t wgrk .50 I guess that is why I never. got it. I mean, -

' the work I did was ‘at home. All I get is my husband's small pension.

He paid inko Social Securlty, but I don't get no Social Security.,

. Anyway, I just get: along with what I have, don't you krnow?: I don't " .
have no expenses.. I can't go tc any-: expense I mean, with my house*or
household I dgn t' have. tha money to’ da that : i o '

, We' did natfﬁet{to Charies. Now Charles "he works for the Internal
- ‘Revenue in New York. He. finished up school; he graduated from St. Jahﬂ'
College. And then. he. woérked: for the ODB far quite a while before he
. went into the service. And then he went into the Internmal Revenue and

he Hhas' been there ever since. He's martied now, and his wife, she's
~a teacher. And they have two chlldren a glrl and a boy. Ihe girl,. — ¢
. . .she takes music. oo . e :

. There's a lot of muslc lﬁ my famlﬁy- Yes, my peogle, omn mry mcther'%
side, they were all musicians. "They lived in Macklenhera Virginia.
My graﬂiparents came From - there It's not far from Richmond. Yes, but
I was never Dut;theré - S S »égi

. I‘ve been to a camp meet;ng{ ' Oh yes, indead.’ I dsed* to go there
. when I was a kid, 'round about ten years old. We used to have them
~ after they get thrauah w%;h preaching. On the camp ground.  Everybody
had their table set.up and you go aroimd there and you c@uld eat all -
7 .the food you want. Fried éhlcken and corn puddlng and watermelgn any-

.. thing, marvelous. T . i - ., —

L







They start in August, see. The first Sunday in August, they'll ’
have it at this church and the second at this other church, and then
the third Sunday, they have it at another church, that was fhE church
my mother's people ‘used to belong to. And people would come from far
and near, and I remember that my mother used to kill chickens. She
used to kill ten chickens and my father used to kill little goats and
they would be cooking that for all week. And I tell you, they would
have some food. And my mother and anathér lady, a lady name Luecy, -
they used to get together and they had their tables set together, and
my father used to set up that table, as.long as this room. And they
had that white tablecloth on the table and they had that food set up
there, so that when you came out of church after church service was
over, and everybody would get around and start eating. And all the
watermglgn was on and vou used to have watermelon on the ground, and
they put them under thz table. And, after they finished eating the
food, then they started cutting the Watermelaﬁ and then start slicing
the watermelon, serving the watermelon It was gaod-

You ask me if I get lonesome? Yau kidding? I got the piano there;
I got the phone. I can‘t see, but I just feel the keys on the piano.
I don't get<lonesome; I got my work to do. Sure, I have got my work
to do. How can I get lonesone, .all the wark I got to do? I keep
this whole place lean and spﬂtless by myself '
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Puerto Rican Youth
Introduction

Young Puerto Rican men and women tell about their lives and
experiences from a very different point of view from that of most
older Blacks. Where the Black man or woman looks back over a long
life and ofteh attempts to sum up its meaning, the young Puerto Rican
léoks into the future ard tries to understand whether his or her
experience or the experiences of parents provide some way of under-
standing and coming to grips with what the future may hold.’ In
particular, these young men and women want to understand- what scope :
they have for fulfilling their désires and ambitions, what options face
them and what ‘forces, both internal and external, will influence their
choices. L . _ .:

But both groups take it for granted that they are minorities,
that they are part of a recent wave of migration to the North even if
individually they may have been part of New York for generations. ,
They also take it for granted that they are not like earlier immigrant
groups in New York City, that they should not be compared to other
ethnic groups. They do not find any comsolation in being told that
earlier groups suffered, were packed into tenements, became sick and
died, were umemployed or underpaid.
~ But here much of the similarity between Blacks and - Puerto Ricans

' ends. ' For one thing, the older Blacks, those who migrated from the
South, either made the decision to move on their own or wanted to come,
regardless of the heartaches the move might have caused or the nostalgia
which a Southern childhood br youth now occasions. Secondly, almost -
all older Blacks take it more or less for granted that their destiny
is inextricably linked with Amerieca, that in that sense they are more
American than any immigrant of the 19th or 20th century.: Their
argument with America is about their status as Americans, not about
whetheér they are Americans in the first place. Finally, many of the
older Blacks have been in New York or Newark much longer than have
the Puerto Rieans, they live in communities that are mich larger in 4
population, they have achieved some, even if slight, degree of
- influence and some political power. And Puerto Rican youth are apt

"to know that, bad as the lot of the ardinaiy Black in New York, the

~ lot of the ordinary Puerto Rican is worse.-— f . '

To many young Puerto Ricans it is a matter of importance to
understand why their families left Puerto Rico. Therefore events

1. It still comes as a shock to many young Puerto Ricans to
learn just how much worse that lot is. A recent publication of the
Regional Office of the Bureau of Labor Statistics, "A Socio-Economic
rofile of Puerto Rican New Yorkers," gives some details of the ‘
position of Puerto Ricans, emphasizing that a relative decline took
place between 1960 and 1970, a declihe which has almost certainly
continued and probably been accentuated. _ '
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that may have occurred before their birth have potentially great signifi-
cance., The past is part of their present in a way that is simply not
the case for almost all otheriiﬁﬁigrant-gr@ups_z But that past is also
unique in American experience. Regardless of their feelings and beliefs
about Puerto Rican independence, almost all young Puerto Ricans feel
that the presence of the United States in Puerto Rico is foreed and
alien to the island. Therefore, a critical date in the past for them
is 1898 and & critical period, as they see it,.determining to some
extent their own development, is what took place in Puerto Rico in the
early decades of the 20th century during which the United States was; -
_rigorously trying to transform the igland and the population om-it into -
. "an English-speaking and Americanized people. i =

- While most young Americans have almost mo concern about what may
have occurred in the timé and areas in which their grandparents lived,
many young Puerto Ricans have a cbnsuming interest in.what happened to
and in the -island during that time. Their understanding of that period

. determines what they believe themselves to be and what they believe

* they ought to strive for. From their poirnt of view, moreover, the
critical forces and events that determined the charaeter and experiences
of their parents and grandparents are directly related to their own
‘character and lives. Two exampies may illustrate this connection more
‘ecorieretely. ’ . ' o o : ' ¢

_ When the United States took control over Puerto Rico, one of the,
primary objectives of the U.S. policy was to raise the educational '
“level of the Puerto Ricans, while at the same time transforming the
language of the island into English through the instrumentality of the .
- school. It-iwas the policy of ‘the U.S. authorities in charge of ‘educa-
tion not to use teachers who had a Spanish accent and the school ’
curriculum was carried out in English. Teachers were imported from -
the mainland and no real effort was made to.give them an understanding
of- Spanish culture or behavior patterns. VT, -

,  The result was, with some ‘exceptions,.what might have been
predicted, an educational disaster. It was impossible to turn the
island into an English-speaking territory and Puerto Rican children-
usually deéply resented their teachers and were in turn often treated
w;EE;é'ntempt arid harshness by school personnel. The long-term conse-
] as that several generations of Puerto Ricans, including in most
ca he grandparents and parents of Puerto Rican youth now in New -

York City, went to school far fewer years than did mainland Americans
and during these.years of schooling they were unable to achieve. the
.reading and computational skills in English associated with the grade
. level at which they finally left the school system. In the usual case

, 2. Perhaps young Irishmen, recent immigrants, or young Israelis,

" living in America, have something of the same sense of inextricable
involvement in, a part of the world which is not part of the Continental
U.S. The attachment, in the case of young Puerto Ricans, is reinforced
by a number of factors, not the least of which ds the ease and frequency

_of travel between the island and New York City.
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their ability or incentive to use English was minimal and of course .
‘their education in Spanish was neglected, except where the family itself
- was able to provide it.

. Young Puerto Ricans in New York know that their parents generally

.. came to New York relatively poorly. prepared educationally, .handicapped
by language problems, often feeling that. they were educational failures,

. frequently suffering from a lifelong sense of inferiority because of '
school experiences. They also feel that their parents can give them

' little or no guidance in school and' sometimes have little interest in
what they do in school. To many Puerto Rican parents the school remains 1
an alien and forbidding institution which emgha%ggés their lack of power.

_ ' Y :

' The second example of ‘a process occurring in .Puerto Rico, in this
case again spread over several generations, which has a profound
relationship to pattierns of behavior and self-concept of young  Puerto
Ricans in New York City, is the transformation of the Puerto Rican _
economy which took place in several stages. following the American seizure
of power. : : : : .

Parenthetically it might be well to note: that much of what took

place would have taken place in any event, but the American presence

., may have forded the pace. of the process to & considerable degree and.
in any‘case Puerto Rieans, particularly young Puerto Ricans, offen -
believe that the suffering and displacement rthat occurred was the result -

- of -a more or-less deliberate American policy which was designed to E
exploit the island's natural resources-and its supply of cheap labor. -
One-stage of the process or economie transformation, .well under

way before-1898, took place in agriculture, Plantation cultivation of
sugar on a large scale expanded and many of the smaller farms. disappeared
in the process. At the same time, the island experienced a sharp
increase in the rate of populatjon growth. Low wages, undgeremployment *°
in agriculture (the field worker in sugar cultivation worked scarcely: .
more than half a.year), coupled with increasing imemployment produced '
mass poverty in the countryside. Specialization in the cultivation of
a few cash crops reached a point where the island was to a significant
degree dependent upon food imports for its day-to-day sustenance. In
‘1965, 'less than,one percent of land in cultivation in Puerto Rico was
devoted to vegetables. Almost 80 percent was in tobacco .or sugar. ~ The
continuing crisis of Puerto’'Rican.agriculture is vividly illustrated by-

' the fact that between 1965 and 1969, a time of’ generally booming '
conditions  in.the world economy, the amount of land cultivated in

-Puerto Rico fell by 37 percent! ' e '

&

. 1. This circumstance may explain why to other Puerto Rican parents)
particularly those who have been brought up in New York, the issue of
- who controls schools can:be such a burning one, as witness the long
controversy associated with Luis Fuentes and an East Side New York
- school district where a preponderance of students are Puerto Rican.
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" The response of government was to push the 1ndustrlalizatloﬂ of
the island through what was called Operation Bootstrap. Since the
middle of the Great Depression of the 1930s, industrialization and
urbanization have proceedéd ragidly. DﬁE result has been a 51gn1fleant
increase in per capita income.{ In 1969, per capita income (in 1957 -
dollars) in Puerto :Rico was about $170, Qﬁexf;fth that of the mainland
United States.’ By 1965, it had risen.to about $750 (again in 1967
dollars), somewhat more than one fourth of the mainland figure.. In
. Somewhat more than a generation, cash incomes had grown considerably,
but meanwhilc a much larger proportiom of thé population was urbanized:
- and fhérefnre much more dependent upon the market far g@@ds ‘and services.
Althaugh incomes on the average did go up, ‘a high rate of unemplay—
ment ‘was also a feature of island:life, particularly among those whose ..
earnings were lowest even when'-they’were Emplayed In 1960, after = ﬁ' .
generation of Dpératlaﬁ ngtstrap, ore gut of $even men were officidlly-
unemploved. A decade of economic expansion reduced this h;gh rate b
only 11.5 by 1970. .In 1972, it was almost as h;gh as it was a dozen
yedrs earlier. It comes as something Df a surprise to an cbserver who -
is 'used to mainland rates of unenployment to discover that the. ‘rate
of uﬁemplaynéﬂt for women in Puerto Rico is 51gn1flcantly lower than
- it is for men; a reflecfloﬂ of the d&mand for serviece workers, women .
.- operatives in- llght 1ndustfy coupled. with ‘the rélatLVEly Jow labor
é;force partlglpatlnﬁ Tates of ‘Puerto Riecan women. SR . : PN
. Slncé New: York City is gnly a few hours and a hundred dollars
away by. air and since Puerto Ricans, American citizens legally since
; 1917, are as free to move tc the mainland as any-mainland resident is
" free to move from state to state, it has been inevitable that movement
between the island nand New York. wguld génerally be Substaﬁt;al Clﬁ ’
both dlrectlgns, Lt should be empha51zéd) ,

‘The most gaweriul fgrce m@tlvating mcvement to New York has always
baem the prasgect of employment. For the overwhelming majority of
Puerto Rican men wh' came to.New York from the island this has meant
employment in low-paid service jobs or as cgeratlves and labarers in
plastic factories, toy faatorles, metal working plants, and the garment
industry. Educational barriers, language barr;ers ‘lack of experiefnce
- all combined to channel Puerto Ricans into relat;vély narrow and

low ranking sector of the city's occupational h;erafchy “Coupled with N ;¢;'

all of these factors, underpinning all’of them, was a pervasive netwark*ﬁ;is
of discriminatory barriers, strongest -in just those areas ‘where upward
:melllty m;ght have atherw;se been? PGEElblE ‘ _

. Dnce located in New York any economic ecrisis ar personal crisis
" could push the Puerto Rican family ‘into the welfare system. Unemploy—
mEﬁf ill—health ~the breaksup of a husband and w1fa all these events,

tu fall back gn, w@uld usually in short Qrder lead thé fam;ly
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or the individual to welfare agencies. Although the Puerto Rican culture
had traditionally placed very severe sanctions upen idleness on the part
of an adult male, the differentials between welfare payments in New

York City ard those on the island’ensured that some Puerto Ricans would
choose to stay in New York City when. confronted with a choice between
welfare assistance there or in Puerto-Rico. e

Although many Puerto:Ricans lell back upon welfare assistance,

the great majority of Puerto Rican men still continued their attachment
to low-paving service, operative or laboring occcupations. It must come .

- come as something of a surprise +o0 most: Americans to learn that propor-

, tionately more Puerto Ricans are members of the labor force than is the
case with the rest of the population. of New York City: = In 1969, for
exampie, 78 percent of all Puerto Rican men living in poverty areas
were in the labor force compared with 75 percent for the city as a whole..

. =

. -This is in part due to the fact that the Puerto Rican population
is pelatively younger and that proportionately so many of the young
population are in the labor force, since sg many of them are not in
school. Rut even .in the prime working age groups,. from 25 to 54, some . |
93 percent of all Puerto Rican men in the poverty areas of the city were )
‘in the lahor force, as compared with 9u percent for the city as a whole.
It is only when we look at men 55 and over that we see a sharp distinc-
. tion between Puerto Ricans and the rest of the population. In these
older age groups, the labor force participation rate of Puerto Rican
men. is indeed lower. It is significant that one of the major reasons.
‘For mot working given by these older Puerto Rican men-is: ill-health,
a reason which is seldom mentioned by the rest of the city's older . .
workers. A lifetime in low paid occupations, doing laboring or opera-~
tive work, has undoubtedly contpributed to this pattern of debility and
chronic disease. o : . . S

 We have detailed some of the aspects of the economic transformations’ '~
- which have taken place in the lives of the parents of Puerto Rican’ -
. youth. in New York City because they have ‘contributed to theé general
sense. among the young people with whom we talked that they can expect
little guidance or assistance in their own search for a livelihdod or ,
career from their parents' experience. When a father or mother has
kept a family going through thick or thin by working at low-paying .
menial occupations, their children can often express admiration’ and
appreciation, while they also resent and reject the pattern of work
~ experience which has led to the parents” long years of hard and rela- ’
tively unremmerative work. When a parent has failed in ‘these efforts,
has been unable to stay employed, has left the work force, then any o
attempt by that parent to inculecate a work ethic which places primary L
. emphasis upon ‘the valué of work is apt to be greeted with derision. =

‘Young Puerto Ricans reject the kind of work -that their parents,
usually performed and they are aware that the city is not going to,

offer as many of these jQES‘iﬁ’fhEnfthré; - The sharp decrease in-
. factory employment in thé last few years has of course hit t+he Puerto
: X . A . . ’ . .
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Rican worker very hard. The loss of many low-level service jobs looms
ahead. Young Puerto Ricans in New York realize that only through
increasing entry into white collar occupations can they.expect to break
out of the pattern of low incomes and chronic unemployment and under-
employment which beset their parents.

N That is why it is such-a critical matter for them, a matter of
survival but also of self-definition as well, to be able to answer the
gquestion, what am I, American or not? It is significant that all the
young Puerto Ricans we spoke with at some time in our talk often used
the expression, "they." When asked what they. meant by that term, they
answered, "White Americans,” and when asked who they meant by "we,”

they said,’"Us, the Puerto Rican.” They did not pause to think about
it. This is simply what these two essential parts of the language now
mean'to them. Their.sense of the future revolves around how they view
the future relationship between the "we™ and the "they.” They will
not accept the definition that their parents submitted to.
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Ramon Gonzales ﬂ ! L

I was living down on East 5th Street, between Avenue C & D, T
used to shoe shine. I was quite good at it. "You could.do it some
place where people get together like in restaurants, or:cafes,
where they would have to stay for a while at least, you know, and
then while they're eating a hot dog or samethlng,_why not shlne the;r
shaes or’'catch them when they re coming auts;da. :

I'd say to my frlend "Why don't we go outside and play or do
sameth;ng in the back yard?" It was the slums, and it was almost .
like. a jungle, a big play area from bu;ld;ng to bulldz.ngS and he'd say,
"No, ‘no, no, "I've got to get-some money." It was some. toy that he
wanted, and he went inside, pulled out his shoeshine box_ and he went
out aﬁd he got some change, and I was fascinated. I séfg "Hell, I
want to do this too." At the time I was in the third grade I thlnk.

& =

It was néver steady modney, nothing you could ré*f]y keeg a tab @n
Really all you had was hope, because you were so.inexpegienced that
you couldn't realize certain things, you know. I'm amaz®d that we

- were even able to analyze the problém well, this is a place where.

_ a person has. to stay, and might get him here, you know, ‘and just now

" I am even amazed at .the faet that you just hoped to get 15%¢. a shine.
That was kind of expensive, even though sometimes you used to hit
them for 25¢ if they looked like they didn't know any better,:.but some
knew that was too.high. I"only gqt caught once, and I said, "GK, OK,

"~ 15¢." There was standard price %qr .a shoeshine and you k;nd of kept
‘to it and if you saw a guy-raising it to 25¢ you know, you hever :
bothered him aBout it. You just knew that he was. wheeling and deal;ﬂg
and that samethlng was going on,:and just watched to see what went on.

I stayed more or less close to, hgme because wecwere on welfare and
‘I always had to keep:any eye out for the case woxker. .We didn't watit
to get caught by the caseworkep--it’ was stupid. : : K

-, - . i s B F-A »
We were all om Welfare, the whole area was. The caseworker woulds
‘not wantius .to shine shoes. It was considered an "added income," and |
they said that it was dillegal and you couldn't "be caught doing it.
East 5th Street was ‘a slum area and my family was on Welfare. I wase
. on Welfare till I was 21; that was last year. . They kept you until 21;
: they don't case what you dg whether you're in school, or whatever
you're doing, and then.they cut off auﬁamatieally_ It was nathlngs'
you thaught about, it was so natural. . -
- . Ina way this’ sthuck me because . eveﬁ though everyhady down there
. knew that everyone was on welfare, some "would try to put you down
- for\something they were into too. Maybe you'd come in with a pair
‘of socks or gloves, and they'd say%'"Hey, did the welfare check come
in?"; or else they might be’cursing at , somebody’, they would be ctlling
his mother everyth;ng, and all of 'a sudden you'd hear, "Your mother's
. on welfare,” and I'd think, "Why don't you drop dead; your mother's
on welfare too. -Everybody' :$ on welfare what are yau talking about."
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I c@uldn't understand what was going down untll I‘d got to
abgut 6th grade and I said, "Oh, wow, welfare isn't such a hot thing,
,is it; I mean, to be on welfare is really bad.” And so from=then
' on--I never, ﬂeﬁléd it, I just mever had to say it, I didn't have to
tell anyone. that wds on wellfare. It was almost ‘like you were a
lesser somgthlng other. -It always gave me a ‘scare. Somebody
would be up here, and I'a be down here. That's why I never tried
_to deny it, because that would be stupid, but if somabady didn't have
to know, there was no reason to tell h;m, x

It had an éffécf at schaal. It never.came up dlrEEtly, but you

‘ xéauid.feel‘it.,ilha students, even though they were living in the

g

%
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same area that you were, who weren't on welfare, they’ were different,
.you knew it, they seemed dlfferenti—they talked, acted, differently
and it seemeﬂ like they were treated dlfferEﬁtly. They responded ta
things, like they were the most studious types, they were the more’
neatly dressed, they seemed more sophisticated, more advanced, and

- they seemed to be the. ones that were always closer to tha teaeher
than ycur5elf ' Y

ﬁy family spoke pr;marily Span;sh—-the first laﬂguage I 1earned
" t0 speak was Spanish.  Usually the tiniest thing will give you some
of the real story about the man. Pronouncing “the word "Oh," slightly

) d;fferent from "0," that's the Spanish influence. So you kﬁgw that the .
ﬁlig.-ma;\ar language 1nfluence on him has been English or Spanish.

When I first went to school I Eould handlé both . laﬁguages but
English was still somewhat of a problem to me wntil, I think, high
 school. The first school I went to'was a public. schaal. I wen? to .

parochial school whgn I came to live with my aunt and uncle, to

Corpus Christi grammdr school. Before that, I'd taken some EElinguS
instruction when I was a kid.down around East 5th Street, But in
the first years of school: I ﬂi&; Tt have any feellng of success
fa;lurei ) . . »

5

I d@n t even knaw_how I gassed the grades. - I don't remember
' taking books home. I took my nhotebook, I remember that, but I did
have this feeling of achievement. I'can remember even: thé words -and
the first book, but that was not 351nfgrced very mueh by my family.

First of all, it was a big tplﬁg to be able ta read. Any time
I did it successfully the teacher felt ‘satisfied; there was a really’
good fe%llng about it; I guess that was what was reinforecing it.
I never felt that I was classified by the teacher as séme kid.who

.f couldn't read, or a dumb kid, or. anything. like that. But I did not

feel that the teacher was éncaurag;ﬁg me either. - No, it was that.
.when I did it correectly, I felt good, and I knew I was doing it :
right, by the teacher not saying anything, you know, that you should
have pronounced it this way.  When there was a lack of inspruction
or correction, that to me was 0K, and then I'd say, ﬁDh géwi I'm.
-really doing good at this.- I can't’ réad too fast but I an do- ;t,
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And'then the picture was there, and here vou were getting the idea,

reinforeing 1t even more, like if you can read all of this, you knaw
exactly what's going on in the- picture, you don't even have to think
about it, it's rlght there. :

A number of- ch;ldren are ElaSSlflEE by the.teacher very gulekly.
There were the "in" students; and they’'d be primarily the white,
“middle-class students, and then there'd he the rest of -the studEﬁts
in the class who would just be put on one side. There were six
different classes 4in grade three. “If you were a three-one, you knew
you were hrlght. I was in three-five, so that gives you an idea of
where I starfed . .

: There were two testlng grounds for yau-—sahoal ‘and your frlends.
ﬂlth your friends it meant how well you could survive, how well they
liked you, you knows -There was always clear proof of liking, "Hey,

let's go over here,'" and you knew you had some pull with them, or else, ;

" "Do ‘me a favor, if you don't do me a favor, I won't talk to you," and
I'd say, "Get out of here, go drop dead, I'don't care, I'll kill you,".
things like that. And in school because we already lmew that we :
weren't part of that little clique that was just teachers, and favored

** children, the testing ground was, "How much could you get away with,

.what can you do?" With me it wasn't so much how much I could get -
away with the teacher directly. It was what I could do behind the

. »teacher's back without anyone ever realizing it.- I was not the :

" ‘prima donna of the class, at least not one of those that was directly
put down' by the teacher. . If I got that feeling, it was never direct.
Every time I used to see my friends get.pissed or EBmthlﬂg (I mean

"get caught by the teacher), I'd say, "Oh, somebody's gonna get mean.
1'1l throw samethlng at the teacher."” s

5

. Getting caught. by the teaeheg meant, "You did this, and you know
it, young man. You know." I got’ caught once in first’ grade, and I
d;ﬂn t even-do what' she had accused me of.  And after that I said,
"OK, I'm gomna fix wagons around here and I'm gannaaflx them gagd.
I catch a little girl like that I'm gomna break her face open.™ .

I was mad, and I said, *"I'm gonna start doing- things." -

: ; Waw it's not icm easy to remember good experiences’ in school,
*  but in third grade we had Mrs. Osborn and something happened in third
grade. Evervthing just seemed to come even more easily, I don't know
-why; maybe it was because I was put in too stupid a class, but it
+ just came so easily. It's,not that:I had the feeling the’ teacher
really liked me at that ggint but ‘'suddenly school was a place of
success and it was a pleasure, you know, because all of a sudden it
became easy. I didn't mind going to schsol because anything they '
could throw, at me, I could take one, ‘two, three, fill it out, give
it back=—take a test one, twa three g;ve it back 3 -

X And from grade thregif ive I went into four-one, asd‘thEﬁ I
‘stayed in the one classes. That was a big jump, frgm five to one,
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it surprised me. I cauldn t imagine why. Maybe they had placed me

in the wrong class at ‘the beginning, but whatever happéned what I
did in third grade pLaced me in the first class in fourth grade..=

I didn't reallzé that thé teacher had ﬁDtlEEd me, but when that‘
move had come in, I said to my friends, "Hey, man, guess where I'm
. .going, to fgurﬁane. ‘Don't even touch me, man!”™ It was a big ego
thing, but it was only slightly more dlff;eult. Liké'I said, some-
thing must have happened in third grade because it wasn't that '
difficult. - I just know I kept. an passing and here I am. I know I had

to pass, I didn't repeat any grades. I remember someone by the namg .

-of Gail, she wds ‘a Jewish girl. -She was not on welfare, also dressed
nicely, and also very intelligent, so I always felt, even though she )
was my classmate, I always felt very cautious when I was with her,

. nervous, because you know, you were supposed to ke a dummy and this
chick was bright-

RN think the teachers in ‘the one classes Were a Iittle more- 7
demanding. I kind of got that from their persanal life styles.
These teachers ware a little more strict with certain. things, whéreas

the: othér teachers were a little bit more lggse a little bit more

iz.relaxeﬂ, I don't know how much my family appreeiatad what I was

ialng in school. I thought my mother never really cared. As long
- as I didn't have to repeat a grade, if I didn't miss any classes, .
didn't play hookey," an¢ stayed.out of trouble, that was “it. I was
‘told ‘tnof you hadé to.wi a good education but it was a momentar

kind of thing, y:+ ¥now. Gike a report card was theré she'd .have
to sign it: “lav, 1 don't iike this grade,” or something. -You would -
think o rouv: "Go what, you don't like the grade, big deal," .

you knaw, 1 _that mean to me? Nothing, you know, it Just
seemed 1li': & truditional thing, that you had to put up" w1th the
mouth for :* iewst five minutes and then it was just forgotten.

She QD@lLL’t EVPn remamber what she told me so it was Just nonsense.

_ ~ I had omne" alaEﬁ brother, one younger sister and two yguﬂgar .-
brgther . My oider brother, he didn't relatq, téo school at all.

. When I was ‘about eigh*,'we had both gotten into drugs, aﬁﬂ I'was -
" able to stop it and hu never really could. ;

It ‘started with, vou know, you get into some beer. My brother -
and I.were drinking some peer anﬂ then, ' I remember at 509 East 5th -
Streef ‘right behind' theve, “hey were Just beglﬁﬁlﬂg to build up the:
back a little.. Right 1ﬁ>*da it a brick was missing, and I put my -

* hand in there f@r somé odd reason, and you know I found a junkie's

kit, found an ,eyedropper, a bulb, you know, I found the whole. thing.
Ihat* - when I, started; like 'I dldﬁ t know what it was, and I wanted
to throw it away, and®the other guy says, "No, don't" ‘do that--the
guys, you know, they have to have that little thing, -otherwise they'll
© kill you.”' So I.was interested in finding out how it was used and -
what it was : -ed for and what aié you put inside, and I fourid out.
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I was eight years old, or maybe aven younger. And my older
# brother was about ten or so.. And he just stayed with it. And I
continued but the frequency ;ncreased up to a certain point and then .
I just stopped,iyou know. His just ‘kept on building up and increasing, -«
whereas mine was every now and then, things like that, you know, like
.~ I would screw arcund or something 11ke that. It was very much part
. of the whale scene. It was an accepted thing, you kmow, like - your
" mother's boyfriend. - It was a commonly done thing, you know, you walk
"in, and you shoot it up. i ' .
I wasn't réally aware Qf the dangers of it. It was so accepted
that they taught you, like yol1 go to school to learn how -to do some-
‘thing, it was a taught thing. They taught you exactly what to do,
when to stop, ‘what to watch out for. Aﬁd also with sex, you kngw
Tike they taught yDu certain things that you knew what tD do.

_ . By "they" I mean fellow students Y brother. "My brother was
» the one who always sort of added célﬂr to the whole thing, you know,
E;lled in the holes, you know, little spots I was missing. I wculd
ask, '"Yeah, but what .about this, I don't understand,” and he would |
just stra;ghten it cut give you reasons why, things like that. So'
naturally you wduld galn experience from your friends. ~Then doing .
the thing so many times, after a’ WhllE’XﬁiiWEré considered one of
the teachers. Like this guy doesn't know, and he'd ask, “Heyé you
2 know, what happens, do you have to let thé blood come up first, or’
= - do you shoot it in right away?" "No, no, you got to let the bloed
- come in easy.as it goes, otherwise, whogsh, you're gonmna be as cold
as that "’& " : ’ ‘ ' :

— - : . £

L You felt it wa l;ka a step of advancement and yvou weye booming
alcngi but it was no big deal. Maybe at. first, it was almost ‘like K3
sacred things You just don't laugh about it, you don't brag about - 2it,

- you don't joke about it, you'don't talk. ahaut it, unless you were in
with'certain people, and it was something that you diﬂn‘t question
either. It was just an aeéégted thlng. .

C oA It was Just like thls You get up in the morning, you brush ° .
vour’ teeth, and when certain friends wanted to do it, "OK, come on,
why don't we go down, why ‘don't we do it?" It wasn?t that I néeded'

» 1t ertanything like that. It was just, "Yeah, OK, come on “wh; don't
we do it." .Buf when I think of the risk of it now, it frightens me.
\%hgglaok back at it. Now ‘when I even prick nmy fLﬁgEf I break into
a cald sweat!

I guess I'm laugh;ﬁg now, but when fhey try to get a blood tyge
out of me, I have to go thraugh pure hell, practically, just to get
the needle into jiy arm. It's just like I want to say, "Don't get
next to me! Just stay away from me with that thing." ~ 'Even when I
went to a medical center last year and they had to take some blood,
just to prick my finger, I was in a cold sweat.)-~ And then when I
f;nally felt it, the nurse says “"Come on. Kids'don't even notice.

— N oL s
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‘I prick them. Kids I can understand.™ At this age, believe me,*%hat,
bnthers me.’ : ' - -

5 .1 guess as you get older, vou realize the dangers. But wha&’they B
were teachlng me when I was a‘kid was so automatic that even though - -
there was a danger, I guess it was just something ‘that you accepted.

' Now maybe when you got older you might say, "Now what would happen

if this were to go on?" But at that age, I just didn't question it.

- . I have a younger sister and two younger brothers. And I suppose
they re using me -now as a model, at ‘least one of them is. ' I think
- my sister is meking an effort now, cause she ‘messed it up a llttle
k for herself, but the cldest of the two - younger brothers, he goes to -
Poly, which is right next to Fordham, and he's receiving very- good .
* grades, and he says, "Man,. you know, I got to do it, look.at all the . —_—
.attention Ramon gets and: everyth;ng like. that, vou kﬁaw, I got to do
it, man.” L . .
It is a‘satlsféctlan for me to6 have him 10@k up to méi I listén o
to.him, and I say, wow, that's really good. He's in his sophomore ; - .
year, I m not even certain. You know, we never WE?E really that’ o )
:close, ‘and I-'don't really -know ages very well. Like I'm Jlucky aven -
know my older brother’'s age--I'm-pretty sure he's two years oi
The Vvounger kids, they look up to me. They. always used to loci i
to him, and it's only been fecently‘that they've been looking u? gl
‘me now, you see, and now I guess some of them have both the influennes
T now. Ny older brother now looks to me, you see, I guess that's wlen
‘ he started trying, to go back and start all over again, but it's a =
hard: road.  He kind,of figures it!s too late. He doesn't really o
. have énough thlVEtlQﬂ .or belief. He, has some, but it's too buried,: o
: T think. I can see it, but it's $o smill that I am ﬁDt sure he'll - ° .
. ever do ;t. . -, - : .t S,

, I‘don t knaw how to aceount for the d;fferenge between me and.
my- older brother. Maybe he was-under gréater pressure, or maybe J
there was Etrcnger peer group influence on him. I think that would

. have had to be it} because, you know, he was'older, so that type of
effect .would. be much stranger on him . “than it was on me, because the -
younger yvou.are, the less you care what the group waﬁts do, you

know. It's always what you want to' do that interests yo and if :
you do it all by yourself, I felt even better. Even today if T do ;
_things by myself, I feel a lot better. I feel more relaxei and I
enjoy doing th;ngs on my own, For example, I really enjoy just
b21ng in a llbrary and just. sfuﬂy;ng, studylng,.studylng-"

Df course there s other posslbllltles Yauacan‘be in. the schoal
building and look outside there and see all the streets and feel a
treméndous pull to go out there where you can be what you feel is
natural. There can be-a big.gap between the school and the social
existence, -so that you finally Smely drgp out .of, school. There

EY
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" have been. times whén_the'pﬁll_pf Eﬁ@rstreet hészbaen'very étrang in
''me. Every time I'm working in the drugstore and I look outside I

just go crazy. Sometimes the owner of the .store gets to the point, o
no matter how well I work, where he wants to fire me because, especially ©

- =

_ during the warm weather, I've got to step out. ‘ -

i .

When he sends me on a delivery, no matter how.cold it is, as’

' long as I'm warm and confortable, I don't mind going outside. I say,
‘wFine." I put on a warm coat, my scarf, gloves, hat,.and I'm out. '

Sometimes I sit in class and I look outside and I say. to myself,
n1'd most rather be out there!™ even though it an interesting class. .
Up until recently that pull was very strong to go down East 5th Street.
Every summer I would have to go down, or every chance I got during o
the warmer weather. Soon as spring came, you know, like high school;
and more recently in down to the Village, down to East 5th:
Street.. I don't know why, but I always go down there. That-was.sort.
of home base. It was something I had to do, and you would see the
changes sometimes you would see the people. It wasn't until about
two or three years, after I had gotten out of there that everything

‘had changed to the extent where I didn't recognize people, or people

didn't recognize me any more. One boy, Lolis, he and I were like the
closest friends you could find in 6th grade. But I went down omnce,
and my sister knew him and he remembered her,. but he just didn't

‘recognize me; he didn't know me. He said, "You, I don't know you.”

‘I said, "Don't you remember Ramon, the kid who always used to be around *
rWithxycu,wwhawused;fa;daTeverythingEﬁgxﬁg,sais,WﬁMagﬁfnptfygu, I don't

remember." So-I kind of figuredjthat there definitely had been a break,
you know, that somethirg has happened here, but I didn't think much

~about it after that.

I was talking about my family. I don't quite know how to describe
my relationship to my father, and the influence he had on me. As far
as T can tell he had none. He was never around. -He left when I was
one year of age,, maybe before ‘that. He left for Puerto Rico and*he

. stadyed there, and that was it. I didn't see him again wntil I was 19

years of age. I didn't know too much -about him. : I had only heard that
he and I were like twins, practically. I .mean identical twins,-and
that was it, and he never wrote to me. ' ’ .

I+ was hard after a while because some people, even ‘though their
fathers were junkies and drug addicts, they still knew them, you know,"
but I could never say that. The’men that were there.were either
boyfriends or else another husband, you kﬁangybbgdyfabaut‘wh@m I
could say, "That's my father.” ' \ : S -
. . - - . % )

. But from what I had heard about my father,|I would not only
be able to $ay that, I mean people would be able to see it, you
know. ‘People who came over to my mother's house and were friends -
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frgm way back, they used to stand there and they used to say, "God,

. that kid, it's like looking at his father, like looking at him.".

I used to say to myself, "Wow, you know, imagine if I could be

walking around, holding my dad's hand, people looking at us, and.

th;ﬁking, whuse kld ‘is that? Do I, need to ask, even?"-’ '
&

I DEVEP knew what my father was. dalng_ The.only time I-: hea%d’
spoken -of him was. when my mother would make references like, "OK, you,
look like your father," or SDmEthing like that, sometimes in a gooﬂ
. senge, or else in a bad sense, you knowy like, "Y@u’re just like,
your damn father, you know.: Ycu re a son of a gun." She was
projecting on me the things that she felt about my father-- In a way,
it was threatening, because she wasn't saying it to compliment me, -
she was saying it to get at me. S

They tallk. a lot abaﬁt role mgdels,"and haw ymung Qéagle 1earn
s0 forth; Aiﬂ 1t may seem like I sgrt Df did thls on my own. But

that isn't the case. I saw certain people to admire and I guess- at
. a young age, I started getfting a;little bit interested in science,

and from that I used to think when I watched, that person exemplifles

~ the scientist. And I would watch him on TV, and I would say to.
myself, "Oh, they always do things systématlcally " I didn't use
that word, systemaﬁlcally, but I noticed that they do things in a
type of ordered way. And I did enjoy that, to live like that, in
_an_ ardered way, because I couldn't do 1t-m,xmlhﬂ,__,",wwﬂwmuw

But then I sald to myself "0K," and started looking at people

I admired. You could see the good aﬂd bad, and I decided that from

" different people, I'm going to take d;fferent things, only the good

things, and see if I can make that a part of me. Even in ‘'cases pike

my boss at the drugstore, he has his good points and his bad points.
So 1'd look at the good points and I'd say, "Can I take something

like that and make it part of me?" Or else I'd see somebody on TV,
: playing like a father role or something.like that, and I'd see that
“one of fhe reasons people liked this ,guy so much is because he was
"this way,; he reacts this way to. this type -of thing. I said, "I wonder
if I can be that same way."™ So my idea was that’'little by l;ttle

I would take different things from different people and see if I ,
c¢ould incorporate them in myself, and, you know; make them part of -
me, uhtil finally I developed the gerfeat image that I should follow.
But as you get, older, you find out you can't go out for that perfect
image, becauseé you'll never fit into it.

I did read some books that influenced me in this way. The .one
that I remember most vividly was something about Lincoln that [. read
when I was very, very young. I read that on my own. And there was
some things in it that hit me. When I. finished reading I said,

"The kid's got guts, you know, he's the type of guy that, if you
smack him, he comes right back fighting." I said, "Look whaf he turned
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out to be, he didn't do top bad for himself. I mean the kid had it.

Then I developed a belief which is Stlll 8 gert of me now.
I said to myself, "OK, mister, maybe yocu can kick my butt now,. but
you're gonna remember me, you!re gonna remember how hard you heﬂ to -

Fight to do it." So that there was ‘something in that book that told

me that Lincoln was tough, he was tough., Not physically, it's guet
that it took a lot to Eﬁll him down, to get him out, and I said, '
"Yeah, you know, I'd like to be eble to do that; I wender if I can.
do it too,. you know, ‘so that no matter what they do, I still will = *
come back for more."  ‘Before you know it I was gettlng into fights ’

. with guys that were really big. I just leaned back, and I had to

[

reach up to hit him. I remember in third grade I dlﬂ it, man, and

I knecked him--I knocked him. He was a bully and I hit him ,s0 hard

that, b;g as he was, he never bothered me. He never bothered me, and
let of other pEOQle in eehool they Just 1eerﬁed to be eereful with

I went to that school down on Eeet 5th up threugh the 6th grede
then I transferred into the Village, to P.S. 4l during the: middle of
‘the 'sixth grade. We moved, and I felt kind of, bad about 4t because
during the sixth grade, after school they had like a book club where
you would go ‘and you would read or else they would teach you how to
read. And so I had joined it, .and if you did well enough .and stayed
there long enough, you would be given an award, a little card, but.
just before I got mine I had to move, so that'award stayed there
_you know; and God, I was se mad, I. eeid -"Hell the first time I de
mething, - and 1eek what heppens "I eeld “Ferget it, I'm never .
gorna do anything like that ‘again.™ I reelly busted my humps to .get
that card, and we were leaving on a Monday or a Tuesday, and the award
was going to be given out on a Wednesday, and still I didn't get it.
I figured, "Man, why should I go back, you know, just te pick that
up?® They may say, "Whet? Whe you? Get out of here, "kid.”

The new eeheol was very big,- lmpereene; and dlffleult te eepe
“with, but at the same time you liked -the halls that were so- huge
that you could get lost practically if you knew places where to go. -
You could do a Tot of different things. But coping with the adminis-

* tration or knowing how to, you wouldn't know how .to go about it;

it was just a huge guy etend;nn up being the prineipal. Like. Eed. '
There was no sense of pefeonel relet;onehip at all. - C

‘Still I enjoyed it because it was a huge thing; it+wds like a
jungle or like a huge ‘park. I stayed in that eeheel for one month
in the sixth grede ‘and then in seventh grade, I moved up to live
wlth my uncle. My mother's most recent husband convinced her to get
.rid of my older brother, for a while, anyway, to throw ‘him out, -and
then he convinced her thet I should go too.’

Ga

When that man came home one day, if it wasn’ fer a lady, or
somebody :-that got in, the way, my brother could heve shot him right

A
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in the head. The only reason: why hat guy 15falive today is because,’
somebody got in the way. My brother was that angry and I was rooting
for him too, you know.: If it wasn't for that bastard, you know, we
“would have stayed together. He .pushed both me and my older nrnther
out. .

", So then I lived with my uncle- and’ aunt bur it's: just a place

to be. &ince then, my life personally, you kuow, has just been one
big hell. I'd have been happier even if ‘I. ,came out a drug addict or
something, you know, which I wouldn't have, because I'd already cut
that ‘nonsense out, but I'd-have been much happler staying down -there
with my family. Eveﬂ if I would have made nothing out of!my life

I would have been nuch’ happler. ) - 3

would have “been satisfied with anyth;ng, so- lang as I .didn't

have ta stay up here with my aunt and uncle. When this semester
f;nishes I 'hope the medical school lets mé start at least a course -
or two durlﬁg the .summer. I'11 tell tham,f“Look I'm a -Mongolian = =
idiot, I'm stupid, I won't be able to take the full course, let me
take a couple of courses now, even if I have to. pay extra.“ SIT11

' take out loans, that.doesn't bofher me, I1'1ll :come out with about
$50,000 debt after four yeaprs from ﬁow, but it won't bother me.

If I live to be 70, I have all: those years to pay it back,. but let

me move into a- dgrmitory this summer. I'1l-move out of there..
That'll only be for the first year. But I am definitely not going

~to-go back to-live-with-my-uncle-and-aunt:—I-wouldn't- go-back- there_AjTJQ%;_;¥

for anything. in ‘the world. The only thlng that's kept me--there has
Jbeen. study. o
1 guess T have -had to léarn to sart of put thlﬁgs in- thélr

propér places,  to put things into separate. Egmpartments hecause
even when I was working at the grocery store, I wouldn't take it out
on a customer, unless, I, saw there was an advantage to it, and then
I would take it out on a customer. Most .of the customars don‘t

! usually want to have the vounger people there wait oii them, but
people knew xight away that I was not Dnly as goqﬂ, but m;ght be
better than the alder elerks.

“The son " of, the owner of the gracery store ﬁauld tgll me that
when a customer asked, "Is this fresh?" I was to say, "Yes, it's
fresh." Hut.I would think, "No, no, wait a minute. You know what
‘this is. " They're galng to use me like that. Then a customer goes -

. home, and then hé's going to find out that I lied to him, and when -
he cames back, he'’ s not going to want me.” I said to myself, "I'm
going to make it a point that when I tell them something, it's the
truth.” Now, if I know it's not fresh, I won't tell himsit's fresh,

I just won't tell-him, and if they ask me, ‘I say to them, "What can

-I tell you? Like, I work here only garf—t;me what can I tell you?"
But whenever I dld tell somebody this.is it, I- -want them to know that
this is the truth, so that when they came hack they cculd say "I -can’

!;LFLD!
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got

to make .them think they can rely on me, and I've

"abgut this business. . I've got to learn how to do th

<y

for

thing the
- I began to understand the market. I said,

learn all these things so that people will no longer

=

Larry, .or. one of the other older people.'"

- got to learnvall - \
is, I've got to
say, 'I'll wait

.. The other young people who have worked. there have never. Behaved
that way. They just want to get paid. They're putt
I wanted to learm something, because I knew that if

these things you're dead, man, they'll take you for

- walk out dnd you may not even notice youriunderwear.
I said, "Ive got to learn certain- things, the price

' 'doesn't need composition.
checks me to make” s

[

the
me.

value ‘of ithings."” I realized that this"cbuld: be
This is a way of coping. So that's why I went
s . & ) .- .’7’ . iE

ing in time, but
I learned some=-

re, it could Garry throughout the rest of.my life... But then
""Man, unless you understand .

anything.  You - .
are missing." » - -
of certain things,

.ant advantage to | -
down after things. .

That's'whygin the gharmaéy right where I work now, if I get a;-af ,
cription, I walk to’the back, I whip out.a label, I give it numbers,"

everything that a registered pharmacist’'will do, I'e
heck it's used for. 'I can fill.practically any pres

. to the cosmetitian and the pharmacist, You people r
‘used to work here only because you remember their fa
going to be in this store for as long as it exists b

witing-and-my--initi

ten

_ecan,
. are going
but becduse I worked in back -in the prescription dep
owner, whenever he needed an_extra hand back theré,

whoosh; and he pulled me.back.
ever done that. -

me.

T got ghe jgbgét the éraeeryrstare thféugh the choirmaster at

years, from now %}can come back and*I' can:open up
say; "You see'all-of these things? That's me."
going t6 remember me, not just from:-working outs

-s—are—in-the+legal records of this place. S6

ven know what the
cription that

And when' I've done it, the boss double- - -
ure, but you know, nokedy else has ‘done it. I said

emember guys that
ces. Me, I am .
ecause my hand- -

“the book and I

"And you people .
ide with. the people,
artment and the .
it was’ Ramon .

None of the other younger people have
But I've been doing it because he knows-he can trust °

R

Corpus Christi. He had been buying there and he called me up one day,

it was in January, I.remember I had
he 'said, "Do you need a job?"

I need a job."™ He says, "It's at a grocery store.™
didn't have a job but he knew I needed a job,. becaus
jugt didn't like the situation with my aint and uncl
unhappy there. This was for pocket money, so I wouldn't have to go

to them.

/-

Ll

_ just come dowri with a cold, and
"I said, "Do I need life, man, of course
. Before that, I

e he knew that I
e, and.I was very

A lot of times I would go without certain things just so I N
wouldn't have to ask for money from my aimt and uncle.  Oh, they'd. -
give. it to' me, but it's what you had to go through for it. 6 I don't R
know, but children, you just can't fool them. They just Know." They )
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" ecan't say, "Th15 guy daesﬁ‘t l;ke mé,“ they Just - know it. 'S0 I went =
there to. wnrk twa days later and I had a terrible cold.- My head was -
clagged and I ‘had del;veries, and oh, I was sick as a dog. The B
first‘fwn .days I worked, then the rest of. the week I couldn't come in,’
so I called up every: ‘day to tell them-to.-hold the job, ‘and “then after -

¥

‘: that, twe of “the ﬁlerks staftea maklﬁg fun of me. " . .-

I was be;ng pald $l EU an . hnur for this, plﬁs tlps_ But. a couple..
of days after they hired me, they had taken on.a delivery boy, s¢o I’ N
was just making the $1.60, and they took out tax. I said, "For a guy .
who makes so little, theré s a lot of tax going out, man.ﬂ .Every day - .
I worked from 4:00 p.m. to 7:00 p.m., and then on Saturdays I came o
“in at 12:00 or 1:00, and I would stay until 7: DD .m. so that was
-about 15, about 20 hgurs a week. It was - almost l;ke a half-tlme gob. .

.- But I develgged ani adapted. I remembér when a man said, 5"Br1ng:;-_’{
"/ me a pirt of milk." I didn't even know what .a pint was, so I brought

_ him a quart, and then he says, "I-said a pint," aid I said, OK," so
- I brought him a half gallon, and he was Jooking -at -me like he was

saying to himself, "Oh,.you poor slob," and he walks back and he ~ = ¢

‘brings down a tlﬁy l;ttle thing which I had seen at: the beginning

and I said to myself, "Dh I'm g@inc tg make sure nothing like that ﬂ =§}

happéﬁs asalni"

“But right after that, Larry said, "Can I have some strawherry A
_..jam?" “and I.brought out preserves, and Larry said, "What's the matter
with you, don't you know the dlfferenee between jam and Preservesﬁ"

And  right in front of Everybody, And I sdid, "No, what-is the®
difference?" "And he told me. ‘I said, ‘"OH." . They were gunstantly
-putting me down. But I got to be so gmaﬂ that when Larry. went on
vacation I took care of his department, frozen things. I didn't do. -
.much with the real frozen stuff where the meats were)’ I 'had all the |
orders down’ pat. Thén I started museling in on Jim's territory.

I would say, "Well, Jim, we need some péars over here ¥' or something
Jike that, and he’ d say,ﬁ"That s none of your business, you don't .

need to know that.” I-got to be so good that I!d come from sch@al

. go home, .wash my fage zip down to the store, take out all the
deliveries. I wasg so good that I could take care of tustomers and
.still zap out those deliveries and not make them.suffer ;through any "
‘extra hardships. .I made sure everything ran. smoothly as if it was.

two guys there, and the boss loved it. He: didn*t always, show his -
appreciation because meariwhile ;he also would say nasty thlngs +o me.

One day he walked past me and he pushed me to the side, and ‘he says,
"Come on, get out of the way," and I.was really angry, ‘but. vet I felt,
-""Ramomn, thls is a prime cpggrtunlty to shcw him something,™ and I.

. said,. 'Dh you like.to play rough, huh? I ‘can play rough too. I'm .
going to shaw you How rough I ecan- play. -He said--to me,a"CGme_oﬁ! O
Don't talk like that.” That said to me,. "OK, he's not going to do
_amy more pushlng around.” ' But I remember whEﬁ he turned around, ‘and
he goes, Cgme on, no raugh stuff don't talk like that." But at.

4
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‘“that t;me hls wife was always gettlng slck so &egendlng an haw bad Coin
off she haﬂ started the day, that's hcw he would reaet. _ RN
T i s : =
S Ta tell’ yau the truth ‘a lot of these Employers llké the owner S
of the grocery store -and .the pharmaeists, I used them like father Lo
images. = I.could- admire’ the owner. of the grocery store. A lot of:. RO
people just don't understand him, and sométimes I feel the same way Cr Y
foo, and yet I also feel that there are certain. ‘things about himethat - -
. are adm;rahle_, He's a useful perscn ‘He «does his work: ecnscientlausly; -
"+ That's what I like about him. "He's tHorough; I mean, he's the type - :
- of man who understands that there s a time for playlng, and there's .,;
a time for wgrk.f WHen there's a time, for work,:don't play, bécause.
‘then you're gaing'tc lose your time when yag,glay. When it's time to
play,«don’t work; y@uhhave%plenty .of. time to work. He's efficient. o
- One of the reasons why I ‘became so good and _quick at maklng “deliveries
\ was because it also got me out of the store. I was so‘quick at making
deliveries, -that I.,could sit down: for 15 minutes, and, talk to.a- guy,”
" and-walk baék in and 1Dthlﬂg was ever said. .. S@metlmé I_would gust
.sit down and think about 'sgmething that happened during the day. I
. njwould usé that, working {dime -as reereatlcnal time.t I would also use
school time ,tpo.  You had to stuﬂy ‘but there was. alwajs 10 miﬁptés ’
. between the classes and: then there was ‘that lunch-hour and - gym was 7'
* 7. maybe once a week ‘or :maybe something would. happen and you would .have.
time off. You were with friiends,- and there were gand feelings.' To- R
me, 1t ‘was halaneed aﬁd eve?ything wgrked aut. . C _ K : S

=, "‘Bt } e

S — i& usually~warked between: 20. and ES haurs a weék:and it wcrked v i
. out %o-be about:$1.00 an Hour. "'So I’ wauld -make about, $20 to $25.a R
© . - week. I always put’ mgney 1ntD the bank.: I gave ‘money tﬂéﬁy aunt and -
'~ .. unecle, and then .I kept money’ “for myself to cover my. expanses-u carfaré o
- lunch. Tham they had a drive for the poor at schﬁa;, s0.'T used to ’ :
make’it a point to give something. I started giving .50¢ a week and .
;warked\myself up to a dcllar, sometimes "' even twc aallafs. ’ e

Hy aunt;and unele sald that when I was Earning mgneyS 1t wguld "
be- .proper for me to contribiite something, to the household.: For my
‘mother, I would have definitely doné it, but fox them I didn't want -
‘to do it, but for them I had to do. it to keep .them off my rear end. -

I'd put $5 in tHe bank, give $5 to them and ‘then the rest I'd keep.
‘for myself.‘ To “them it was just: 55, but.to me that wag. five hours -
of work, which was saying a lot!. I put it in the bank so. that, in

.case ‘I wahld needaanyth;ng, Id have somethlﬁg therE-,V* .

e And it wonkeﬂ aut,,because this year, I have haﬂ to spend a lot, ,
“of. mﬂney "applying to medical schools.” I had to-go into my sav1ngs— :
for' this. I had $300, now I only have $17. I'm going to try to see

« 4f I can get somé extra time working at the drugstore 'so’.I can start
.+ putting some money’ aga;Q;;nta the bank, because I'm pretty sure I‘11l o

’ -nead 1ti When I'm in medical school I'm going to try to take- out Comen

as mahy loans as EQSSlblE to keep myself as free as Ecssihle : That o
+ is why I want to ave scme maﬂey in the bank bafore_» go. ) S
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L It was not Easy ta dec;de ta ga ta cal;EgE. Just bEfG e I
/graduatéﬂ from‘h;gh school the awner of. thé grocery store sked me;,

“Pess;bly g0 to” cgllege, I'm. pretty sure I willvbe'gaingatgve 3' oo
- 'Hé said that -once I graﬁuatéd from high' school I'could work full- ..

tlme>w1th him. . Butfwhen I thought about it, I saw it was a dead-enaxxf”:

gub 'S0 I said, “"No, Im sorry, I have to:go to college.! I'don't
rememher when' 1t became clear to me that I-was -going to go'to eallegep
B reallged ‘that I wgsn’'t mature enough ta work a 9-5 ‘routine; and:

~that it was a cold, /cold world :out there, I just didn't. think I'was ~3j

prépared For it, so ccllege became not cnly a.place to 1earn Jbut: alse

; a, place to beecme more: mature. -All of these things. just
. tagether.i I'said, "No,,there'sza hell of a lot:I: still" don't know,

-and there's a’ héll of a lot I- ‘want to_ know." So’ -college became an ..

3

educatlnﬁal center, but also something like a playpen., Wark;ng in an

office or. factory in a .9 to 5. routine would be one.of the most _—
frightening things you -could doto me. I guess I- wouldn't mlnd a
"9 to 5 routine if I weren't stuck in one place and ‘T could move,

- “around and maybe see new things and hear new th;ngs, but an executive

L]

you know, is just too. confined: to aﬁe‘,laee, as I see it. -Life in an
~American corporation, 4in a large bureaucraay daes seem to me to be

" sterile;, and-yqu can even see that the' business outlook is carried
over. 1nta the American eultu:e For Examgla-takesthose fashlan s
.shows .in Franee. Now they're not ‘going to sit down right away and
gust price. th;ngs. Sure; they do that -eventually, but .then there's.
always ‘either a wine- party or a meal before. *’d«after. There's '
“always snmethigg 1ike that where you get to mingle aroimd and: you gef
. & chance, to talkf;md that's true ef a lgt of busihess in. Puertg Rico.

&

RS Sure maybe dt certain levels 1t*s jusi gut and dry, anﬂ the -
people uhe are caught up in it do acecept that. -But. when you walk.

cinto a Span;sh store and you say, ‘"Where's my spaghattJ? " then you ', .
hear. somebody else talklng. Maybe that person happens to be a good .

“frierd. of the store owner. : “You don't even know them, fbui you say,

E"Ah yes, but if tha't gersan would have done this, -it woéuld have been

.much. better," and. before you know it, the three. af you are-there just
‘as if you knew each other for all af yoir. lives. In. ‘addition,. there °
is a hate for the 9 'to 5‘'routine, if -you feel the. pull of the street,
_that pqll to the unknuwng to the freedom,. to the wild even, .if :you
want that. The sort of career which in American terms might be a

~ wvery successful career where you may end up with & good bit of status,

E

and a gggd bit of income, means joining up with this sort of routine. -

‘A career in business, éven becomlﬁg a corporate pres;ﬂent ‘that's a

career that mlght riot be attractive to a. young Puérta Rican unless
he cauld add hiS own flalr to it. . =

5,

= -

- I've. tholight about a career. in business and persoﬁally I know ,
that I wouldn't be able to do it, I would be-able to be. successful,
but .it wouldn't be as rewarding to me as other things. I wouldn't be
hagpy with it because. it wou;d mear usually that 9 to 5 routine and
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I'd he=stuck 1ﬂSlﬁE.

£ . .
- = s . 5

When. I

gé déwntgwn
-student'

;i ‘ﬁ.v

I can spct a; léwyer any tlmé

Even' at the Un;vers;ty, I'11

spot anyglaw And they re- nat -

of teaching, but there was samethlng about

I _can see it ,at the college level, but', -
Therg's freedom to 'it, but i S
an Easiness about it, a lack of challénge.;i o
it that just. makes 1t seem\tao rcuflne L

s attractive to me. I thought
lt that was limlting. Maybe

somehaw I gust sense there s
. There's jlust $onething ‘about
too regynentei too unéomfortable forgme A
© ) You. wouid,thlnk that going 1ntcfmed1c1n§ would ‘mean’ the same thlng. v
”Haw redlmanted caln ‘you be? . Doctors’.are people that - -just have to do g
th;ngs in a’ certain way,: espec;ally jn a large hasg:.tal.~ This is What c
.I believed until I started really getting into it.. Then I saw that T
scme doctors had quite a flair for certain things. -In Puerto Rico'I g
saw the same thing. - T said, "Hm, it's the type of prafes$1on that’ does 3
allow you,-if. you -seriously want it, the opportunity ‘to’ maybe g0 off: R
~on little tangents when ygu want-to." Where you'll be able to say;, '
- 0K, I'll start working days a week,wbécause I've alréady made enuugh
money. IL'm going-to go out’ to the ‘country and do this. - I*ve been
f;nd;ng that ycu don't even havé to! do that arly more.

-

& £ %

I£f I do get ta become -a dactcr, I thlnk I w1ll be an e: tremely\_‘

:ﬁ'

1mpartant asset to.any hasg;talﬁI decide to apply to,

especially for -

a residency.
- ..I'm not only’ b
- big d;ffereﬁea

I'm pretty sure I'll have little or .no d;fficulty because
ilingual, -I'm bicultural,-and they reeagnizexthat s a
. Evefi as a volunteer worker in hospitals, I've found

=

~that “to :be.‘the-casei -

-The- patlent all of a sudden-he: mnves closer to -

me, starts talking to me, ,.and everything is oriented +towards me.
' Even the doctors use me jas &n intermediary :and. if I knew what. the, .= &
. -doctor knew, he wouldn't have to be there. ¥I would .be able to communit..
cateuperﬁectly wall’ bezause)I knaw what géople w1th a Spanlsh backgrbund :
mean. hy Eertain thlngs; Y . . o
T i When T went .to college Lﬁgéally didn‘t qulte Jnow What I ‘was
‘going to da.= I had thought about a pre-med course but: the pre-med
idea became something real ta me only in my third year. I hadn't = .
started in the pre-med gragram in my f;eshmaﬂ year. In my fréshmEﬁ\’
yaar I started" taking social. 5&1ences humanitlés - because you wauld
" have to get them out of the way. thlﬂk that- yDu had to have:a year
of English to, graduate, so I. flguréd L wculd get these things out of
“the way. Med;cine was always on my mlnd but not in a clear—cut sense., %
a ] A
C o ‘A Yot Df my Ehildhﬁod was Spent in the hasgltal. L WES in tha .
< # hospital for a tﬁnsllléctgmy, agpendéctamy‘% Once it was malﬂutrltloni;_ 2.
I liked it. The doctors were always nice to me. The hospital was - -
‘clean.. It was nice, .you know. - -There: were ‘no ppoblems, it was all. =~ .
- there. This was in contrast to' everything ®lsel in”my- life. You knew .
" things were going to get better, you were. going to-get meals there was | &
_ nobody looking at you to’ an*"HEy, don/! t do that, "'aﬂd aven; lI +they were
_ thére to d@ Saméthlﬂg, yau knew they had to. ‘ T e
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every time ] was there I always got stuck with a ‘needle, And actually.
. that fear of the needle was what kept me from seriously thinking-about
medicine in the fipst few yéars. ' But there was ahother thing too. , :
. Everybody; teachers, fellow “students, doctors, they all:'said, "Oh, you .. -
have to put in a lot of years,” and I said, uT don't want to-spend - -
“that. many years; I don't want fo be 27 when I come out. What? 27?2 : .

i

‘Are you kidding me? I'll be ready for social security by then.™ .

——pyt then; “you know; the thing I -didn't like about it was that. . . ..,... e

ey
P

But then, well gradually, I just staprted thinking about-it. I'd .
always thinkﬁabaut‘it;-hut;néver really seriously. 1'd think, "Mm hm,
wait a minute, I don't want to get into anything' like that. As a'.. « Lt
professional you ‘have to be mature, you have to be redlly serious about

" your work, and you have to be extremely knowledgeable,‘that's just the ' &
way it is. And I don't ‘think I'm built“for those types of things." - U
‘At that time my image of myself was such that:I'‘didn't think I.could LR T
be a doctor. . L B o e SR S o

My freshman year of -college was rather routine. I wasn't bucking
for good grades, and.if I could get a B in everything, I was happy. - &
But then sophomore year was a very confusing year for me, I-didn't . -

~know what was going.on and ‘I was seriously thinking about dropping put.
" 1" was worKing at the drugstore and my boss had screwed:me up.. Because
the other part-time worker had quit, he made it my responsibility to

* make up For any.deficiencies for the 6 to 10 shift. - I told him

_ finally, "Hey, your sbn’s a

finally, "Hey, yot “a pre-med,.I'm a pre-med, can't you under-
stand how difficult it

,,,,,, ‘ié?“”ﬁnﬂfhemSajséfﬁngljﬁwhat%amfi%goingmtb;ﬁa?i“H:H;;+J+
* : S SR . ~ S

. - S0 I was just overwhelmed with work. . There was.a terprible .. |
conflict betweeft my job and staying in school. . I had labs to write up, .
I had experiments to do. There was basic chemistry, organic chemistry, o
and then calculus, and physics, and biology, a trenmendous amount of
work and yet.I had to work every evening from 6 to 10, and I had to ., - '
~work every other Saturday all day. My grades were really slipping, -~ . . -
'and T just said, "Forget it, it's impossible." - : o
..+ But one night I was-injured. It .was in Central Park. ' Remember
" where John Kennedy, Jr. -had his bicyeclg stolen? At that.very exact’ L
- same spot.I had my bicycle stolen, and my collarbone wds fractured. T
. “I.was unconscious for a whidé, and I suffered something like . a-* ' o
- rtemporary armesia. This affected my studies after. that for.a yhile
too because T couldn't remember things. - You could tell me, "Ramom’,.
would ‘yow get me those books over there.” 'And I'd say, "Sure,”,and
I'd be looking for them and all of a. sudden I would forget what it <
.was that I was supposed to be doing. ' A S T

, I became very interested in medicine because of -that experiénce.’
I had a~run-in with this young doctor who, seemed knowledgeable with -
the books, but not too bright, or at least lacking in experience when -,
it came to actual patient care and dealing with me.. Now I was not S
‘even a doctor, but I knew that anybody who has been umconscious, even -

w
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~:x4AfDr a-shnrt amcunt of- tlme—mshauld be under fwenty-faur hburs*,ﬂb

°tion. He should be questioned at intervals. But this young doctd®

"~ tells .me, "Oh, well, you take that up with the other departmént when
you gEt a chanee.? ! ‘ ;

B just dldn‘ 11ke the way the doctcr was dcing Bls job . He

violated my idea of doctor. I ‘'said to myself, "Scmeth,,g 5 wraﬂg here,
déflﬂitely,— This. shouldn'’ +t be: the way it is.  IL.had dlways liked
doctors;. they were always gaod to-me-and it was always nice to see :
them in their nice white jackets, walk;ng arounid like mysterious men,:..
but they ‘always knew what they were doing.. When they said they wanted
samething, they wanted that; théy knew why they wanted .it, aﬁd when
they- ggt it, you saw the way they warked with those tDDlE and the '
‘strange Equlpment that they would use.” A Lo

But even I was still a little msuré abaut dEElﬁlﬁg ‘to try to ‘be.
a doctor, still afraid. Eraetleally every doctor that you-see isan
intelligent, mature, sincere persor. And I was ‘worried about whether
I could be sameth;ng like that. I'm always, goofing around, -always
joking- araund if-there's, 5amethlng there to enjoy that you can make,
fun or a Joké out af why not?. How could I be a doctcrﬁ . .

- Theré was nﬁbody to g;ve me any poSitive advlﬂé_abgut what you

I'm thlnking -about be;ng a doefor, what do I do ta become a ﬂoctorﬂ"

I just had to figure it out by myself. No, there wasn't even a.
——family doctor; and- the*pharmae1st"fﬂr’wh6m ~T—worked-was-tconcerngd -
with his own family, and the store. He really couldn't be bothére&
w1th anybady elsa IhEEEKWEIEJHE teaehers at thatAt;me tha; I could

I said tg myself "I'm th;nkin& ahgut beg@ming a dactar, but
boy, there are some big ghstagles that ‘stand»in, my way. -First of all,
how am I going to finance this?" But I figured it this way, if I« °

". have to, I'll také out loans. If I have to work, OK, I'll do ite,
= I'll make it somehaw,‘even if I don't quite kncw ‘"how. As long as I
.~ can borrow money and, pay for it, I don't care.' .I'still don't Inow -if
I'11 be able to harrﬂw mnnEy, hut I m falrly eertalﬁ there S gat tD

&

Dnee y@u aEE,Edmittéd 1 sald to myself “The banks w;ll flgure DK P
X Aif he sbeen accegted what more do we want?" ne
But . that‘/ one Df thé Dhstaclas- WE re talklng ab@ut farty,‘
fifty, S;;tyithousaﬁdndollars in debty that's before you can get to
. see your first paycheck. I think the med;eal schools’ provide some s
. .money, but they're kind of limited, also. I don't know about thlngs‘
o like the Ford- Foundation. - I'veé heard about Ford Fotmndation. glv;ng :
Columbia a.lot of money, but that was for things like urban affairs.
I had never .heard of Ford giving money directly to graﬁuate students,
Someone just now told me ,that they have a program for professional
tra;ninﬁ of mlﬂDrltlEE but I had _never hearﬂ anythlng abaut it.

e .

%
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*”“"Nobady in my famlly wculd ‘be ‘able" ta"help me; they re bareli 'H':"*” —

maL;ng it now as it is. My famllv s attitude taward my going to I S
" medical school is mixed.. My aunt and uncle‘got rid of their only kid -

four years ago when he got, married, so that's no problém and he's f'
_doing 0K. .I try.to keep the costs for them down to a minimum.  Even .

‘. when I was short for tuition in Eallege, if the deéan couldn't fix it .

up, I'd work it up myself. Even then I'd get hassled by them.  They ..
“ would say, "We know you made a-lot of money because you were: warklng
~hard ‘and everything like that; what did yoy do with it? You never, .

gave us. any of 1% you never put it ihta the bank or. aﬁythlng llke that -
, Little diﬂ “they knﬁw that I had to hglp maka up the dlfférEﬂEE , “l
* for tuition, because I can tell yoi at the bursaf §.'office, either it -

‘al) comes together:at the right time or_ it doesn"t .come together-at all,» . . =
~ You ave to get that tuition, tard so you,can go: to classes.. My aunt . '

and uncle just don't understand. ‘But.with my mother, " it was different. .

“ When she heard that I was' accepted at the medical sehoal oOh, Wow,.she . |

‘went crazy! It wasﬁg real satisfaction. She even badght me a watch

Jykele) hundred dallars ‘for a watch! ‘T couldn t believe it - .

i

: It was clear that she dlﬂ that heeause she felt that lt Was L

t:gﬂerful for me to get in. I raally appreciate what. she did. - But
here was another thing, ] don't- know, maybe it's mercenary; but I was -
h_gnklrlg3 if I ever need gioney when I am at medical. sﬂhool i ean -
émays bgrréw a little on that watch ,

' Ihere were some moméﬂts af’unsureness hefaré I"got a&mitted “to;,
medical school. The whole process of application was grueling. That. =~
was really something because people just couldn't understand why I was *
so upset.  They would say, "Look! Even if. you don't make .it.in, you

fstfli have four years of college." But what's that going to get yon K
~today?’ thhlng, gbsclutely nothing.. In; additl@n I'm taking courses -
that are preparing me in one specific field, not 1nrmany. It'sa °
bachelor. of arts degree, all right, Jﬂ.ﬁatural science. Now, if I g0
to. a bank, they'll.say, "Yeah, yeah, go grow. your petunias, or your .
gEﬁESésamewheré else;. if we need you,' we'll call you; if. there's-a
profit"in the gene mi?ket wa'll let you kﬁow." Ihat s What T was

thiﬁklng. ' e _ g oL R =
E ! b ¢ . ’ . .

. Now if somebgdy s willing tc tfalﬂ Qeople, and the economy's L )

‘healthy enough, he might say to me,: : right, ahv1gusly you were © 74

3

intelldigent Enough*fa take all these courses .and pass them satisfac- = .
torily so that means your mlﬁd is well trained enough so thatyou can :
'still be taught suméthing new, All.right, .Wé'llatake you."” But 1f o “ A
the ‘economy is sick, they!'re going to take: Samebody who's. got the - .
tra;ning alfeadg rathez fhan train samehody frgm the beglnglﬂg_v

wfw L

' Same peopde said tD me that R presmed baekgrgundg with the sort
of; science backgrowmd I*had, there are a .lot of sarf of ‘’health-related
careers. There are publlc health grggrams there are env1ranmental

oo | "
“*1”13’5,7 "o "; .
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SElEﬁEE pragrams. I -might not get to. be an M Qh ‘but T4y

- get g profésslonal jobj these. jobs would prgbably bE we

a lot of, them,'would be ggvernmant gnbs.- But. at 't ' i
.+ " government is not hiring; it's firing; the ecgnomy laalggglng and what
- am 1 go;ng to dg w1th th;s speclflc trainlng? oo . _}ykisfé

N '?f‘ That was really Scarlﬁg the hell Eut of me you know I alSQ
- figured that it would mean ‘that' the end’of my’ educat’Oﬂ had come.
) . I figured that once I graduaté I'was not. going to try to Fet any. - -
-master's degree or anyth;ng like that, because:that's. ;ust not what
. 4'm interested in." I said to myself; "It is:mé e, or else."
I said,; "That's it, man, unless it's for an” 0 mure ‘edueation, -
no mare 1aarﬁ1ﬁg, that"s where I stop." ‘I stante; thlnk;ﬁg again, the“
¢+ ~way I had in high schicol Am I.reading the pightsythings, am I develcplng -
3 in the right way, am I getting all I should.get; receivi varie S
! of stimuli rather than one sp321f1e kind o ;muius?' N e

“° . .. When I had to think specifically. aho : al sehoglsl gg v 4';
: through applicatiens, I didn‘t know too maﬂy oplk to go—to for advice. | -
. There was one Spanish kid, who ‘had made it%into medical school the . year |
\béferéil He said to me, "I don't Earq{what you' db. You, have to have i
" ~gotten good grades, but above ‘all,.make- sure. ycu apply early, - |

. especially if it's a school that you want tc;go tau Make sure that
«they get what they want; /you keep a file on them.!"."+And I kept a file,ﬂ-;_i
! on every single sehool., Yesterday, since I've, a;gga&y\been accepted,
; I ‘took the medical sehaols"reeent catalogs, 74-75 medleal -catalogs
- —that-I- waulﬂrﬂat—nééd—and—{—fﬂDk—themnaver to—the-science- department%ﬂAW%%%;
office. I know when a lot of Students are going 'to" start preparing .
fh21r apgllcatlans ani I want them to have the mast reeent gataiogs' ~
. ‘;\I had a friena here at the. cﬂllaga and ane th;ng he Ea}dastuck
{g% 1n-my mind.: It must havk been;his Jjunior year. He came to me one -
- day;and he said, "You know, I've alwavs been sure I warited to be" a
‘doctdr, but”’ suddéniy I m troubled* I'm upset.” . He was véry much:
'1nvclved ina clinie on the Lower' East Side’. - He. salﬂ, BT don't. know~;
A whether bee@m;ﬁg a dactar ‘will put me’ éon a path which will: r;mqve me -
» o ¢ from'my, commmity. wnd my friends.” He said that- it worriéd him, and' - -
- he almost felt if becoming a doctor did mean that, he wouldd't want . . |
»* + .'to be a‘doctor, that he could omly be ‘& doctor if He could -also keep o
his sense of himself as a Puerto: Rican, as.a PETSQH*QHVSlVEﬂ in: his ;
commmity. When L talked_@g him after he got admitted to medical . )
school last year, this problem was.the last thing he was thlﬁking : .
- ‘about. I know him well eﬂough ta know that he's 501ng ta make a mar-
vellaus ggmmunlfy da:tgr. v o . - .. A

o

= 1

, The first ;nterv;aw I had wds. at Mt. Sinai. That was ‘an odd’

-coincidence. That's the hospital *that got e ‘seriously interested

oo in becoming a‘doctor. Xﬁu remember the aceident that I had and haw
- a young ﬂQEth treated me. ,That's when I séid to myself, "Oh, I’

dEflﬁltELy have to changEzthls, man. ¥ I want to become. a dgetor and

I'm aaing to shmw fhem ‘what a dnctor shaul& be. llke " AfLer the

- f‘:
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interview at Mount Sinai came ‘one dt thé schacl that I*ll be attendlng ;

o

Several other 'schools dsKed me to come for &n: interview put I had.
‘decided to dccept the offer I had. already ‘received. It was all ~
amaglng to. ‘me beeause I d;dn t thlnk any school wauld tauch me'a‘

I thlnk I had two weels ngtlce on the 1nterv1ew at* Mount S;naif;
which was hell. T got the letter from them. and I npearly wet my pants..
:lght away. I =aid to myself "Oh, my God!  This may be “the only
interview I get, but- this is & biggie, man! - This, is nat one. to faol
arcund w;th! Thls is ane af the big babies here. " - . S

Even getting’ the intEerEW was a’ blg deal. Ygu Eh tg schncl and

tell your frlends, "Hey, I got an interview.” .Apd they say, /Where?, -

Where?“ . Everybody is excited.. .. Some poor fellows ‘don't.get.any.  dinter-
views. And if you don't even get- an 1nterview, then you know yau re’
mnot going & aceépted. You've got to. have an interview. If ydu get
/ twelve interviews, nEf you apply to one ‘hmdred- schools, you know.
that. seriously you’ re g dealing with twelve schools.. If you gﬁly '
'%get one ;nterv;ew yau ré cnly dealimg with’ Qne chcal. ’ '

Well I have to admit that I kind of plugged for ‘an 1g%erv1§w

because I wauld make myself available. I would just walk around the. x;ﬁns

medical Schnol.f I would say, "Hi;-I'm a premedical, student,.. This is
my year, you know, this. 15 the yeat that I have. to apply, and I'd like
to get some informatiom.’ After I had done: that I tried to ‘get close

enough to some one.person, in in that place so “that if thEy heard my name,
they would™ say, "Oh, ves, I knaw that person.™ -

I was lucky at Maunt Slﬁaliv one of the 1mpartant doctors theré
came down to the college the year before to.give a lecture on cancer

N

and his research work. I. tried to muster up- as much as I could pnss;bly

remember of his talk, and t+hen I went down there: I saliﬂ "Hey, can
I sgeak to Dr. Monroe; “{'d }ike to° set up an. appointment."’ Then -he.

walked in, and he said it was 0K. T walked into his office and he says - .

1‘WELLl What's troubling you, lad?" And: I-said, "Oh, mothing. : You-
gave that lecture at my school, didn't you?" And ‘hat: showed him that
I was really interested in the work, which I 'really was, at. least
‘academically. Then I said to him that what was bothering me was, -

why .did he want to do.this research, what was. so interesting . abput it? -
* What- did he notice? What happened to make him enter this fleld? Aﬁd .

[

thode were enaugh quéstlans to keep him 301ng._ '

E

, It took some courage to go° 1nto his, folQE- “Those 1argé‘meaieal
ihEtltUI;QnSlafE theu%bitome of Effiél%ﬂﬂ‘, evarythlﬂg;;g just -one,
two, three, and that's it. And there I was, just standing there. -
I had just these everyday parits on, this shlrt, T didn't think“about

& -

getting into a suit or anything like that. I guess.I .should have. But

I got into his office and then I got h.im to pull out my application.

- T said, "Oh, by the way, could you check my application; I know I sent
it to you, but there is a little thing in the back of my mind” that say
Eérhags you ‘haven't. got all the'letters of refereﬂca, Eauldgyou cheek

¥ =
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my application; I know I sent it to you, but there is a little thing
in the back of my mind that says perhaps you haven't got all the

letters of reference; could you check my application just to make sure?”
And that is the trick. You get him to look, and he'll become involved.

I wrote a lot on my application about extracurricular activities.
I was always involved in a lot, and he opened the application up.
I knew this is what must have Happenéd He must have looked at it and
said, "Wow, this guy is really involved." We checked it over, and in
the process of looking for what I had told him to look for, he must
have seen a lot of things. Then I said, "Did I have the létter in =
thﬂre and he said, "0Oh, veah, yeah, yeah your application is complete.”
This gave me an ﬂﬁea that he had checked it over. Theﬂ I said, "0Oh,
by the way, do vou think I'll ever get an interview?” And he said

"Yeah, I was just thinking about fhat.“ He must have taken to me rlaht
away. He said, ‘I think you'll definitely get one. Maybe later this
summer, you kﬁow I figured right away that means.I'm not that good,

and yet in October, only a couple of weeks later, thers was a request
from Mount Sinai for an interview, and in those twa weeks waiting for
the actual intervieww I went thraugb hell!

I was worried about what would come up in the interview. You
have to think about things like euthanasia, abortion;—some “of the
classical ethical problems in mediecine. ‘They didn't ask me too many
questions about science. There was another premedical student.who wa
asked a lot of scientific questions but not me. I think it was because
I was taking advantage of the minority program Fhat they had.

Some of these doctors feel about us something like this. These "
kids, they’'re not too bright, but we think they can make it. I sensed
this attitude in then, whether they try to deny ‘it or not. Only I
made a point Df ahgw1ﬁg them that if I want a 3.5 grade index, I can
get it, and I got it. And the subjects I took weren't easy su.bjEct's.
It was my way of proving to them-that if they accepted me under this
minority program, they should not think they are accepting an idiot.
“Here's my proof. Two A's and two B's."

In this interview, I did think about questicns of dress and ,
behavior. The other pre-meds were vicious to me, the pre-meds who were
waiting to be interviewed. Ihey were from other schools. They were
trying to cut me down. Even in our own school we have that type of
nonsense. That's one thing that I have prided myself about in my -
success--and I call it a success because I have bheen a success-- -
because I was able to avoid being vicious and cruel to'other pre-med
students. I didn't have a suit, so I had to make the best of what I.
had. It was a colored shirt, too, and I figured that might be the
kind of thing that might lead them to an adverse impression.

But the actual inferviews were rough. I felt like I was dragged
through the gutter. When I was taking that interview, I was trying to
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jefeat the other applicants. There are, you know, ten people inter-
viewed for every one position in the school. I was trying to outsell
the others, so you know you really have to sweat, you have to think
about what to say, and you have to come at least -with some idea of how
vou're going to behave. You have to be very astute; you have to try
+o analyze a gquestion as guickly as possible but not hesitate too long
before answering them, because then they'll know that you're analyzing
them. You have to take it in and quickly respond. It has to seem
natural, but it's really very calculated. o

Once you have your interview, it's just a waiting process. But

I don't have to wait anymore; I've been accepted; I have already sent
in the money., and I have my seat secured. I'm considered a student
down there: they said to me, "Walk around any time you want; you're a
student here." It's a great feeling.

Once I got the acceptance, it was a kind of watershed. That's
my “before" and "after” point right there. ~There are some good things
that come from my success and also there are bad things in getting into
medical school.  Now I can concentrate upon learning again, rather than
on memorizing. Last semester I did nothing but memorize. If I learned.
something, well, that was good, but I was primarily memorizing. Now I
den't have anything to worry about. ’ -

I'm thinking in terms of my eventual profession. Before I got
admitted, I had nothing to work for except admission. Now I do. Now
I know that everything I study is going to be for that profession.
The Church plays scome role in all this. I still serve mass every .
Sunday. I've been doing it since 1966. Religion came late in my life,
but it definitely took hold. I'm not the most religious person; from -
my language alone, you can tell that. But still my religious beliefs
make sense to me. '

Obviously it still is an unusual thing for someone who started
where T had to start to end up in medical schopl. Now being Puerto
Rican in New York City has, I think, affected all of these things--
school, work, choice of career, and so forth. It's had its effect:

I mean, it's been more difficult because of it to tell you the truth.

. I felt as though there really was a system out there designed to
set obstacles and to obstruct me, or to demean me, or .to lower my
confidence in myself. There was a system. It's. the everyday system.

' It affects you whether you're Italian, or whatever. This meens. specifi-

cally that certain people would just make things a hell of a lot tougher
to negotiate or tolerate or deal with than would ordinarily be so. And
in some cases, people I like or respect, like even the owner of the
market and the pharmacists at the drugstore--as soon as they heara
puerto Rican kid has certain expectations, they feel that the fact that
he is Puerto Rican precludes anything. Anything and everything. But
it's curious.  In a way, these same people have helped me because I

made damn -sure that I was going to show them. I would make them know
thatsthey were wrong, and that they were wrong all the way about me.
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Pedro Rivera

I've lived in the same place all my life, in the same building
at 110th Street and Madison Avenue. I guess that is unusual. Puerto
Ricans move around guite a bit, you know. We stayed always in the same
place. I never really thought we had it that bad. I really had a nice
childhood in a way. The apartment was like big, tremendous. It was
eight big, big rooms. My fat.:er even knocked down a wall in one of them
to make the living rcom bigger.

When I began to get conscious of what was happening around me, my
mother was studying to be a nuirse. She wds also working. She UkaEﬂ
for the City for 11 years. She graduated, . I think in '58 or something,
as a practical nurse. DMy father was d;f¥erént- He first worked at
some odd jobs here. Then he finally settled down and he worked with
this chain ‘of hotels. My father was way older than my mother. My
father was about maybe 33 when he came here. My mother was 18, 19,
.somewhere around there. Then my grandmother came over. Then they zot
married and they lived over in the South Bronx and then they moved over:
to where we live now. When my mother had me they brought me right over
there so I never lived in any place else. And they wouldn't move. . My

mother knew some English. My mother had studied English in school in
Puerteo Rico. And my father picked up Engllsh while he was here. And
he used some Engllsh down there also. :

My father told me at f£irst he had some trouble getting a job.
But once he began he worked with the hotel chain, he never left that
chain. He still works in a building that was onece one of the hotels
and was just®recently taken over by another company two years ago.
He didn't do this kind of work in Puerto Rico. In Puerto Rico he used
to go and measure how much you owed of electricity. He was very well-

kniown around h;s téwn

My’fathar came from a §ery big family. They originated from
Siales and from that area around there. It is a town in the interior
where there's more light-skinned people. And they also tend to have

more racist.attitudes than, say, on the coast. Now my mother’'s from
the: coast where there's more Qf a mixed population than in the interior.

: My ﬂlandfathér he owned two gas stations, and he made a bundle
during the war. But he never helped his ch;ldren in anything. My
father always told me this. He said, "Hy father never helped me in
-anything. He took me out of school; he didn't help me to continue and
the only reason I plcked up electricity was that I hitched on a truck
to San Juan on my own.” And he did that until he finally achieved
some krnowledge in Eléﬂtrlclty so that he could work for the Puerto
Rico Con Ed. ,

And his dresm was to be an engineer. But he had no Dné to push
him. His father was making money but he would not help my father.
My father had the desire but he didn't have the money. And his father
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did have the money which would have opened upfa lot of doors for him but
he didn't give him any help at all.

My grandfather is sort of a legeudary character in the family. We
call him the Cowboy. In.those days the cars were a little bit higher,
you know, and he'd punch this guy so hard that he went right under the
car and hit the sidewalk on the other side. That's how strong he was.
He was known for his strength. And my father was something like him,
you know, short, stocky, very well built, and that was the way my
grandfather was. I never knew my grandfather. This is what they told
me. I never knew my .grandmother either. They died before I was born.

My father brought my mother up to the. place where his family ‘lived.
Oh, that's deep. My father, he's up there in the truck, you know,
going around to towns, checking the:electricity. So one time he took
‘my mother, who was his fiance at the time, and another friend, both .
very dark, up to the mountains where he came from. - He left the two of
them there_ alone while he attended to" some business. So my mother and

his friend stayed in the car talking, and then they looked wp and it =

was like a scene out of the cowboy pictures. They looked around and
all these people were gathering around slowly, looking at them with
curiosity, milling around. My mother is beginning to wonder what's

" going on. And the people, they acted as if they had never seen a dark
person. And they were filled with curiosity. They're looking and
looking. This is in Puerto Rico. This explodes some myths that people
have about Puerto Rico. They even asked my father, "Why did you bring
those two monkeys up here for?" My father, I don't know what he did.”
I never heard the ending, what sicceeded that. Mountain people, they ‘
were very violent in their attitudes, like the way my grandfather .
treated his daughters. Fathers, they were little lords.

] That's exactly the way my grandfather ran his house too, like he
‘was a little lord. And my father, after the death of several of my
aunts, he really took the lead in the house.  He had to take, the
responsibility, since he was a young boy, for maintaining the house.
My aunt was telling me when I-went to Puerto Rico recently how my
father practically raised them since he was ycung. My father has a
very keen.sense of family. He raised his entire.family, he became
the stronghold. And it was my father who.built the two-story house
that we live in. He built it with his own two hands. And he was the
one who supported the family. :

He has told me many times, "I'm going to give ycu what my father
never gave me. My father never helped me. My father never did this,
my father never gave me that. But you're going to get everything that
I can give you." . ’ ' T

My father became clearly the‘exéct opposite of his father. My
father never wanted to run around. He wasn't the type to go around
Ffighting. Neither was he a big drinker. He.might take a drink, but

-
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nothing like my grandfather. He was in a different category altogether.
And he was a pillar of strength for the rest of my uncles and aunts. .
And then he fell in love with my mother. He wanted to marry her
because he loved her. My father's always been 'like that. He doesn't
care what anybody thinks. And I guess-you had to be like that when
you're living under those conditions. - Either you ‘do it on your own or
it never gets done. That was his attitude. So he took it upon himself.
He really never had to work in the cane fields, because he had. that job.
Now that was a rough job. He had to learn driving when he was 10 years
old. He learned how to drive standing up, driving trucks up in the:
mountains. But he wasn't working in the cane fields. My uncles, yes,
they had to work in the cane fields and that's becaduse their father was
not really giving them the kind of support they should have received.

My grandfather was a ridiculous man. Thousands of dollars he made
during the war, thousands, and he's hardly give them a cent. My uncles
aren’'t very Educatéd 21ther. They had to work in the cane fields.

And that's back-breaking work, vou know. And on top of that, my father
__had _to_make money at_that. tlme.ﬂ,Not Dnly that _he was._ helplng Dut_myj:;;:,:
mother and her mother. :

. My mother was bhorn in a commmity in the northeastern part of
Puerto Rico. " But my grandmother and my grandfather on my mother's side,
they were not married. It was, just a one-time thing, you know, So, .
anyway, when my mother was bgfnn—ygu see, these are really deep storles
they tell me--my grandmother, she was suffering very much because she
‘didn't have a real steady man. She was left with the children all the
time. HNow the area she was from is San- Turse, aroumd there, and San
Turse, it's a terrible mess. It's like a real bad ghettgstypé of ',
scene. - You have the real poverty of culture down there. There dre
hardly any permanent marrlages or aﬁythlng l;ke that.

Theﬁ my graﬁdmother caught a bad sickness and she fhaught she
was going to die. Her body was filling up with water, She didn't
~want to give her children away. But she had a couple of sisters who
" were telling her, "Look, if you're going to die you might as well give
your children to someone who.will take care of .them. At least put-’
‘them- in a home where they get taken care of.” So my grandmother
started to give her children away. They were put in different places.
There are many people that have been raised like that who don't know
who their mothers or fathers are.

. In a sense the whole community would . take children. Even if she's
well, a mother might say,*"I can't hack this. You want it?" They
take the thli graeiously, and the childfén would get raised up.

You're a “child of raising,” that's the literal meaning, but it means
that you've been raised up by someone other than your real mother.. :
Itis not a formal adoption. It is something like a foster child, but .
stronger. . You'just say., "This is my son whom I raised. He's ilke my
son because I took him into my household under those conditions.

I raised him in my house. Therefore he's my son." That's what it
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‘means. Otherwise you are not distinguishing between your blood scns
and "the son you raised" that's just like your son. Everybody considers
hl@ a brother and everything else, even though the natural mother could
bc\l;v;ng_ But in mother's case, this lady wanted my mother with papers,
that\s the difference, because my mother looked like a daughter that
she DBEE had whom she had lost and she.was childless. So she wanted
my mafher.- So at first my mother's real mother says, "No, not that,"
because she was thinking, "What if I recover and want to get my Ehlld
back?" But it didn't ;ook like she woilld get better so she finally
agreed and said, "I'm going to have to provide for them somehow. OK,
fine. I'1ll do whatever you ask. But on the condition that you tell them
who I am eventually."” So. that was agreed and my mother's real mother .
recovered. So she went-and got back all her children, as it is natural
for a mother to do, except that she wanted my mother back and she
couldn't have her because she had been legally adopted. And the lady
who had taken my mother started bouncing from place to place until she
. finally left Santurse, and my grandmother couldn't.find her. That's
when they moved to the city where my mother was raised and where my

~father met her,a ecity mocre-towards the northwest. -And- my*real grands=— -

A

mother and my mother were separated +ill 1963. : .

My mother didn't even knmow that the person who raised her was not
her real mother. 'They didn’t tell her what was going on. And 50 my
mother was raised and I was raised up until 1963 thinking my cousins

_were my foster grandmother's family. And. so everybody was under that
big illusion until 1963.when the shock of the world came down and a lady
‘showed up at the house saying that she was my mother's real mother. .
When they opened up the door, the woman resembled my mother so much that
it was obvious she was the real mother. At first it was_a happy reunion.
But it turned very tragic, because my foster grandmgther never got over
it until she died. She got the feeling that she would never be loved
now. She was old at the time already, and this really affected ‘my
‘mother. You know, it was a big shock. My grandmother took that to the
grave. And my mother is still suffering the rggereusslons Df it.

It upset the house a great deal and it was cannegted to another
thing. When my father .settled here he got a night job right away and
‘after that he always had steady work. - My mother was always keen on
becoming a nurse because she was very hrlght and she had graduated from
high school with'good marks. And when she, came over to New York City, =
right away she got into a nursing school, and then she got a job with
the City. She was doing fine, S&he wgrked at that job as long as our
foster grandmother could take care of the children, but after my foster
grandmother could no longer take care of us, my mother had to. For all
that time up until about '64 or *52 my graﬁdmother had been r3151ng us.

So durlﬁg that time with my father working ard my mather working,
the economie conditions were pretty good. There was a double income
and so forth. - I had the attitude when I was a kid I could have anything
I wanted. My fathér would always ask us when we went to school, "Do
you have any money?" And he’'d go into his-pocket to get samething,ta
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" give us. And you know it reached the point where we actually said,

"We, don't want anything. We don't need any more. We have enough, Pop.
This feeling is still carried over into the present because my father
was the kind of person you could rely upon. My father always ‘liked to
drive a car. We'd go places and then.we had that big dpartment and we
were paying only 525 a month for all that. When my- father was working
steady and my mother was wnrklﬂg steady, we were going fine. So then
I thought things were OK. They had fixed up the apartment nice. I thought
the place was the most beautiful'.place there ever was. You know I could
ride a bike up and down the hallway, it was so large. And my grandmother
lived there,. o

it

My grandmather, she raised us Puerto Rican style. We weren't given
prepared baby food. She didn't know what that was. She raised us -on
plantains and things like that and rice with milk and things that she
was used to making, like corn meal. That's the way we got raised. And
she raised us on al+ kinds of traditions. and it was very different, not
like. later on when my mother took over and we'd have TV dinners and that

“kind of stuff.” “Before that it was like completely different, almost . =~ ™
like that 01d World atmosgherég Aénd then everything was. 0K. :

3]

- My mother worked. Now some families have a feeling that the mother
should not work. But my mother always felt that she wanted a career and
wanted to do semeth;ng with her life and my father did not prohibit that,
and I think I came out suffering because of that. There is a problem
when wemen assert themselves by going out to work. It produces a Ergblem
within the home. That problem arises when you degrade one position,
that of' the housewife, and you éxaggerate the position Df a wamen who
has a career.

Part Df this is not gust because society is dg;ng it. But thlﬁES
have actually changed in the pﬂSltlon of women in terms of what they
actually do. in the household.  To give you an example, my mother had a
. lot of children and she sewed anthes she did the laundry, all these
_things we knew had to be ‘done. And we valued these ‘things. We liked
clean clothing. We liked socks darned. We liked good food. ' Partly
because of the changes in technology these things *are just not done in
fhe home And so one, of the pr@blems far ycung mothars is that 1nstead

fh;ng% are taklng place ‘and chlldren grow up in ;t unfartunately the
mother sits there staring at one or two children w;th four walls around
her in an apartment with nothing to do except to mess in their lives.
And it isn't healthy for the children. " Even if you try EQﬂSélEﬁt;DusLy
'to be a good mother. There is a profound change taking place ‘today.
The sisters that I'm going to be particularly talking about later on
are making their own clothes in the house, and cooking their own food,
and gettlng away from the camned stuff, and doing .these things that
women would be doing, and taking pridé in it, which makes it,ve:y
different from that poor woman who's sitting there watching Davs of Our
-Lives of reruns, you know, and having nothing to do yet feeding her
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chlldren junL and buving them Eheap clothes or whatever the case might
be. I don't particularly think that that‘ progress. It could be the
opposite of it. . :

I was given a.lot of responsibility in running the household when
-I'was young. I had to manage that household. My father had a great
deal of trust in me and he knew where I was coming from because I was
doing well in school. If there's one thing that at least I was blessed
with, it was in my academic work. I did very well in grammar school.
I started in publie school but I was only there for kindergarten and
first grade. Then I got transferred to a Catholic school where for the
first time I had to wear a uniform. My family put me in.a Catholic
.school because they believed that thé public school was an awful place.
You go to a private school. and not only are you taught well but you're
better disciplined in there. You'll be a“better person. You stay in a
public choal, you come out an anlmal. So therefore you go to a Catholic
school. o ,

T think I went to the cheapéqt Cathal;c SEhDDl thare was.  We only
paid something like, $2 @ month. Of course sometimes that'd be too much
for some people. It really wasn't that much, $2 a month. You could
-dig it up, but if you had four. or five kids, then it was different. .
And I didn't see .too many big families in there. Usually two brothers
was the most you'd ever see in there, umless: they were well-spaced.
But 'usually -about two was the limit. Anybody in Catholic school felt
they were special. You always felt superior-to a public school kid.
The thing-is you rea;ly were superiérﬁsln terms of academics anyway.. N

=~ We were rlﬂht across the street from a public schégl Leok over
there and see what you see." I can remember Elaarly seeing public
school teachers sitting at the desk with their feet on the desk reading
a newspaper while the classroom resembled a total war games., These
‘kind were throwing desks out the window. We weren't doing.that kind
of stuff. I mean we would sometimes get out of hand, but we would get
puniished for it. 1It's like the Marines.  They'd beat it into you.
You felt better than the children in the public school. You said to .
yourself, "I'd rather be here than there any day," because you felt
you were going  somewhere, You were getting educated and learming how
~—to read. We-felt-that-our-parents—cared-more for us by putt;ng us in

- the Catholic school. Of course that's what we felt.

They wanted me to make it.’ They had heard about the public schools
from their friends and they had seen them and they said, that's not for
our children. Even.now people have that attitude except they have no
out. If they had a choice fhey wouldn't have the;r kids gn to public
school. =

5 : 4

. It’'s a mad-house scene. You can't possibly get educated unless -
you're in a college-bowund program: You might be lucky. But that's
such a small group. Anyway, I did very well in school from the first

grade. "I don't know how the teachers really noticed 1t——but they
’ [
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ticed something. So they started taking me to the side and asking
read. - And they saw that I could read a second-grade reader.
I was in the first grade at the time. I remember one time they asked
.me to read a third- grade reader and I read that so I never went to
- second grade. : : ;

EI

I don't know why I did so well in school. First of all I was
alvays reading. I liked it. You were always learn;ng things and my
parents got me an encyclopedia and that was a big thing for me. When
they saw me take a liking to education, they began to. provide for me

~ anything that I wanted that was related They went to a lot of trouble
for a lot of time to get $200 or more to get me this encyclopedia set.
In the encyclopedia I was reading at a very young age about different
kinds of animals, and what the prehistoric age was, and trying to
flgure out thcse Names. I would see tyranosaurus rex and I was already
reading that. And I was reading about different cats and how they
evolved. And I was reading about different horses, monkeys, how time
started. What about’ the planet. What's an eclipse But I couldn't

share this with other children. I was always by myself reading and
reading and reading. And I used to spend time readlng about ballet

. This did affect my relation with ofher chlldren Ever since
‘public school my parents used to say that I didn't hang around with
‘anybody. . And they used to bring people to my house and I wouldn't even
play with them. But I didn't miss playmates at the time. I had ’
acquaintances that used to come by the house and. I remember at times

playing with them. Most of the people in my class used to have groups
that they used to hang out with together,: whereas I used to Gnly during
sehoal itself. : .

They were telling me to beécome a doctor. I would say, "I'm going .
to be a doctor.” Not because I had a great interest in it but becauses |
my mother said, "You're going to be a doctor,” because she was into P
medicine. I had just a deep interest in science and still I like to w
look through science books. E

But I developed a block abaut mathematics which I didn't have .
when I was younger.. And I st;ll "don't understand it. And I got that
when I was in high schaol I always, had 90's except for one time
that I had an 86 in math.’ I had 92 on the Regents in algebra when I
was in high school, and then I completely collapsed. I got something

. like a 66 in geametry. I failed trigonometry. The class I had in
trigonometry was absurd. .There were forty-five in the class. It was
the 6th period and that ‘means it was close to one d'clock and'we didn't
have any lunch. And you could forget about personalized attention.
An  <he fumnytthing about it is that when I took, trigonometry in the’
Sw..er--which I had to deo--I think I had the second or the third
highest mark in.the class--the course ‘that I completely failed with a
47 on the Regents,
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-But this experience seemed to iesfruy my interest in mathematlcs
But I still loved science. I don't know whether this EKQEPiEHCE kept
me out of the seiences. There were times when I thought of being an
engineer or being an architect. And I ducked physics when I was in h;gh
school.” I said to myself, "If you keep on going into the sciences,
yau re going to have ta take a lot of math, and you can' 't do math, sojii?

None of my Qounselors sald this me but little thlngs were telling
me so. Then I took another test, a t f to £ind Dut what I was good in
and I did well in verbal and not too well in math. * So I said, "I must
be verbally oriented. I .guess it must be where my tendencies are."

I like all those types of things which hglggd me to analyze. I loved.

composition writing. So maybe it-has all. turned out r;ght; But *haﬁ

interest in and-imve for science helped me out in a way 'cause I don't

feel that I'm purely verbal. . If, for example, you tell me this is effec- |

tive but also scientifically concise, it attracts me. And I always try

to use that kind of structure when I am writlng or vhen I am talking., = -
oo If I could find some _kind of pattern in it it's almost like putting it

in its place. There's a ceriain law. You obey this 1aw, you get a
: ées;réd effece. : N :

LA

A | don't l;ke to feel that. th;ngs are. absurd or that I can't tnder- _
stand .them. In the past I used to find.a lot of things absurd. But a o
lot of things lately are becoming very clear to me even though I don't _
expect to know every little intricacy of everything. If you see an effect

. and you see no cause, you call it absurd. But once you pinpoint the
cause, then it means something. And there were a lot of things which
I used to consider absurd beeauae I couldn’t Eéézwhat was behind them.
They don't look so absurd to me ﬂowi . — o '

I have ‘friends even now who say, mihy is man in such a mes S? hy
is he going through so many changes?" It looks to'me obvious. Df course
.2 person may hot accept my conclugions. .I don't really care. But- my
answer seems more logical to me than his because it fits into the pattern.
. The way my whole mentality has. ghanged_mver the years is something even
for me to wonder about. When I was in high school !I read a very important
book. The book was to chanﬁe my life. It's cal;ed Down These Mean - .
Streets by Piri Thomas.‘ It pinpointed my family.° I don't know how many
young Puerto Ricans read that book. I was affegteﬂ by it not:- because I
lived everything he lived through, but because one thing that he went
through related to me, and that was his racial situation at home. 'In
my case thé roles of the mother and the father were reversed. The -
attitude was almost identical. My mother was what his father was:
black wanting to be white. My father is ;ike his mather; white but he
didﬁ'f care what he was. = _ o R

I feel my mother has suffered from what you call blackness That
she really wanted me to be white. I remember a time when she had a couple
of drinks jor something and she came up to me and said, "I méssed up your
mouth and I messed up your brother's nose.” That means that my lips
sare not my father's lips. And my brathEr s nose is more flat. She used
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to tell me maﬂy'flmés in her secret ways, aithaugh she doesn't do it
any* more, ."I know you wish you had come out another way," or something
11ke that_“ : v

- There are inner feelings which I began to see, things which were
in the Puerto Rican culture. I was beginning to pick them out. And I
Legan to reject those attitudes. Who are you to tell me my hair is bad?

" What do you mean my hair is bad and your hair is good? Where did that
come from? And I started saying, '"What do you mean I have to accept
‘that? I don't have .to accept that.". I said, "What are you talking
about, ma? Your ancestors could've been right next door to his ancestors.
It's gust that you .wound up here and they wound up there.” And, "How
dare you?" And people looked at me like, "Where you get these ;deasﬂ“

1 began to.see¢ how arbitrary the whole thing was. And I began to
question. And I began to look at myself in the mirror.- My experiences

.In high school were another thing. I began to see that people were
-treating me differently because I was a black-skinned Puerto Rican.

= I noticed that Manny and Tony had a lat of friends whereas not too many
—-----—people-were-hanging-around with-me.- ~Angd- T-was beginningtowonder w
I had read the book by Piri Thomds already during the summertime. T Had
always been in 'an all-Puerto Rican school until then. It was the first
time I had been in a school where:the magarlty are what I call"Eurﬂpéans.
,(

- Then one t;me we had a’ blolggy Qlass and thls h;olagy teacher 7
started talking about the black foot. He started tall ing about biology '
.and anatomy and-he started talking about the black foot. In other words, -
he was saying that there's something over hére in the heel--it's genetic.
And that's why they can jump so high. .Right then during lunch period,

I went downstairs and this guy behind mé he just came over to me. -~
I was ‘just standing around inr the lunch l;ﬁé. I wasn't partlcularly

: thlnklng about, anything. But he came up to.me smiling and said, "So
you-ecan jump h;gher than me, Pedro." To myself I said, "Qh now. I know
what it is. I'm not just Euerto Rican.” Now I was nﬁt only Puerto
Rican but I was being differentiated right inside the school.because,

.I was darker. And I Had obvious Negroid features and they dldn't_ L
They wauldn t JumE so- h;gh. I would jump high. g T

s - :

IhEﬁ I Beaame very. sgclally consé;aus. By jun;gr vear I was verﬁg
_pregccupled with oppresgsion. - "Wait a minute, we're hav;ng a horrible
time over hére. Everything is not so rosy."” Before that I really hadn't
had that feellng. There was a thing about White against Puerto Ricans.
But that was more like a .gang thing. But I hadn't seen the White as
dominating. ~But now I saw that we were having a really had t;me of it.
But things that I was reading in Piri Thomas's book gave such a descrlgs
tion. I felt it because he was saying things that I had been experiencing.
And he was very critical. He was pointing out racism and dlgcrlmlﬁaflﬂﬂ.w_
I said, "Holy God, look at this." Before this I hadn't noticed it and )
- suﬂdenly I gust caught the -light. Naf everybcdy lived that way, but we
1;ved that way.
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.L saw peaple s attitudes touards us and I sald "This guy's against -
all races man. And then I began to feel black 'cause I knew that when
he said black he meant anybody that didn't, lnok like him. And then the
students at high school used tc write tnlngs ‘'on the wall and people used
to draw spears. And I said to myself, "These guys are sick."” ~Then I
began to think they're not all good. A lot of these people can't %
stand me and then I started thinking of hypocrisy. And I said, "This
guy’ really can't stand my guts. He is going to.laugh and joke ‘with me
and a few mlﬂutES later makes racial.slurs about me to other people.™
I said, "Wait a minute, man." I began to look around, to choose my

friends because they were 1lkE me.

[

I really didn'® start.w Liﬁg +i11 I was 15 years old because up
to that time I never really had to have a job. I didn't go out like my
brother to shoe shine. I wasn't too interested in going out. I had
everything I needed. And when I did go out to find work for the first
time, it was because I had never worked and I wanted to go through the

_ experience of.going to work and making my own ‘money. It was part of

growing up to get a job. I didn't really have to go Duf to get a job.
I went out because I wanted to and it was time. I had spent every
summer playln games in the street, and it was about time that I got

a job. The important thing was that at this time my mother was working
as a commumity worker. She had some connections with the Puerto Riecan
Community Development Project. I think it was my mother who brought

up that there were summer jobs. It was at the start the beginning of
the Youth Corps, this was 1968. So she mentioned it to me and’'I just
féll‘fight into it 'cause I wasn't doing anything: :

=

Up to that time I had just been hanging arauni ‘during the summer,
reading, playing sports. I was about 15 and it was getting time for
something new. I remember when I had made my decision., I found out

_that I had to go down to West Uth Street to get working papers. That

?was a day that w;i&;stand in my mind for the rest of my life.

I remember that I went down there early in the marnlhg with my

‘birth certificate- ami everything. I don't think I was late, but I

think I was number ninety something, maybe even higher than that. The
place was a madhous®e, filled mainly with ‘blacks and Puerto Ricans,
although there were SBme Europeans there too. This was all new to me,
taking a number and having to stand in line. And you had a physical
and you got an eye test. It was like going into the army. You had to
stand in.a big line and you had to get a physical.” There were long

.hours of waiting. I went there something like 8 o’eclock in the morning

and I came back SOmEthlﬂg like 5 o'clock in the afternoon.

It was a frlgseg01ﬂg through that whole scene, from one seat to
the -next seat, and it looked like it took ages. After we finished with
all the phy51§al exams, I guess we had everything except our working
papers. Then there was -a whole bunch of chairs and we had to go sit
over there and wait till our number was called. I just felt that I was

1



there for the longest time. There were a couple of people up front

and what they did was process you. We went up there and they would
‘stamp some things. I was looking at the whole thing from back there.

I was looking at people going up, people who had heen there like me all
day. 1 spent the whole day just in that routine. Finally they did call
my number and I went up to the front' desk. _ : _ ,

I can't remember exactly what they said. I guess it was very
simply bureaucratic detail, stamping things for office use, and things
like that. And finally I got my working papers. It was an experience
‘for me, but that was just a premonition of things to come. There were
scenes that were more wilder than that in the Youth Corps. But I had
fo go through a similar experience at Hunts Point, in the'grand ballroom.
It was packed, I mean really packed, with only El§gks and Puertd Ricans.
It gave me the sense that the whole Youth Corps program was a Black-
Puerto Rican ‘thing. Everybody on that line was Black and Puerto Rican.
Only when I went to get my working papers did I see. people who weren't.

) You had to.get enrolled. --There had to be something to identify v~ -
you as part of the job. I just know that I wound up therse and I got

what I needed for the job. ALl I had to do was report for work on

July 5th. Everything was. taken care of. '

I really didn't stop to figure what was .going on. They said, "Go
here,” and"I went. Why was I there? It had to be for something. I
just remember the enormous scene. The place wds packed. The line was
steadily going up to thesstage. I remember going up to the stage. I
rgmember going up some stairs. The stage looked so high to me and up
there were processes things for identification.

Finally éverything was taken care of. *I didn't have anything to
worry about. Then I went to the Sultana del Oeste. La Sultana del QOeste
was the name of a day camp. -It was part of the' summer program. And I
Just happened to be caught up in it. [La Sultana del Oeste meant the
- sultan of the west, and I guess they (just ook that name and attached it
- to the day camp. : _ : o

’i\‘m.

We would take care of children and take them on rides and things
like that and I was a junior counselor. I really had things to do, but
it was so easy and we had so mich fin. You didn't learn anything. ~ You
had” some kind of responsibility. You felt responsible for the children,
but at the same time we were having a ball. .T was going places that I .
would never be allowed to go during the summertime. For the first time
I went to Pelham Bay Park. R

It was a deep thing for me because I needéd that type of -thing. _
It was something like a, breaking out. "I was developing a kind of social
life, more than I had before. I really did enjoy it, It lasted from-
July to August. That would take us to my freshman and my sophomore years
in high school. I got a job in sophomore year too. I wanted.to work |
again, but this time I went thrédgh a bad experience. ' ‘ '
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Summer was over. Around October there wasran'cpgortunify’fnr after-
school work. At my high school there was a place where you cauld go and
inguire about work. They gave me an address and I said I'll go thck
this out. I went to invéstigate the job: I rémember it was in the *.
garment district, and-I went down there.. The job was carrying boxes.
When I first went down there the boss interviewed me. He took out a box
and he said, "All you gotta do is carry this.” And I looked at him and
said, "Is that all I gotta deliver?” He told me EDmthlﬁE abcut the
salary and I could've sworn ne gave me a set salary.

He gave me a list of addresses where I had fa make deliveries. And
then the boss said, "And this is what you-gotta deliver, and this, and
this, and this..." I said, "Wait a minute. What is this?" Ihéfe were
so many boxes that he had to tie them up with a rope. This ‘was on 38th
Street. And the farthest place that I had to go was 67th Street and
Madison. This was on 386h Street and Broadway. I had to'walk from

%“there all the‘way to 67th Street and Madison for my first delivery.
-And- then I had to walk bhack. -I-had to-make one-delivery-here,--another .

delivery there, p;ckiﬂg up thlngs and dropping off tnings.

Sometimes . the boss would give me carfare f@r only one way beeause

he expected me to walk back. And.there were cfimes when' I was so loaded
~with boxes they wouldn't even let me on the bus and I had to just walk
it all the way. -It was absurd. I féit absurd as I walked along because
first of all, I'm flat-footed. I can walk a lot but it hurts my feet
after a while. I didn't like this. I felt conspicuous carrying this
load through the city streets. Anybody could tell you were making
deliveries. You felt.and looked kind of funny. I had to deliver things
to Bergdorf Goodman. I never forgot their name. It was October and
it-still wasn't that cold.yet. But I was saying to myself, "It's

gonna get cold. And I gotta be carry;ng these things. I don't think
I'm gonna like this job."” , . . ’

Most of the time I was away from the shop. I only came' there to.
pick up what I had to deliver and to bring back whatever I was going
to bring back. Then one day I was very depressed by it all and the
boss noticed my face. He 1oaked at me and he said, "You don't like
this job, do you?” And I said, "No, well, not raally." The person
who had the job before me wanted to come back. What he really wanted
to do was to get me out. And I don't know if that was what he -had in
mind from the beginning or if he just thought about it along the way.
It was very smooth. He said, "Okay, finish off."” And I said, "Fine."
I quit and got firéd at the same time. So I left. I just went back to
get my check. When I got my check and I saw it was a real meager
amount, .I said, "What the hell is this?" I was mad. I think I got
somethlﬂn in the teens for five dayd work, chicken feed for doing all
Ehat- R :

A
+o myself. "This wasn't worth it, man.” And then I didn't-
work for a Loig time. I didn't work all through 1970. When 1971 came
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- around I had graduated from h;gh school. After that thlngs changed
radically. I had five jobs in. one sumner. Up to that time I hadn't
felt a need for a job either. I wasn't that pressed. Now I was coming
up to a whole new world. . Up to “that time I always made it a policy not
to work durlng the school time, except for that job in the garment
dindustry. My parents didn't wanf me working and going to school at the -
same time.. They didn't mind me warklng during the summers. That was
fine, but the;r main ;ntarest was' my studies. They said, "So don't try
to @verhurdan yourself. ' Stick to your studies.” At that time my mother
hadni't been working for a while and my father was brlnglng home most of
the bread, - but there ‘was no ers;s in the hause.v, _ }
' I8 ' N

When I got out of high school I wanted to start a new life. I was
17. I decided to go look for work. Thdt was a very bad experience.
L always knew I was going to go to- college. My parents had ingrained -
in me the idea that I was going to college. I never had any doubts that
my parents would support me or that they would back me up. The major °
influences on me were pro- -college, pro-education, pro-advancement.
Things like work for me.were only looked upon by my Qarents as a distrac-
tion, as a burden. Even when I made the decision“to work in the summer
of l97l it was purely my own decision 'cause I warited to work. I wanted
to do Samethlng,x I was hav1ng trouble during the summer of 71 gettlﬁg
a job. It was more or Léss aﬁ accluent that I got one.

I had to go to the- Eﬁployméﬁt service because I was trying every- °
thing. I had to find something. I looked at want ads and all that
kind of stuff. ‘I was looking everywhere. I was having a little bit'.of

“difficulty. I went to the’ State Emplaymént Office. And I got;hDGkEu up |
with a job, making very little money. I was .making something lkike $40,-
but the job was a very good experience for me in that .I was there as.a
recruiter. That's what it turned out to be. I was supposed to be just
there to help. T was just'part of a group of other people who didn't.
“have anything else to do and they didn't want to be in the streets.
‘Basically what I was supposed to do was to '‘give Help to those peoplefﬁﬁ
who needed it, in terms of 1nf@ﬁmatlan about un;vers;tles tuition, and
so forth, really doing a big favor to those who were trylng to get into
college. It 'was really good service te the community. I was a551gned
to five guys. That's all. And we didn't do much when we were .there.

The important thing was I got stuck with a person who became a very -
close friend of mine. We talked: for many hours. And he introduced me .

. to many facets @f life that I had never seen before. , . . e

The experience I had was a real awakeﬁ;ng in many ways. Part of
the mission of the agency was to inform people. I had to prepare to
speak before groups. I had EpOkEﬂ in high school. I got .a kick out of"
it in high school. I remember.how nervous I was the first time I had

- to Sgeak But then I caught the knack. - And I didn't mind doing it in
front of people. But Ty frleﬁd was awakening me to a whole new side of
life that I hadn't seen, the adult world. Particularly, he introduced
me to a -little bit of the intricacies of what was GOlng on with the
Puerto Rican middle elass.
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He was- anly maklng somethlnﬁ like SS DDD a year - He was on the:
staff, working as-a recruiter. - He had been a gangbuster. He had been
in the streets. Now he was in a position ‘where he has seen the other
end of the stick. He knew the little things going on in the heads, of °
these community actidn EDrpDratlDﬂS. He knew,what was going on--little -
deals and things.  He was hip to all the corruption--hip to the pclitlcal
scene, where Puerto Rican polities wds really coming from, who was -
contrDLllﬂg the power, who was the puppet of whom, things like that.
This was a whole new field for me. He would say, "Look,.se and so did
this. So and so did that." : i ‘ ‘\-

It was enllghtenlng I wasn't. shocked but I was 1nterestad
Also, he was a very cynical person himself.  He felt 'disgust taward§
, mﬁddle class values, and mlddle class Puerto Ricans with their bourgeois
attitude. We used tqihave very d%gp +alks. And he would emphasize to
me honesty and truth &nd not superiiciality and artificiality.  He.saw
those middle class values as artificial. These political figures and
bureaucrats would lie to get their positions. They would put false
images in front of people. My friend pointed out. that this is  what the
whole game was all about. These people are childish, 1mmature But
the thing about it is that they have the pewer and.the money. . We don't
“have the power and the money.. It all looked sick to, me. It all looked
like it was a game. You could go to a party and thlnk’ "Look at all'*
these people. They're all phOnlES. That's not- a:tlng for réal. You .
‘don’'t have to act llkE that."” But I've seen the-whole ‘scene: People -
were actually acting. " And I'd say, "Oh, 'man, I don't want to haVE
mothing to do with this. I'm not into th;s. I'm not from here. * Tony,
the brother, related to me because he was, from the streets, and he was

telling me, "Don't be like those phonles"_ ycurself " .

. My friend showed me the little power games that peoPle were play;ﬁg—E‘!
blacks against Puerto Ricans. 1 mean people were fighting over oney '
and petty things when the essence of the thing should have been . “Let's

get togethér.“_ And I saw very clearLy the power Struggles. : 3

My friend and I, we saw eye to eye. I dgn't like aéting. At-the

time I used to say to myself, "If I had a million dollars, what would
- I possibly do with it?" I saw the mad dash for power and I saw that
inside these people were rotten. Just the attitude of my. frlend was a
present to me. He was honest and faithful. He was: telling me, “"Don' t
be arrogant. Be honest and truthfiil to .yourself and to other perle
Try to help other people not be&ause of aﬂg personal advantage.you
want for yourself but just because you want to help them out, not for = &
-a motive or because you wdnt to use them."” That was a very camman- ‘
thing, people using other people, people wariting to rip off other
people. And I said to myself, "I don't want to have anything to do-
with that. That's not real.® I was glad I went to work thér%a The )
attitude that I developed was sort of a hostility towards all kinds of -
artificiality. The only thing you saw was—power. The people ir charge -
of these programs were the Puerto Rican middle class. And these were
their values. They were 1m1tat1nﬁ what they saw on TV--the sfyle and.
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.talk, the attitude. It's the hypuerlsy. I went.’ ta mlddle class schools.
If y@u acted- l;ke them, you' re a hypocrite toa-_ . o . :

I EEWember when I was very young, I was lﬂVltEd to my friend’'s
house. They had published a paper in the publ;c school and an article
said, "Kill rats, starveé a rat to death." And,my friend said to me,

' "Come over to my hnuse We're going to start doing in.the .rats today."
""But when 1 got over there, he took a couple of sticks and he said,
4 "This is dynamite.™ And he went "boom," faking. I was about® 6 years
*.. old. I thought we were there to really kill rats. I Gidn't think we
were there to make believe we were killin
that. :And, the young people in  these commmity prﬁgrams were pretending
to be d@ing somothing and‘%hey weren't sincere. .And the people*who
were really sincere were squashed. And that's ‘what told me that these
people ‘ware hypocrites. "Don't inquire about what I am, doing with the .
money," or, "We must hang it up in. parlimentary pr@cédura " ’

. My frlend emphasized that I sh@uld Egntinue to g@ +o school. It
» *+ didn't change my views towards gettlng anything in school. It changed
what I'm going to do with what I get. I couldn't picture myself :
& getting a ‘house, Work;ng ‘for an agéﬁcy, and hot doing anything. Eanstruc—
BN T tive. ALY those goals-about haying a house sometime, about staths, .
' . were gone, I think fordver. T just couldn't picture doing what was
.not cqﬂstructLVE First of all, there was, our plight, the plight of
. + - .the Puerto Rican. We.didn't have ‘assets, we were going through poverty, .
.. peéople were suffering. "And these. geoplé ‘weare iu1ﬁg all these phony
. things, and I was going to consent to that, be part of it? My éxper;encé
that sivnmer completely.demolished all thcse ‘concepts. And I was at :
'QDﬂfligf Wlth my family because of that tOE._~\ a

. My father was saying, "Ygu shguld get money and you shauld get
a good job." I was saying, "Yeah, Pop.'' But at the same time I o
didn'f really want. those things. . T felt there must be & better way.
I felt that this system is corrupt, that there must 'be a, way to hit it,
~ to strlke 1%- I began to hecome aware of appresslan. I began to be
s+ - aware of whg s really controlling things.” Here I was 18 going into
. college. My mind was wide open. I was seeing all this and I was

A .. saying to myself, "My mission is d;fferant.? My whgle traln of
< thaught from then on took a radlcal turn. _

.

@F‘ B
. I don '+ knock anybcdy ﬁho Wants tao ga out and become a- ﬁBEtGP or
"a lawyer. TI'm 1ot saying that's bad. I'm saying what people are doing
with it -is bad. There's nothing* wrong, with bEing a doector. If you °
‘become well-to-do while ‘being a doec far fine. You can impart that,
knnwledgé L o , \ S !

My fpiend thaf summer ;mgarted tg mg the p@lnt that w;th that ‘j .
anowledﬁe came poéwer. He encouraged me to continue ‘to go to school.-
Getting up.in the world can: increase your influence. Power is not bad,
but it can be corrupted.’ When I came. to college I started wearing . -

. dungarees, whezeas befﬂre it was silk pants aﬁd patent leather shoes, :
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knits--all that went out. And I started saying, "No, there's a
different way of doing things. What's wrong with duﬁgarees? It's
simple. It's practical. Let's gust be ourselves -'a whole ddifferent
attitude compared to when I was growing up in h;gh schDDl v I was
never much of a conformist. But I a;a conform, not so much in the. high
. school environment, but to the streét environment.. You had fo.have .
- -your silk and shoes I ‘had to reject two thlngs—ethe middle '‘class
. culture and also the street’ culture.  When I went to’ éc*lega I wasﬂ‘t
the only one who was thinking like that. o .
Actually it started out with Dur freshman year in chLege and -
along with it a certain repugnance towards drugs. This was in 1971
' and times were .changing. The real drug addicts, the ‘freaks, they were
slowly going off. That was beginning to be.looked at as klﬁd of silly.
The only thing that stayed around was marijuana.because it was considered
mild. But heavy stuff was seen as oppressive to the commumity. It* -
could cause a lot of disruption. Also, a whole new political attitude '
. developed, something that had begun in “the 60's with mass movements
« + like the Puerto Rican sccialist party. They were offering an alterna-
tive. They were providing explanations at the time.. They were '
providing an outlet for those of us who had ‘come to these conclusions
and were look;nﬁ for a way out. There must be some ‘other alternative;

an a;terngt&ve .to voting or revolution. _ S N

g
Even ny mother and my uncles were all gettlng into that. We

.would go to.a ball game and everybody would stand up for the national
.anthem, and we ”ﬁ“TQ stay sitting down. They warned us not to do that .
‘during foothall games because one time a guy:didn't take off his hat
for the national anthem and they just took it off his head and threw
it on the. f;eld._ But we wouldn't stand up, because colonialism, =
imperialism,*all these things were being articulated. ® The nature of

_ ogpr5551nn .why prices were high, vhy we were going through dhanges
in the school system, the unequal relaflonshlp there, why we were
‘really here in New York -- all these things were bec coming clear tbo us.
‘The factors that lie behind them, operation bootstrap, 1nﬂustria;1za—

%tlgn, ﬂmerlean~;ntérest5 these began to-be-evident to us.’ People: o
began to/see .that it started with the declaration of Puertc Rico as a.
Eommonwealth of the United States. It got to the point where public
op;nlan/was strong enough to finally: -define Puerto Rico. - We began to
uﬂderstaﬁdighat was really happening in:the commmity. And this was
affectlﬂﬁ the young people, especiglly those who were getting fo, see

~ thlnas for wvhat they were. You could go to school and now you're being

taught .Puerto Rican studies, and Black sfud;es. :

h ]

We were awakening to ourselves and- to the culture. As a result
vou look at TV and you see John Wayne shooting Indians and you see
- where that's coming from. You're no longer happy when “you see Tarzan
riding thraugh and knocking down natives, or the British great white
fathers. walking .around and making the Black people look like fools. .
> You begin to see it all for what it is. You've crossed a bf;dge and "
'~ you.can never be the same again. “And you can never just sit there
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and laugh at that kind of stuff any more. You're sensitive to every
‘little thing now. You begin to see how you've been stereotyped. What
Frito Bahdido and all that means. And it becomes clear. Then we '
start learning. That's not all of it. iThere's another reality.
Freedom? What happens if you talk and somebody shoots at you. The
police attack Puerto Ricans just because they're standing in the street,
just because they 're another color. Or the cops go around knocking old
men. I saw that, brutal. stuffi~ ‘When they broke up the Puerto Rican -
- ‘parade, when the Young Lords wanted to march, I saw that. I saw it
from a distance, but the %gﬂple in the march told .me the rest 1ater.
“I'm trying to’ rEEﬂnstruct the puzzle- i am sgeaklng,llka a persan
who saw it at that time several years ago, and it is, of«coirse, still
part of my cancépt;gn gf reallfy But other th;ngs were t@ take pLaee

College was a d;fferent scene. In Qollege I was 1earn1ng a lDt. I,Waé
being exposed to new things. And my desire’to learn was greatly

-increased. I became critical. Many of these teachers, they knew more .

» than I did. But I would see little things about that téaehér and what
he would be saylng and 1'd say, "No, 1t'5 ot like that "

X

I had lived it. I was baglnn;ng to read; T was heg;nn;ng to study, "

I was beginning to investigate. That was & b;g change for me, you
know, not sitting down and just taking-in stuff. I was lﬁ@klng at
the’ Lh;ng as a member of an oppressed minority. I was aware of the .
Spanish coming to Puerto Rico and ripping us off. And-then America.
- I was aware of that, and nobody was going .tg turn me around. " Itd be
. a hygacrlte if I tu:ned my batck on thls N . -

o -

2

. Look at the Experlenge ngthgse Puerto Ricans who went beféfé us’.

- Haven't we seen what our’ educated Puerto Rican leaders look like?

Shouldn 't ‘we be suspect? :PEOQ7€ were transformad into middle elass
monsters. I'm trying to look at it from- our perspective, the behind-~
the-scenes machinations, the arrogaﬁt attitude of the administration .
in the schools, the blatant racism. What else can you possibly think,
about it? All it.could do was reinforce our new conv1ctlans and .
understanding. I/m not coming out with any answers.: I'm just try;ng
to let 'you see it from our point of view so that you can, unders+and
-what was contrlbutlng to the farmatlan Df bur minds.
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- Jose Ramirez

_ From the beginning work has meant a lot to me. I couldn't wait.
until I:received my working papers when I was 13. I wanted to work .~

. because I wanted to earf some money on my own, -I was sort of driven -

by this idea: going out and getting a job.and having some money of my
own, basically to be independent. And to be grown ‘up, that too. That
was one of the main things that my.father trded to teach me, to be.

. independent and to have things done ahead of time.

My father is pretty experienced in terms of the United States.. . ...
. He's been here since 1929 and held the same job. My father will be 65
this coming March 2nd and I'm twenty, so he was relatively old when he

' had me as a child. - I actually grew up with one sister in the household,
* although I have three others who'are much older. So I got a lot of
attention from my father. My father, he came from the moimtains of
Puerto Rico. And at the-.age of .19 he came to New York City on a cattle
héat_"His-fami;y‘weﬁe'farmérss'tropieal;fruits mostlys - -Out in the

" hills there you don't grow much except what grqws naturally. He was
born in the top. of a little mountain and grew up in a little town--you .
could call it a town because it had one street and there were houses on
both $ides and a couple of little businesses and that's the way I saw

it first in 1964. He said it had changed tremendously because of the
erosion of the land. o Sl e e L e R

He went -into. Ponce which is now.the second largest city .on the
' ‘island. My parents met and married here in New York City -although. they
knew each other im Ponce. The odd thing is that my mother was borm .
_and raised in New York City. He wasn't, so he says wheri he first saw.
. Ponce as_a kid. it was the first time he saw .any kind- of'vehicles, any
kind of shoes, or radios. L te ’

' "My father énly went-as far as the éighth gradeJin school. That :

. was up. in the mountains.. He used to walk five miles to school and back.

' He 'nevér talked much about: the reasons why he left. I think he left
because of money, trying to better himself, ‘realizing that there was -
something up there to be had--some sor of ‘opportunity. H~ lived as

a bachelor for quite a while, then married and with his first wife
‘first: came here. He stayed here.. But she went back and the children .
of hig first marriage were raised over there away from him. - -

Cwm

¢ ,ﬁMy*fathéf'héd-%Ee same job'until 1976; It's é-faefory job. He

“worked for Horn and Hardart, where he loaded bread into the machines :
that would put it through an automatic slicer, wrapper and label. And
once he put. it in by hand, he just had to make sure it would be cut '
right and packaged right and sent out. He did that from the beginning

" to the end,- and I think he got one raise. His salary never changed much.
T think‘on an average he used to take home less in the later years

than he did before. The union didn't come into where he was untils .
about ‘1968 or 1967. I think he brought home anywhere between $85.00

and $150.00" . , . L
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'He didn't talk abdut the factory work too’ much.-* When I was gett;ng
" into my-later-teens I used to question him and ask him about the unfair
practices, but I was coming from a very critical point of view and

- sort -of attacklng him.. I started to see injustice in his wark;ng
 conditions. I couldn't understand why he was still earning the same,

" why, no matter.how bad he felt, he had to go to work. My father was

a chronic asthmatic. He had severe health problems in old age- But
he always went to Work =" every day. And he was on his feet a1l ‘day

- 8o he ended up with calcium deposits. But he went. every day. Idon't
‘know how he did, it but he was really afraid that if he didn't show he
~would lose his. job, _even_after 20, 30, RD ‘43 years. It is:the only ’

kind of "work he knows, and hlE brathers Eﬁﬁed Wgrking therE'tnpi . ﬁ‘s

He never wauld think of charlty or any k;ﬁd of eharlty béﬂeflts_
1t seems that he had too. much respect for himself to even think of
things like that. Once I asked him,."Dad, all these kids are getting
allowarices on TV. Can I have an allgwance?" And he says, "Food in .
your stomach, and“clothes:on your back. - You just received yaur '
allcwance." And that's the way 1t was. - '’ . : Co ‘

. I admlré him now becausa he's. taught me a. lﬂt that I only appre—
ciate nowi. Now that I'm on 'my ‘owrni. But living at home when T was
younger, I couldn't understand it.  He was very, very dlEElQllﬂEd
and very different frnm other pegple that. I knew, least in my .-
family. He took risks very, very rarely. He was very safe. ‘Alwaysq
took precautions, extra—greqauticns, Almost too many . i ‘

; But bapk 1ﬁ 1954 when we, maved out af El Barrio and I was | just
born, he-took a large risk—-famlly laaﬂs and loans- from friends--to
put a down-payment on a house,: I dQn t really kriow why he did it | °
excegt for the faet that maybe he raal;zad that this was one way, out.
He knew somehow that the n21ghbarhcad\1ﬁ El Varrio; WDuld ﬁaf_nltely
change for. thE worse.’ . \ _

" He moved’ 1nto agn21ghbarhaod where there weren't many Puertc
~Rican families. ' But the actual row of gouses that we had was very .
. .strange because it was 'sort of two houses together-ithey were joined.
And the families ranged from Irish Eal;agman families with about :
 eight children to black families from-the South to Greek immigrants
to Jamaicans. So we all grew up togethen, black apd white -and Puerto
“ Rican.  This is in what is now called the| Souﬂdv1ew section of the
Bronx--by theé Bronx River.. - It has changed drastically recently.
It used to be. largély white, but recently\mafa and more Spanish
. families, moretthan black famll;es have been buying houses because
they're built on every piece af‘aballable land. The composition: has
. 'changed. THere's transition. 'I'd say it's from lower-middle to
.middle-class. Some of these houses are now very Expeﬁsive and peaﬁlg
who bought them a few years ago have made a pyoflf “My father sold
our house after 18 ‘years. - : .
I went, of £ tc’cgllggé and so I'm prettty much®by myself now.
I have other family--three sisters and a couple of uncles and aunts

o
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are Stlll in New Y@rk City, and I'm very close to them. It's strange
~how it turned about, because my father was the 6nly member of the .-
>, family who had a house in the city. The other relatives lived in .
¢ apartments, and on weekends they-would show up to my house to wash
: their cars, to have big dinners. Every Saturday was: sort of an ocecasion.
That's where they grouped, because it was niot éxactly centrally lac§ted
but -easy to get to. -And the ne;ghhorhaod was pleasant. Not that o
© they've moved and sold the house, there is no focal' point any more.
So myself and my younger sisters end up making rounds on weekends ‘and .
Christmas hﬂll&ays. Chr;stmas w1th an aunt here, New Year's with a
sister there. Every weekend you sart of have‘dinner at d;fferent plaees.
But fam;ly relatlons are still very 1mgartant.r o

: The wgrd for lazy is vaga; There s a whole lot of- meanlng tﬁ ;t

It's something that you are taught hot to be. I remember I was called
“lazy if ' my chores weren't done on time. And I used,to hear it every
. - day.- There was always plenty to do while we had.the house. It was °

*. - full of° chorés for me because I was the only ‘male, Upstalrs were my °

. parents, my sister who-is six years older than myself- Downstalrs was
- just. my mother's sister and her husband. And that was it.’ Thay had .
* no .children, so my father was .the one whg’d have to take care of the
household chgres There, was 'a back garden and some. cement yard, and
a 'garage that went inside the house, plus a front garden and a porch.-

..~ So they did need some taking care nf because my father -used to plant
; , corn, tﬂmataés and everyth;ng. He loved ta grow things. S
3 f :

My chnres included sweeping up thé yard, sweeping up in frant of
the house, cleaning up my room and some heavier’ chores too--taking out
the garbage.° Me and he would paint summertimes: As old as I could.

. remember, I was doing. these things. I guess he just wanted me to help,
. S0 that. I always had something to do. My mother wpuld say, "If you

had nothing to 'dd,.just let me know." So as soon as my 'chores were

'finlshed Itd. sart Df dlsapgear because. there was always more tD do.

v Usually, it wasg very hard tg f;nd gnbs but I was- very lucky be- . . |

" cause this was back in '67 or '68, at the time of Johnson's program, - -

and R first- job was a Yauth .Corps job. Thirteen or fourteen was .when ,

\ - vyou. started- And it was through a ~onnection my mother had in one of '
. the g:mgrty agencies. She was very aetlve in, e@mﬁﬁ:ﬁ_/ work,

. My mother warkéd first as a seamstress, but my father didn't
.consider it.. ‘He never used her income. It was for whatever she felt
she wanted to' buy for the house——llttle things here and there--clothes
for me. But any. time she gave him any ‘money, he had a series of o
wallets for.different things and he would put it in a wallet. And -

~»whenever she wanted it back she'd have it. E R

s My father tgak,care of all the billsi My*mafher s 1ncﬁmegwas

really fDr nice ‘things, and, you know,. far the ‘children. . She made

SSD 00 to, $50.00 a ‘week at the dress shap, doing glEEEWQIk; This was
@ﬂlﬁ the %Duth Bran,.' ‘She's about to retire mow. Right now she's not
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wcrking because she is taking care of my father. But she doesn't want

ta lose her pension, and she has been there for so -many yeazs

She never 1Dld me. much about wopkl g in.the garment 1ndu5try, but
I used to visit. Most of the people who worked in the plant were Puerto
Rican women, but there were many’ Italian women. Mgstly immigrants, if
not alkl. She only worked fer Dnlﬂﬁs and later warked far the unlon
Qicket;ng glaces . _ . s

£

She was interested in the Camﬁunlty Actloﬁ Agency. It started
‘with the Liberal Party. My father was very.distant from it all, but

he always voted. My mother was the one who really played an actlve role.

She was. ar@und when Herman Baﬂlllo, our COﬁgressman Starteﬂ to run for
Bff;ee_ : N, ) ;

_My father was very clear ab;\% his® values even lf it worked to his
disadvantage.’ Our house was a' two-family, but it“-had 'a small basement
with pretty much apartment-like facilities--a bathrgom, a small kitchen,’
a couple of rooms. And everybody on the block had a couple of. hoarders
‘downstairs to help with the. mortgage expense. One time .a housing - .
inspector came by and said that the basement was two Feet too small in’
terms of legal restrictions so you'd have to move thoe boarders out. ‘
My father d;d on a two-feet techn;callfy He probably could have gone
and ‘gotten what they call a variance, or s mething like that,; or he
could have just said to pretend to mave out: He could have had a lot
of alternatives and kept ‘the income, but he believed that if that's
what the law said, then that's what you had tﬁxi . So he lost money
on account of his prlnclgleu- ﬁy mothEr useﬂ ta hate that

ﬂy father wasn't a rellglaus man in gract;ce Hut deep down ;n51de, .

véry much so. In terms of. d;sclgllﬁe +he never laid\a finger'on me and
my sister. He didn't have to. My mother did it for both of them. -
When I was, quite young, smy father wasn't a positive image for me because-
he symbolized something that was very harsheand very stern. If I had’
trouble in school, I had to take care of the trouble because my father
could not ‘and would not leave work, and he made that very clear. So I
just had +to Sﬁay out of’ trguhlg hécause if he ever left work it wasf'
suicidal for me. My mother was different. She was a lot more .open
about viewing the circumstances of her life. My father believed that
things are the way they are and this is your fate. You took what ,
opportunities arrived and made the best out of the opportunities that
were there HOWEVEP he believed f;rmly in educat;qgi )
‘When I was in’ f1r5+ grade I was, already told by my parents that I
would go to college. "And they were never satisfied with.my marks--no ..
matter how good. They ﬁanstantly Empha51zeﬂ that if you wanted to get
ghead, you have to.make some money. . That was my father's only concern,

for me to get a decent job, bécause he knew what it was to be without

money.. He tried to show me that his suffering was an eéxample of not

having an. education. He says, "If you get the education, you won't have -

to get up and Zo to wgrk at six o'eclock in the morning. 'You won't have
to suffer the factory conditions and always have a constant supervison."

¥
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'He‘saw his life as a.life’of sﬁffering,=but;f@r'a purpose, for his
‘children. He was very sick, and still is very sick, and both sides of .
his heart abe permanently:damaged. And he's a ehrogié'aéthmatigL His
job did it té him. And he didn't have any ‘benefits. I think he gets

- 840,00 a week. ‘His job was & means for my advancement. It gave him
the -opportunity to have a house. T e R

i

.. LR . i ) s ¥ - . P

( i='My-fathgrjwas in business on the side because his- salary just about
~made' the expenses. For example, he would spend, the same amount every -
_weelk?on: food, and the entire week's meals would be pretty much/planned -
out. He didn't believe in snacking.  Food was fcrfthrégﬁsalidfmeals~{‘
and you had to eat a solid meal: And that's the way it was budgeteéd. -
Everything was budgeted. But trips. to Puerto Rico and any® kind of
family recreation, barbecues, buying extra food. for anythirg like that, ~
would not be cayered by his regular salary. . So he' used to go/ down to v
the wholesalers and he'd .buy anything From ties to toothpaste to soap ;

and -s€ll retail at the factofy.  So at the end of the year he made 7

53,500 extra. v , . : . | ;
T el T , o [ T

. He never talked about:the barriers %o Puerto Ricans. He never .
mentioned ‘anything about how far he could have gone with an education,
but I realize and I think he realizes that he could have gone far .-
becduse technically he's been the most: successful of all hip brothers. ~
He had ten brothers, and he's the one that now, in'his old jage, has '~
fared better, - - ; T T : *?/ ,

 ‘When I got that job with the Youth Corps, I was investigating -

violations in housing. .I was only thirteen or fourteen. |There was . .
' wa lot of housing in, the South Bronx. Some of it was being torn down. -

Most of it was in pretty bad shape as usual. . And the job/of this ‘

agency was,to go out and knock *on doors.  And talk to tenants in

Spanish arxgngl;shQKWhighever;V I had a check list to logk fbr‘énmglaiﬁts.u'-

.. There was ‘a big difference between my neighborhovd ard what.I saw
down in the ‘South Bronx. Although it wasn't alli‘that syrprising or . '
shocking or really new because my brother lived in-similar conditions
in a different part of the eity. But at thirtgéﬁ or foutteen I started
- ., to become aware of what people were actually suffering through. 1

- worked a whole summer there. - Ihé“zaté,af’éay was $H5.0 a week.. -

‘Nothing was- ever said. to me ahout contributing tq/thé=h6usehal§; :
It vas a natural thing to do. I contributéd and Wanteﬁ,tp; and I felt"”
' a bigger part ofithe family, so to speak. But I also kmew my father's
. policy with iy mother. I gave him some money;, it.went into aswallet.
- And he said, "When you need it, you'll have it. The only difference
will be that when yot ask me for money, it won't be mine, it'1ll be

. yours." - And being that the' family budget was very tight, there wasn't-

" yvoom for extras, so any extras that I wanted was paid for from.my . - L
_salary. That was +he main thing. : : 3 .

And I've worked every year since then’during the summer. The

‘I went from the Youth

i

irst two were basically the same kind of jobs.

Hy
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Corps to the South Bromx community corporation as a counselor. That
was  through mother again, -but it was only in the mornings. - I worked -
from 9:00 to 12:30. And I found a mssssngsf job in-the aftsrnasns sné
I wgrksd from 1:00 till about: 1D 00 at night. - -

Ths messenger job was at 43rd Street and Thlrd Avénue. A friend of
mine, his sister was wsrklﬁg there and he had & job:and said they mlght
be lQDklnﬁ for someone else. -It was a big Qompsny'and thsy had accédunts
with sdvsrt1s1ng agencies, and so they needed messengers ‘to go back ‘and
forth. I was.-a sophomore in high school then. I was fifteen. The job.
was pleasant sﬁsughs-l like walking around the city, and the packages
were ‘basically.just print-out sheets, so they might have been big but

“thin. I earned a good salary because I had both jobs. And I had a

second motivation. Once I turned thirteen to fourteen:and entered into .
‘a Catholic high: school, Iswould have *to buy my own clothes for school.
The school demanded businessman s dress, so'if I was going to buy a suit
that was going to cost me $80.00 or two suits for the year, I would have
to be sure to save at least $300.00. That meant working €rom 9:00 until

10:00 o'glock at night, five days a week. I never considered that I was .

giving up summer vacation. Each summer I had to find a j@b.

Thsrs were sbuut half a dozen mssssngsrs smplaysd They were under
a senior dispatcher and a jumior dispatcher. The dlspstshsr was a’ e
friendly enough guy, but rather. abrupt. He gust had a job to do. Adver-
tising ispsnds on deadlines. So.you had to get’ there on time and call
in, . get back on time, and pick up your next job. But I was lucky in a
sense that his son was the junior dispatcher. - He worked part-time :
summers and full-time. during the year as a schodl teacher. ‘And the son
was a likable sort.of person and the senior dispatchaer went on vacation.
for about a month or so, and that took up most of the summer. So we had
a . good rslstlonshlp with h;s son, the jUﬂlDr dlspatchsr-

Bss;cslly the. messengers were young ‘minorities and very oli ment _
who worked part-time,  enough to buy booze. ‘I took it for granted that .
this was the way it was._ I sort of had a realization that I couldn't
get a decent job. I thought it was a great job for me because it.was
the best one I had had since the Youth Corps. . I was. earning $1.85 and
overjoyed about making that much. But I realized later through my
friends in school that others made more. My high school was such thst
‘there wsrs\studsnts from Westchester, from well-to-do families who had
earned tremendous amounts of money, and they would. say, "Oh well, I had
connectiodns thfaugh a frierid and I worked as a waiter at this fsncy
rssfsursnt snd made a lot of money. "

T, .

: .I ksgt ths mssssﬁgsr gcb just for that_ summer. Yfhe next summer
wss with the New York City Parks Dspsrtmsnt cleanin p the parks.

I realized then how savsrnmsnt work is different from private. industry,
Our foreman,. for example, ‘would come by at 9:30 a.m. every morning to
theck the. tlms sheets. And I found out from the older workers' that
after he did his rounds’ he was finished by 11:30 and he did whatever he

fslt like doing. The man who worked rsgslar in the psrk was seventy-two -
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years old or more and was receiving two paythecks. One from Macy's and + -
~one from United Parcel, and.he was going to receive a third from.this -
- job. There was another man who was there who was close to retirement
age, but he was a very wise and old guy, a lot of fun and knew the system.
§0 well that he“went home by three o'clock every day. And so.did every=
body else, except the seasonals.” They had to wait. This,was a eity
job. It wasn't like a youth program. . Yoo .o

It was better paying than the Youth Corps job, and I had to .mt
this one down myself. Somebody said, "A friend of mind said that they
were-taking people out at Orchard Beach,” and I.said, "How db you get -,
- to work at Orchard Beach?" And he ‘'said, "The Parks Department," Angd

I went down, but didn't go for Orchard Beach. . I went for a’ park three
blocks down from my home. - ’ Ce o S,

F, -I,

I was putting in time there. It wasn't too enjoyable. It"was close’
to home. ;That was nice. I could walk so I'd cut on transportation fares.
It was tedious, boring, it gave me a lot of .time to think,® some time to °
read. -Basically, @all I had to do was to kéep the park clean. You'd E
start off in the mornings cleaning and sweeping away everything that .
was around and once you took care of the ¢leaning, that was it. Affer
. that, you had to just keep out of sight. Once in a while,, you'd have
-.@ foreman-cqme by, so you pretty much hid out. A e
, You basically worked hard in the morning if only because the morning
- was cool, and after. the park was in good shape and.safe fdr children to
play in, your job was completed. ,It was -just <o keep it that way, so .
that you could feel you did your job even if you weren't- spending eight
hours a day.  You had to make sure there ‘wasn't glass' or things like

that around, and you'd fix the swings or repair some of the equipment -
you used to eclean the park. Agaifi, like the other jobs,. ‘I- worked. for
‘the Parks Department for just that’ one summér.- S . '
‘I never had time for part-time work. You see T was very involved

in community activities then and I “would volunteer twenty-five to thirty
hours in e@mmunity'valuﬁféerjwark.‘”Eventually I sort of went on my oim
into local anti-poverty agercies, without my mother's connections.
* That work was a part of. developing a feeling for the commmity. 'Also,

.-my mother worked for a political party- for a.while and I went to meetings
-or to a party.with her and she knew people. So I was consecious of politics.
-My nickname in my family was Perry. And the ‘connection with Perry Mason
was made early. So I was seen from first grade as a lawyer. . ‘

v

H

‘After my junior year in high school, I became part -of a four-man
. ‘team that ran a busing program for local children. I had been experienced
- in handling money for public programs for the past couple’ of vears, and :
this program ran about $90,000.00 or so and we four High school seniors
were in charge of everything from getting permits to having commmity -
. groups go to the park, to getting the buses, to scheduling everything
.- for the entire summer, to making sure that everything went through. ,
It was 'a big job, scheduling buses. to" state parks, RoFkawayj Bear Mountain.

13
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It was a Model Cities program. I came in contdct with.Model Cities

throuch Aspira because I was the president of the high .school Aspira:
Club and they had connections with Model Cities. *So I had picked up
the word that they were looking for someone, so we all went. We were
all friends. We all went asking for jobs. , They said no jobs for high
schpol graduates. You have to be a college student. And we pleaded .

our. case_ to the supervisor and dgreed tb ‘get $2.00 an hour as a «
community,service aide, but we would take the responsibility for the
program.' Not the ultimate responsibility. That was gérs—ftﬁe superi=

~day running. *

visor's, ‘but we would have to take care of the day-to

.ﬂéischeduléd as many as 500 buses. The publicganﬁ@uncEEEEts were
made by the agency in the Model Cities Areas, which may have been
+wenty or thirty agencies of aifferent types who were under the super-~

vision of the Model Cities Commmity Corporation, and word had gon”

our before we*were even hired thaﬁ;they‘ware'astablishiﬁg‘fgr the first
time a recreational bus program.  So wé were the ones that initiated
the whole program. I don't know how successfil it was, but I suspect -
that it was very successful checause it was brought back the second year.
But it was very hard work. We sometimes put in sixteen hours. Buses
were available--chartered by a central office that would take Model .
cities orders from around.the city. . These were ordinary school. buses.
And:we would have to take care’ bf our area. . We would have to take care
of the kByonx-=the South Bronx area, so that I got to know the whole
operation. - » ; _ N o

. I guess Model Cities serves a purpose now. in the sense that at’
least it is helping a little bit, but I don't think it was designcd
for any long-run goal. 1 think it was just another way for people to
survive for a certain number of years.  When people reach the 'end of °
‘their rope and there ‘is an uproar, there is a little bit of a,concession.
And that's the way it would be, and we used to call it "chump change.”
You see, a chump is & person who's pretty gullible and rather stupid .
and could be easily fooled. And if you had $10.00 or so, you could -
always/give the chump just ten .cents.  He'd never know the difference
anyway. So chump change was what eventually tricldled down through’ "
}EedE'gl‘pr@gram bureaucracy. There was,a feeling it'didn't benefit.

‘too fuch the person at the end of the line. Like band-aids for cancer--

that sort of thing.' “T i S

But Model Cities was supposed to help the people in those communi-
ties. I was involved in a different way with a youth program which -
. used basically anti-riot monies, because that's when it was developed--
after -the riots:of the sixties. They developed community corporations
in poverty areas. And they' had what you-call youth boards, who would ~
not only have control of money, but would also have control of pro-
gramminggrwhiéh was a pretty new -idea--allowing teenagers to do. what
fhey wanted to, or to do what they felt was right in their own community .
And we would be trained as officers in‘ some .kind of agency. And the
result in our group is that we financed a teenager-counseling center
for-$60,000.00.  We were trained to write federal proposals;, and to»
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runl meetings. It was sort of a community service center, catering to

voung people. It was a combination teen-canteen program, tutoring

program, and counseling center.

Supposedly they were there helping changze things, but basically
they were just trving to Keep things from getting any worse. Sa I guess

thore’s some positive things there too. + was also an avenue for
certain leaders in the Puerto Rican community to sort of jump up the
Indder JUne of the main results of poverty programs was that thoy

offered an avenue for black people and Puerto Ricans to jump into the
middle alass. I think it accomplished its purpose of keeping things
from getting wors..,

If there was really some honest effort to change things for the
r, there would have been a lot more pre- plannlne. a lot more

Paoy by

oL Lo 5

cralning hecause you shouldn 't give people, who think that $10,000.00
a vear salary is a whole lot of money, two hundred thousand or two
million dollars to play with. .

. i

- Paople with a narrow scope were totally confused about handling
amownits of money. So you developed your fatf cats, your poverty
tverybody is lining their pockets because this is almost free
and eventually those who get hurt were those who should have
red those services. It a‘so demoralized a lot of people too.
to come home from community corporation meetings at one in the
and cry, becahse I saw people, Puerto Rican people, literally
2ach other’'s throats for the money.
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That was senior year. Then I went out of town to school. I had
seen very active since my sophomore year in high school in various kinds
of community programs that took up the time a part-time job would take,
plus school, so I was constantly busy. And as a result, I built up a
pretty ext ensive record for college in terms of extracurrlcular activi-
ties which helped my admissions. So as a result of all that work, I
ot so disgusted at what I saw that I could not take New York City any
more., was disillusioned with the whole poverty program, because it
was designed for failure. I was so involved i the day-to-day meetings
that I could not gain any kind of perspective. My face was up against .
che mirror. This is the effect todel Cities has on a.lot. of young people.
“hat hurt the most, though, was that they saw parents, commuity people,

r

U b
-

“taking money for their own benefit. There was no sense of collectlve :

responsibility, which voung people did have.
I can sympathize with why the parents behaved the wayv they did,
but I can’'t condone the self-gratification. It®s my conflict with
minority, proressionals. Somehow you have to reconcile the responsi- |
5ility to duty and work it out.

.

. o » g . . ” »
. - Choice of college was not easv. Tufts had a Deautlful campus and
it still does. T had been accepted to Amherst and was all set to go
to ther2. I had been zceepted at Georgetown and at St. Johns University--

.
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the campus.

all pretty good schools--because my high school record was good. I had
visited Amherst but was turned off by the atmosphere there and by the
people I met. It was all male then and T had just come out of an all-
male high schocl. - It was a big thing for my family, though. They were

very excited about the possibility of going to Amherst or-Tufts.

- And my high school, though, wanted me to go 'of course to Amherst.
nut I didn't like the campus or the Latin people I met.. I 'met two guys
there who were supposedly going to show me around and give me some
insight as to how life was there. They might have been .Puerto Rican
New Yorkers, but they didn't look it--not. in terms of style, dress,
mannerisms, speech. I was sure if I went there I'd be very lonely, so
I turned Amherst down, financial aid package and all. ‘

At Tufts I found a friend’ T had worked on a political campaign
for an assemblyman up here in New York and one of the persons who ran |
the campaign with me-was going to Tufts. And I found out by surprise
because she was the Latin student who directed me when I went to tour

E

A large majority of the Puerto Ricans that arg at Tufts .are from

the private prep schools or elite schools of Puerto Rico. \The status
of the Puerto Rican community in Boston is different from the status
of the Puerto Tican community in New York City. They're two .generations _
behind. But at least Tufts offered the possibility that there’'d be ’
people. with whom I had some common interests. It turned out badly,
though. e ' '

oI was -shocked. I went up after having jseceived a letter from
one ¢f the junjors there who was from New York City, right from Tremont
in~the Bronx. I found out .later he had gone to a private prep school
through a special program. , The letter said that they had twenty-five
Puerto Rican students, fifteen other Latin students from South Amerijca--
+hat they were a very cohesive group, a Very solid group, they werg’.
intent on starting community programs and keeping a lot of interaction.
It/was totally untrue. I guess he was lonely, or that he hoped it *
would influence me. ‘ ‘ Coo ; '

Tufts wasn't all bad. It was good in the sense that I got away

from New York, and I had some time to think. The bad parts, however,

‘were very bad. I don't understand how I could ‘have gone through-all

of that .and have come out in one piece. 'I guess the worst part was
riot being able to identify with other Puerto Ricans there. For the
first -time it acdtually hit me that there were middle-class Puerto
Ricans. There were wealthy Puertd Ricans. And I had no conception
of Puerto Ricans with immense wealth, but yet here they were. . The
very, very elite among the Puerto Ricans. They were cliquish. They

'all knew each other, all went to the same private academy, were

fluent in at least two or three languages. Theré was no accent. They

. had been back and forth to Europe. ‘And 'so ‘I come con campus with my

'Afro haircut and I don't look very white at all and when you're away
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fromw New York City, away from large numbers of Puerto Ricans, basically
things work out in terms of black and white. And this upset me very
much. ' ;

Of course, they didn't wéﬂ% to include me in anything. I went up
and said hello and got the coldest stares. And I said, "What's going
on?" I had thought, after working a lot in Pueritc Riecan comme ties,
that basically all Puerto Ricans had the common experience -of buing
Puerto Rican, of growing up Puerto Rican. It was not true. There was
a class dlffeﬁance and this was something ‘that I had to accept. They
‘just didn't even want to deal with me and two others who came in the
same year--one from Brooklyn, another one from Hartford. It was an
imazing situation because Tufts was basically for two kinds of people.
Tufts is either for the very rich or for the very poor. And that's the
way it was for most people there. You were either very rich or in total
financial need. So you paid your way many times over or just barely
made it;i
- I had been alienated from what you ﬁlwht Yaall my peer group here’
in the eity, hecause of my good grades 'and because of good credentials.
My friends did not see me ag the same as themselves. I was what vou
might call white-ified hecause I talked differently--did not use as
much slang. I was very much into academics. . I*m talking.about people
"I knew here in New York. They saw me as very hostile and against them’
which wasn't true. Eventually we worked out a good understandln
because I became head of the local Puerto Rican student group and - they
realized .hat I was warh;ng for th91r 1ﬁter25ts as well as mine.

-~ A

, In high SQhDOl my problem had béen tD keép a relaticn with a ﬁrgup
who were working class. They mlﬁht think because of my language that
I was sort of bEtray;ns them. 'Now at Tufts, I found .that I was auto-.
matically lumped together with the drug fiend ghetto Puerto Ritan
that everybody sees and hears about in ﬂEWSpaQEP acgounts. And this
is what was belijeved by not just the white students and the black
students, but also by the Puerto Rican. students at+Tufts.

In my freshman year I wasn't in tauéh with .all that mugh faculty,
but ‘the ones that I was in touch with were pretty receptive, except far
a couple of bad.instances. .That doesn't mean it was easier to have
contact with the faculty than it was with the students. That wouldn't
be true. .1e faculty were pretty much good people and as such they were
devoted to teaching and if your background hampered it some, . because
they really couldn’'t talk to you or understand you, they tried to just
show you that this was their job. They tried to teach, but didn't make

any effnrt. to brinc into classes material which would be relevant to us, -

berause we New Yark Puerto Ricans were too small a number, I was at
Tufts for two years. I was driven from théré bas;callv because they
didn't have a program for me. I realized early that I wanted an Urban
Studies Program. And thev didn't have it.
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.. For‘as long as T remember the idea of law has appealed to me. -

I guess I was in first grade when I knew that law was something to
think about, but it wasn't my choice. It was my reélatives who had
already made the connectien with me and Perry Mason. There wasn't
much,-talk about careers until high school. .And once I was in high
school I was already info public speaking, I had gone into jynior’
achievement. And things like law and public speaking were connected.
As a senior in high school I considered business, but onily for a short
while. o ' -

My parents wanted me to have a Catholic education. They felt that
it was better. And it was better than most public schcols at the time.
Classes.averaged about fifty students. That's,awful big, but very
tightly disciplined. Yg?;kngw5.very straight rows, very fierce nuns

and 2 lot of memorizing.” And that went on for basically eight years.

Doing good in‘school made things a lot easier for me at home. If my

marks were always 95, then I Eaplﬂn*t get any-kind of pressure from
m/ mother or ‘father. And that-was the idea. . My father said, "Don’t

have people-.on your back :all the time. Get your job done. Get it done

right and you won't receive any 'kind of pressure."

‘2 And for. the most part if I did good class work, I didn't get it.
I had to do good work or else I'd go home and get beaten. Mother and

- father both checkeéd the report card and my aunts and uncles downstairs,

since -they didn‘'t have. any children, naturally looked after me too.
They were there-whenever 1 asked them to help with school work, but
they just couldn't help as.much as they'd like to. As -the school work .
got harder, I wds pretty able to hardle it pretty much on my own. S

I remember I couw.dn‘t lean Gﬁ;aﬂyéﬂe, excépt I had an uncle who

" had a decent job driving a truck: He was making it as far as 1 was

- concerned. The only other person who might have been a help was the

Jamaijcan who lived next door. -We grew up together sinee we were a
year old. So we talked about things we'd like to do, but we didn't

_talk a lot about school, because it wasn't his favorite thing.

I don't remember a political or public figure who impressed me
or who I wanted to be like. I remember when I was about nine or maybe
eleven. looking for some sort of a figure. My mother's figure was
John F. Kennedy. She would comb my hair. to the side with the part.
Puerto Ricans in general have this love for John F. Kennedy and this,
whole thing about any child .can become president. Even that went to
my £ ly for a while. They really had high ambitions for me then.
Strar._-ly-enough, I wrote a poem once--a very short poem. It was
about lack- of leadership. Martin Luther King was very prominent at
the time and it went like, where is our King, where is eur Martin

. Luther, where is our JFK, in terms of 'a Puerto Rican symbol.

The New York Puerto Rican cémmunity has been here faf;ﬁaﬁﬁrdecades
and there is just the beginnings of leadership. The most prominent
is Herman Badillo. There are now four state senators, a.couple of
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lymeﬁ Badillo doesn’t seem to have the capacity to be a leader

sem]
the sense of a symbol. He was-just not directing himseldf to the
to Riecan community. Again, it probably wasn't expedient for him

o that and to reach the level_ where he is now. But he's still
icized by Puerto Ricans for not doing what 'he should have done on

ler
d
rit
. lawer level when he first started.

REELE

Herman Badillo had a positive sort of function, though, when I was
very young, in the sense that this was a man who was on his way up the ™
proverbial ladder of success. He came from Caguas, Puerto Rico, an
agricultural place, and he came as a teenager here to the ecity now
knowing much English. The story goes that he worked his way through
cailaﬁe setting up pins in bDWllﬂﬂ aL¢;ys.

He used to 1d3ﬂt;fy himself more with workers because that was his
early basis .for success. That's what got him up the ladder. The Liberal
party, -thousands of Spanish workers, the International Ladies Garment
Workers Union, they all strongly Sugparted him, because he was gooi

VlDOklﬂﬁ he was handsome, a positive goliflgal fiﬂure

I don't think it's hard to find common deriominatdrs among- Puerts.
Ricans in terms:of political issues. I think the issues are pretty
clear-cut. You could start off, I gueéss, with johs, jobs and housing,
unemployment and welfare and all the problems that welfare brings, the
varicus psychological problems and adjustments that have to be made.
If they're not made you, are apt to end up in some state hospital or
prison. Also, there is the gquestion of schools, health care. All of
them are, llnked together. . A =

3

For & lmng tlme ‘I've been hung up on color although I'm Sfartlng
‘to change now. But I used.to have a lot of prob;ems just among me and
my €£amily, because Latin or Spanish views of color are very different
from other Western views. In Puerto Rico, even taday, if you ‘have one
drop of white blood in you, whatever your background-=is, you are )
considered white. QOver here if you have one drop of black, ro matter ;-
your heritage, you're still considered black. My parents are very ¢
light-skinned. Obviously, I'm not. And I had to come to terms with
my own blackn:ss, if only because I was seen. by others as black, no
matter what kind of color consciousness.or value system they had
So.I began to examine the hlatﬂry of black people in this country to
see what exactly went on. Puerto Riecans have a very heavy African
heritage. My blackness is a sort of distinet and unique thing. Veverb
theless, I'm seen ag black with all Dther blacks by thEfE in th
Qouﬂtry. .,
"AlL of a sudden it struck me: Puerto Ricans are the -rainboyw
people because we come in all dlfferen shades and colors. And so if
they're going to segregate in terms of black and white, what happens’
to the various mixtures of Puerto Rican students? Recently ‘I met some-
one. from the-admissicns fo;ce at Boston University, and he said thatl
the Spanish stuﬂénts were pretty mich mIixéd in with the blach students_
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But as a result of the desegration of schools in Beston, they eliminated
two hundred and' seventy classes of the recently enacted bilingual
education "law. Sg»the Puerto Ricans came out losing. . -

In New York City, people are F“Efty much aware of what. Puerto
"Ricans look like, and of course you can pretty much tell a Puerto Rican
young man from a black young man and vice versa. That's not true for
the Roston area and I realized that in Boston nobody had any idea that
T am 4 Puerto Rican. I was immediately classified as black. I was
walking down the street and@ little kids.were saying, "Oh, look at the
-Afro-American."” The calculus teachér confronted me when ‘I asked her
ahout some help in +the, class, she said, "0Oh, well, you're: black and

there is money. avallable so why don't you go down to the office?”
I-was shocked. A very nice sweet old lady saying th;s tc me.

Although Puerto-Rico may be a ralnhaw peopleé, and used to be heralded *
as the showcase of democracy, it's mnot true.- If you go to San Juan today
and walk into the bank, any bank behind it, the teller will be usually
white, very fair skin. Look at the peasant in the strept hauling a cart
and nine times out of ten he'll be dark. But Puerto Ricans still go
through this whole self-hatred thing of denying any kind. of African
heritage. My mother pﬂactlceq certain African pragtices in her religion,
yet she is,a devout Catholic. She is like most Puerto Ricans. It is
not a contradiction. Historically, it evolved that the Spaniards
catholicized an African religion. That would be things- like bread .
above the water, water on the window, certain tokens on babies® WFlStS
to ward off evil spirits. . B ¥ :

After I ﬁraﬁuate from law school, and include a year or two in
urban planning, I'1ll have the credentials that will make me a lawyer
and ‘an urban plaﬂner. What that may lead to I:.really don't know as
well as I'd like to. I have certain ideas, but as I've: "seen happen

"with college, opportunities present themselves once you're in the
situation. Orice you head in the dlrectgon all of a sudden there will -
be.sign posts on the road saying, "Stop at Joe's d;ner " gy '"Here's a .
Enmmunlty agency that will help you in gett;ﬂg into law schaoL while

vou're in college.”

Grammar school was for me a kind of chllﬂhaad That is where every-
one was my friend.* There were very few Puerto Ricans in the class.
There were 'about three or four in my class. - We knew each other. -We
knew we were different. But it was a subcmnsclous thing--that we all
had Latin-sounding last names--that we were ‘all shades darker than the
othérs.’ We ate different foods, did different things., but I don't
remember any ineident. in terms gi our being singled out. But the white
friends I had at schaol were friends Oﬁly at 'school. ) B

Fr iends at hame were a dlfferent group who weﬁt tc mostly public
ch ols: they were kids from the immediate neighborhood. I lived in a

ate hgmer but it was across from a cdty housing project. Outside
tﬁe area I lived was an all-white section. It had been all white and
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and still was until recently. The barrier was very clearly defired.
You qust didn't go down there unless you were looking for trouble with
the white people who lived down there. You'd get into a fight. They'd
say things and they had their dogs come after us. I remember this from
when I was really a little kid, as early as I could ride a bicycle,
because I wouldn't walk down there. You'd have to be careful because
theré were gangs of white students - Italian or Irish. You knew which
terpitory was which. )

High school was different, because I spent most of my time away
from my neighborhood, except when I was in the community program that
was based in my n21ghborho§dg When I was older, I discovered that there
were certain areas of the city where I didn't feel safe. The .bicycle
gave me a great mobility but most of the pléasant areas that had parks,
nice scenery, enjoyable places to ride in were places where I knew
there was always the possibility of my being attacked by some white
students or just any white peopls in general. You know you'd be looking
for trouble just by being there alone. Even Pelham Bay was restricted
and still is.- If yau rode up to Pelham Bay Parlk or to Westchester,
yvou'd be 1@@L;ﬁﬁ for trouble because vou could be sure a dog would
chase you.. It's not that people set.dogs on you, but that they wouldn't
stop them from coming after you. But there were gangs up there tco,
and they stayed up there and sort of protected their. area, just to be
sure you stay out. They did that in any area that didn't have Puerto
Ricans or blacks or any ﬁ;ﬁcrltlea llVlng there - . -

, I' still have an iﬁner cgﬁsclausness or awareness. There is some-
thing about me where people may eventually say, "I don't know.. There
is SDWE_han about you. You are just not the,typlcal American. There's
something there that isn't for reala'something that isn't founded in
generations of being in the United States.” - I've had friends of mine"

" come to me and say about themselves, "Well here I'm in a responsible *
positions Suggosed;y successful.,’ and as black people might say, You're
still a ﬂlgﬁPr in 2 sense I can say about myself, 'I am still a spic.'”

Most people my age w111 feeL ‘this. A little Story will tell vou
how early you get taught this. One day I was riding my bicycle in
Parkchester in the Bronx through one of the parking lots and I was
stopped by a guard, threatened with a gun, and almost had my bike taken
away. He just said that I wasn't supposed to be there., I didn’'t know
I wasn't supposed to be there. There weren't any signs. There were
other kids riding thglf bicycles thrgggh there, but I guess the guard
knew "they llved there or looked like they belgng there, and I didn't.

‘Outside our own naighborhood -we were always aware. We have a
common awareness of what we are, of the difference befween us and them.
Even just sitting’ across from sameane on the bus. People often don't
recognize other individuals as Puerto Rican. -They:feel free to air
what, they honestly feel about Puerto Ricans. It doesn't happen to me
very often. But it's happened to.my sisters, because my sisters are

all very fa;r—sLhay are easily taken to be Itallar and they are often
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in situations where a taxi drlver3 bus driver, people talklng on the
i say derogatory things about Puerto Rlcans

. In .New York City, people are familiar with the Puerto Rican face.
This is not true outside the city, something which I learned rather
harshly. Outside New York City they classify you as either black or
white. Just recently, I've been dating this girl who is very fair--
almost lightish brown hair, also Puerto Rican, but we would get the
looks that I've seen bafore when I've dated J§W15F girls. From certain
people it would be sort of a look-up and then a stern and serious look
down, disapproving. Black people, especially women, are often sympa-
thet;c. They loak me in thE eyﬁ Sajiﬂg 1 undérstand. I ll get that
deallng with a whlte persan as oppcsed to someone more or less 11ke
myselr. It's all done through the eyes. With my present girl friend
we’'d laugh beeause she never noticed it before. But I'm sensitive to
it because it's happened to me for so long. :

I used to go and ask for Spanish periodicals Eﬂd Span;sh papers
on some of the newsstands around town as I rode by just o see what )
kind of a response I'd get. I would ask, "Do you have a copy of Latin
New York magazine?" And I'd get this “Latln what?" and "yau ve .gotta

héﬂklddingﬁ" kind of looks’

" When I warked as a messenger, it was pretty. mueh recognlzed that
most messengers were uither black or Puerto Rican.=If you saw somebody
dressed in stylish clothes, but in.sneakers-and carrying a couple of
enelopes, you knew what hlS job was. After I'd walk into an artist’s
studio to hand him some printing materials that I had had to deli-er,
the doorman would give me such.a scrutlny. The only reason blacks ani
Puerto Ricans are in those neighborhoods is because they're messenger
béys or thlngs like that You can be sure they don't live there.

If I can show peaple that somehow they have something that I
admire in them, they'll sort of.be easy on me. I guess they feel more
at ease that way. Many times they just feel threatened by looking at
me because I look like the stereo type. As soon as I'm not:part of
the stereotype, then things 'are all right. The first thing is my
voice. They calm down ar blf because I'm not saying, "Hey, man,.like
I need some money." Language has gotten me more connections thaﬁ
anything. I used to be able to get into libraries in Boston to do
research where all-white students could not get in. My voice on the
telephone was in my favor. They were shocked when I'a show up in the

office.

I'm sure my parents noticed because I spoke. a lot differently
from my cousins. But my parents wanted me to be different from every-
one else.. My mother did not believe in dressing with the style, or
going with the prevailing trend. If I said, "Wow, gee, I'd like to
have this jacket because my friends have thls gacket " she d say; "well, .
you’'re not your frien’-.," My mother was 1ndepenﬂént :
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I think I've got more than my parents wanted for me. They want
tc avoid what they suffered. My father wanted me to have a good, job, .
money, and freedom to do whatever I had to do without anybody being
on top of me. My father was convinced that education. would eventually
lead toy finaneiali securdity. I accepted that, although' I didn't have
many ei%mples in my. family. L ’

What was constantly drummed into me was the fact' that if you didn't
get the education, you'd wind up trapped. You were trying to stay in
education to -avoid getting into drugs, .getting into crime. It was always
a matter of caution and ‘Sometimes overcaution, to keep to a straight
and narrow path that would eventually lead to some sort of - freedom,
freedom from being like Ffather--from being trapped in a job that was
physical pain. School and my mother provided the positive influences,

- although' I only realize it how.

The priests of my parish were mostly Irish priests. I nev=r came
to know' them much. I felt they were prejudiced against Puerto Riecans
as I got older, because .I then realized that ‘the area I had lived in
was in transition--that there were more and more Puerto Rican families
moving into it--that they were causing factions within the Church.

They wanted & Spanish Mass started. They wantéd a Spanish priest there,
and they wanted to have facilities oper to them so. they could ecelebrate
their religious festivals in their way. -And my mother was activeé in

'+ this. "She would be bitter at the obstacles presenfed by the other -

pedople in,the Church who were Irish and Italian, and by some priests
also. c 1 S ) ,

= 4 =

Spanish Mass in ny neighborhood was held in the basement. They-
had to right to-bring it up into the Church, but they eventually got
it. The parish there was anti-Spanish. They wanted Puerto Rican
barents to stop teaching their children Spanish because it.#onfused

‘the childrén in the early grades. I'was the proof that it wasn't true’

because I was bilingual as a child--more so than I am now. And I was.
going very well. - So I was resented by the whole parish.

But there WEfELEigﬁQQStS to a career. The early sienpost was
school activities--all kinds of school clubs. Initially, I didn’'t
realize the benefit I would gain lateér by the extracurricular activi-
ties on my record that colleges would favor. And after I participated,

in different kinds- of activities, teéachers, guidance counselors, friends -

would say, "Hey, stigk with it." I really got positive input from the
one senior guidartce counselor. . : : SR

Then there was the whole anti-good-marks thirg. If 'you had good
marks, you were white-ified. You were sort of betraying the rest of
the Puerto Ricans. They'd sHy it, right.to my face. They'd say, "Oh,
Pedro, you even talk white. What's the matter with you?" And that
would hurt me. But it was like my friends saying to me, "Don't do well

-in sehool.  You'd be_bgttér off. You'd be more like us then. Things'11
-be nice.” As it turned out we became friends, because they realized
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I wasn't out to show them that the white way was the right way, and
what they were going through was their own fault. They realized that
I was out tgrhélg them as well as myself.

We were ten to f;fteen percent of the tcfal pmpulatlcn and there
weren’'t many Puer*@ Rlcans in the honors program. There was a sort of
tracking system. £ you could track into the honor. classes you
wouldn‘t see the rést of the Puerto Ricans, except maybe at lunch.

But I made it a point to always have lunch with them, because they

were my friends. I Eaulilget friendship and warmth from them that I
couldn't get from anybody else, because as much as I excelled academi-
cally and associated with the whlte EtudEﬂfS they felt. that I was just
another Puerto Rican. .

The whites didn’'t think much of us. They'd let you know that
you're a spic. There were fights in’thg train, curses through subway .
windows, that kind of thing. The schooll was a Catholic school and the -
teachers always tried to foster the idea we're allsbrothers here. The
outside world does not exist. Over herg we're a CHristian commumnity.
And we lgughed. What else could we do? = . o

* With some white students I felt close, but that was because we
had gone to grammar school tagether_ Thé;r frlendshlp ended once we :
started getting dny kind of awareness bhecause the' dlffereﬁges automati-~
cally made’ us separate. We could only handle things that were common,
llke our attitudes tawardg teachers; school work, sports and things

chool Qt ivities, and .ater commmity agencies, were the sign- :
posts and I realized that I'was learning much more from them than I was
learning in school School gave me a lot of academic things, but I
learned more from fﬁe community corporation board about ieal;ngs w;th
people, especially older pecplé

Sch

I never found .myself cha;lenﬁeﬂ by school, My challenges came
outside; My challenges came in fighting for money, or a certain program, .
in trying to hold together a couple of advisers we had hired. I T ;
competed with white studerts and did well. The fact that I knew I :
could do it also made me realize that I knew that ‘all of my Dthér
frlends uha weéren't dalng s0 well could too.

I learned that theré are a lot more intclligent pe@ple on the ' -
street than .there are in the .classroom. - - People on the street have a
keener insight, . becausé they're with-it every day. They don't become
desensitized. They have a true sense of how people act and react, - .
egspecially tawards people like themselves. . E ‘
SanDLs_may‘weaken you,in the-sense that. it trles to promote -
"You're all the same." Especially if’my school. The more’ they tried .
to do that, the more it made the differenct that-muéh clearer. We're . ' -
not Christian brothers. ' You hate my guts. I hate your guts That's .
whiat yau felt because there were always the gangs. . v o
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The children of white immigrant groups, the graups that I've met
and dealt with in the city, we could understand each other. ,Bezgugé
there was a struggle in the family. There's just no link at all with
the other group, the middle-class children. They seem to have no
concept of struggle. That's what used to amaze me. Life was Iike
applesauce for them, smooth and tasty. I couldn't understand their
looking for a sense of purpose, even in high school, whereas I always
had a sense of purpose. ' ‘ ‘ ‘ 7

In one LCnglish elass, the teacher asked each one, ’“what is your
goal for college or later on in 1life?" More than haif of them said,

"Make money, make money...." They gave sSort of the shrug of the
shoulders, as if to say, "I guess ghaf s what we were suppased to do
and that looks good anyway." I believe i said, "Become a lawyer,"

‘because I lnew there was something -behind that. I wast't becoming a
lawyer because lawyers made a whole lot of money , because I never saw
Perry Nason as b21ng very -rich anyway. ‘

I bel?éved that there was: a direet connection between kﬂOWlEdﬂg
of the law and politics and pgverty programs. I realized that I had
to learn about ecénomics.. I knew that, as soon as you got dawn to

- .the final decision-making, there was fhe Board of Estlmate "I said

%0, myself, "Well, it looks like you have to have a kncwledge of money
matters " becausa the existerice of our programs depended on money
matters. I had to justify the program in terms of 1ts costs and the
bEHEfltS it would bring. .

- I kept seeing more and more political figures who showed that
one way to change things is through leglslatloﬁ through making changes
in present laws, \What I can do with the law, though, 4s still unclear.
I want to talk to law students and. 'to lawyers about the possibilities
of law. I've looked through law school catalogs and seen thé various.
~different kinds of law that you can sgac;allze in. If my careér as a
;awyer didn't permit me to be community-oriented, influential in térms
of pallcy changes and business practices and government practices that
I th@uaht were b351cally unfair and unjust, I would be discontented.
Laoglﬂﬁ into the future, ;f I got 1nta QDlltlEEE,théreiS a
possibility I might become a state senator, a congredsman, or become
a conmissioner or this or that in the city., It might he. thé kind of
thlng I'd liké to do if only because those, positions turn real power

in ycur Ffavor. .

I've had friends who have left school and have joined communist

‘parties ‘and militant leftist parties and who do actual community work,
working with workers and lawyers who go out to Puerto 'Rico and.work -
- for lndependéncp—aa direct sort of'striggle and political social move-
ment. I feel that politics works. And I|feel it's one way that I ean
work for the best interests of not just Puerto Ricans but of everyone,
. If I was into a total Puerto Rican bag, I guess I'd become warped,

-
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d start hating people and there's been enough race hatred and
~onflicts throughout the history oi this country. The way I've seen
uerto Ricans get any kind of political action is through massive
syrganizing and strengthening whatever positive things they have on
eir side. In a sense a political battle is necessary to get their
ece of the pie, +their piece of the allocation. It is ruthless:
ecause everybody's fighting for the same so-called piece of the pie.

Q0
iy

o
o

I wish I knew why the Puerto Rican community is fragmented3 why
it doesn't have solidarity or organization. I know it has nothing to

"do with island polities. Politiecs on the island is different from

here. Politics on the island is like down-home rallying and partying.
Here, it's a different kind of thing. v ,
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Maria Diaz

Even before I started working, I had a sense of the place of
work in people's lives. I felt that work was basically something
you had to do because you had no choice. T remember when I was about
six or seven, my father used to bring home some little electrical
" sockets that you could piug into another socket and you would just

screw it onto the wall, He would bring those home and we would put
the screws on.  This was something that he did to make extra money.
"It was by the gross or something. And the more you did, the more
money you made. So he would bring home boxes of these things, and we
would assemble them. It was sort of -like an assembly line, putting
it in the little parts. (We) six brothers and sisters and my mother,
‘we were like a little factory. But my brothers and myself--the rest
were too young--we thought it was fun, and we couldn't wait until our
father got home with the boxes of things. It didn't last too long,

a few months or something. That was my first experience with work.

I knew even then that this would help with the family income. .

My mother was not working at that time. It was kind of understood

that she wouldn't work because there were so many of us to take care

of at home. Around that time, I must have been about seven, my sister

was born and she was just a baby when this was going on. ' And then -

right after“that my father lost his job. It was awful because my-.

father used to .dpink. He was working as a mechanic for a sewing

machine company. I don't know how he got that job. He was trained

as a mechanie, and he used to work for the Morse Sewing Machine Company .
+ My mother came from Thurianto. . She was born in Thurianto, Puerto

‘Rico. That's very close to the metropolitan area, San Juan. I've

been there. It's beautiful. It was a farming area. They were very

close to the main artery of; transportation. Her parents had a farm

but it was not a‘successful farm, because there were too many family

people involved. There were thirteen brothers and' sisters trying

to cultivate a moderate amount of land. They were all beginning. to

marry and have-children so by the 1900s, there were just too many

So they couldn't all stay on the farm. :

When'my grandmother died, my grandfather became very sick, so
my mother's oldest sis 'er took my mother and$another of the younger
children home with her. She was already- married. And they went to °
live closer to the,city. They went *to live in.San Turce, near San
Juan. There was a very strong sense of family among all of them, a
responsibility for each other. No question about that. -

. My father was from Ponce, on the other side of the island. ' He
was orphaned around the age of seven or eight and put in a Catholic
orphafiage. His,family tried to take care of him, but the problem with
thdt. family was that they weren't all from the same mother and father.
The ‘only two that were from the same mother and father were my father
and his sister, and she couldn't take care of him because she wasg just
Cy l.
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‘operators, Morse code. He knew how to fix things and welding ‘and S

‘will buy me a bike." And he bought me the bike, "but  then, because

married and was having a lot of trouble with her husband. Another
brother from another. futher was the one that decided that my father
should go to the orphanage, because there he would get an education.
and he would be better off. He was very young, and they really

" couldn't take care of him, but, anyway, my father didn't stay in the .

orphanage. Arownd the age of thlrteﬂn he escaped, he literally escaped,
roamed around the island, got a job, did odds and ends, and when .-
World War II came, he was old enough to enlist in the army. He went

to Germany and Pranze and every place else. He got-training as a
mechanic while he was in the army. My father was one of those télewraph

things like that. He was very handy.

After he lost-his job, there was hard times, and he died in 196U.
I was very close to him, close in the sense that we were constantly
in each other’'s hair. I can't deseribe theé kind of relatlﬂnshlg we
had. We felt helpless with his drinking. Even while my father wa
alive, I guess maybe I was ten or eleven years okd, I remember that
my br0ther had a shoeshine kit that my father built, for him. This
shoeshine kit was & means for my brother to make extra mﬁney, to go to
the movies, or buy a basketball. He was younger than I, a year younger.
This shoeshine kit was a terrible, thing for me. I wanted thborrqw
the shoeshine kit so that I could go and make sofme money toc.: My
brother was willing, and he showed me how to do the spit shine, as .
they ecall it, and the whole thing. I went over to Sixth Street and
Avenue C and stood on the corner on a Sunday morning while there was
a lot of-hustle and bustle on that street, @nd I started to shine shoes.
I had been shiffing shoes for several hours when my father came along
and sent me screaming home because I had no business being on. the
corner of ‘Avenue C. It was all right for my brothers. but it was not
all right for me. And. he beat the hell out of me. - _ : ’ v

That was my first attempt to make money far mysee‘. It was just
unbelievable. 5o after that I.was able to- compromise with my fathe
and I said, "I won't do it again. I won't want ‘to make money if you

he was drinking one night he came home without 1t and I sald "What
happened to the bike?" And hé had sold the bike. It was just awful.
But this'didn't affect my school work. To the contrary. .It made me
feel more "independent, because I felt that I.could do things for myself.

‘And I~did. I did my work in school, and was ‘able to do well, thfough

the e¢ghfh grade.

was pretty sure what was going to happen at home. I knew that

= -

.either my father would be drunk or he would be sober and very strict. ' S

§

He felt guilty about being drunk all the time, so when he was sober,
he had to be very strict and everything had to be very orderly. It was "

a terrible contradlctlon but I managed to- adapt to that kind of - .
s;tuat;an . 7

Schao; was a lot different for me. It wés like heiﬁg“fiée, a-p;aéef

where ‘I would have fun. That was after I went: on into fifth and sixth

e
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(3) 13. Lack =f awareress of the commonality of/per:eg*-':ﬁ e Foals
) of counselors and acadernic Tazuity /
(3) 14. vLack of underssanding bty faculiy of CngunltJ college philos-
K ophy, which includes provision of GX*%”QIVE cuunseling and>
areer guidance A : i . v \\\
. / B " 2
1(3) lS.“tLack of clear commitmentvto'the siudent by’ counselor-advisors
13) 16. Lack of~clear conmitment tc the student by acaderic faculty
(L) l?. Lack of rccognition'by botin faculty and counselsrs that they
' share a primary purpose: to meet the nesds of students and
~ thereby facilitate student uev:l:n:ent -
(k) 18.,'Insufficient effort made by counselors to deter::ne the
learning styles of and effective instructionsl modes for
- individusal students ‘and to imDart this informaticn to™-
‘1nstructors
(3) 19. Insufficient effort by instructors to utilize = broad Spectrum
. ¢, .of xnstructional modes and to make instruction relevant to
real.life ) . g
(3) t20. Individual coéunselors expend their professional energies pro~
viding services they like to provide ratior than the’services
: needed by the student and the educational systen supporuing
‘ the studeit : B
POSSIBLE SOLUTIONS e , ‘ ‘ e
. (5) 2I. Decentralize coun§eling services, and locate counseldrs in the
' ‘ various academic lelSlonS thrcughout the campus where the
. students are . : :
) ‘ - - T . '\: - .
(5) 2o2. A;sign counselors to specific academic divisions in order that
: - they may develop special- counseling expertiee 1P the various
o subject matter areas in uhat division B
(4) 23. Encourage and facilitate the active involvement of counselor-
. advisors in matters pertaining to curriculum and'instruction
\\(5)‘ 2h.:'Devise an imgproved dynamic communication system oetween coun-
SN selors and academic facu ity A
“(5) 25. Create continuing opportunities for counselors end faculty to
. "interact with each’ other .and with students outsiZe the class-
e room . . , . e
L(3) 26. Prioritize needs, resources, and services in the “wo program

areas in-order to-maximize time -available. for censtructive
1nteraction between counselors and faculty -

: - ,‘—9;3 .



(3)

27.
28.
29.
30.

31.

32,
. 33.

3k

35.

36,
37.
- 38.

39. .

o

78
Avtlculate and -nrlement plans to dchﬂefe specific institu-

tional obdectlves and goals rather than the brezdifeneral
ones presentlj artlculaced (1974-75 catzicgi -

Articulsate socclflc program E,als for caraus 1nstruc+1on and .
--for the counseling and adv1sement operatlon

Py
< .

<> . “« - .
Devise activities to emphasize the commonalify of the goéls
of campus instruction and of counseling and advisement -
- : o
DPevise aLLIVln-ES to increase trust and promote oo31t1ve
relation:z: 1ps -among counselors and faculty
In add1t1>n to their usual responsibilities, require all
counselors to teach at. least one course eacn sess1on

Encourage counselors to develop and to teach courses*desxgned
°to facilitate wholef'student growth and development

o . n " '
Encoursge counselors to serve, as learning process consultants-
to the academic faculty and facilitate such service -
Devise staff development programs that ihclude information con-
cerrlng the communlty/junlor college philosophy and mission
Encourage 1nst1tutlonal commitment to student needs, growth,
and development

Encourage more counselor referrals of students to individual
faculty members who teach in the areas of particular 1nte”est
-to the student thus makxing academic advising and career
_counseling more of a joint responslblllty of counselors and
acadenlc faculty R :

Devise activities to assist counselors and faculty in under-
standing and respectlng -the contrlbutlons and tasks,penformed
by the other '

<

T e

- Involve counselors, as social scientists and behavioral

specialists, in the process of establishing and maintaining
meaningful relationshios-within the“total.academic community

Devise 2 referral system to maximize 1nteractlon and utlllza—
tion of counselor/advisor, 1nstructor,gand communlty resources
‘to facllltate whole student growth in values clarlflcatlon,’
problem- solv1ng, decision-making, etc. .

Devise activities to'assist Dboth tedaching faculty-and coun-—
selors in viewing their responsibilities in whnle student
development as a challenge and an opportunity for shared
personal growth ' w

[ . : .

COMMENTS * (Use back of this page)
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ST. BETERSBURG JUNIOR COLLEGE
' Clearwater Campus

MEMORANDUM .. : )
August 30, 1974 . <

Ik 3 ‘
"TO0: Nancy McGarry i

Assoriate Dean of Student Services sp

FPOM: E. L. Biittner . g e _
"7 "Dean of Student Serviees CL .zzziiaﬁz;ff ' .

- . . . . ) A-}'

RE: Nova University Major Applied Research Project "(MRP)

Ifbelieée you have selected a study tdpic that is both timely and
' necessary to Student Services at.Sg-'?etersburg Junior Gollege.- 1In this
time of severe hudget strain and othgﬁ legislative constraints, a study
of the nature you arée undertaking wili_éffe;_a reorganizational plan of
agtion which can be implemented in steps. A'study of this nature would
also.provide input from all -areas of the collége to Student Services and

3

I

will also indicate the priority views of a cross section of college staff.

1 ook ‘forward to seeing the results~ofj£hiskgpm§1éted'MRP.

; . - s
S O T O S .
" .- .
. . . ) —
eb - : . . : N . e
. - N . . . .
) . ) . ~
. . -
/ /L Lo .
a
-
N
- B
. ' .
e .
§
- .« .
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MEMORANDUM
SeptemberZ 1974 L

LcGarry; Associate -Dean of Stu_dent Services (SP)

TO: Mrs. I\ancy S

__FROM: E. L. I\oel Jr., Dean of Instructwn (SP o ;

Thank you for sharing with me your ideas far your Nova University .
Major »Applie_d Rese"arch P‘roject (MRP). - . ’
+ .

As you know, this has been one of rny major areas of endeavor since
I can think of very few endeavors that would

occupy‘nc this p051t10n.
benefit dur students more than a closer liaison and working relation-

shrp between our student serv1ces area and our academic area.
! . .
T e ! ’ ‘ ——— ¢

Please call on me}in any way in'wh1ch I might be involved in this very
worth-while pro_]ect. And please keep me informed as you progress.
I will look forwara with 1nterest to seemg the com-

‘in this research.’
—ﬁpletedﬁnes'ults : : : .”_“: —4

.
| / | | o

Thank you

e

ELN: mor




To:

Ferom:

late:

Re:

Nrs.'Nancy S. McBarry '
Associate Dean of Student Services (SP) .
W. E. McClure -
Dean of Student Affairs ;f[ﬂ
September 10, 197& /1 .

G

Nova Unuversnty Maior Appl:ed Research PFOJE’t (MRP)

Counselors -and Facuity: Synthesis of Services
for Holistic Education

A Community Cé1llege Action Program for

Organizational Development .

1§

Your proposed research project sounds both lnterestlnq and worthwhnle. [
can think of few endeavors much more needed in Student Affairs than an ef-
fective way of coordina® ing our actlvntneg more closely wltn the efforts h

\\ o
S VEM/dig

D

°

of our colleagues in Academlc Affairs.

if l can be‘of help, please let-me know.

e -




ST, P LERAR PO NTOR €O LG

Crsreat Abatiniirsioos oo B 1':;51.“: Nt f’z resEUEe, Fronoy 33732 ) - .
) b
AcApesuc AFFAIRS -
|
September 12, 1974
‘Ms. Nancy S. McGarry, Assocnate Dean )
‘Student Services S ) S
.St. Petersburg Campus - o N
Déar'Ms/!MEaérry:
l"apprecnate very much hearlng about your proposed study As:
you are aware it is something that | have been concerned about
for a number, of yegrs and anything. that we can do to improve
the cooperatlve lnteractlon between the counselors and teaching .
_ faculty |s greatly ‘needed. ~You would have my. backing on your
- proposal and 1 wdggd apprecnate very much seeing the fJna] re-
sults of your pro;ect : .
Slncere]y,_ T ' ' o o -
-P. A. Fredru&ksén g . .
. Dean. of Academic Affairs - . h
ety R r ‘.‘g
" PAF/b-
. 1 4
183
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* .
OFFICK OF THK PREBIDENT - * -
~ " October ]83-19?4 : ~ o ; - T &
. : T ' = )
) - J L
 Mrs. Nancy S, Mcaarry )
Associate Dean of Student SerVICeS
St, Petersburg Junior College
St. Petersburg Campus i
S : = Dear=Nancy: - S 5 - : a~f7i'~
. " Thank you for giving me the opportunity to review : . .~ 1]
A - with you your NMRP® proposal L am very enthus:- '
R ~ astic about your project: | am convinced it will
) be of material assistance to. the College as .it wr
- v _ plans fcr reorganization. Improved coopgra;nve x
- interaction between counselors and instructional N
¢ : faculty in the educational process is high on my : o
. list of prlorltles. :
_ L Very truly yours’, o | i b
v ""4 .'.‘ - /((",@-(‘/( X § '..- ) | . .
Ty , M. M, Bennett, Pre5|dent f R . N
. MMB:st . . - o ;f N
o N . . : ) -0 : i L : . ’l’
1 _ Lo : ’ -" . ‘
, - - ) .o ,‘ - ‘
s ) « >
N S L . \ _ ’ ]
Y e SR
Address All Mail to: Post Orrics Box 13489, Sr. Ps’rmsnu‘f(c, FLomma 33733 .

,CENTRAL ADMINISTRATION ' CLEARWATER CAMPUS ST. PETERSBURG CAMPUS .TARPON SPRINGS CE:
8630 66th BSTREET NORTH 2466 DREW BTREET - 6605 5th AVENUE NORTH - . 9 HIBISCUS BTREE!
: pmm.us PARK. ; "' OLRARWATER- . . BT, 'PRTERIBURG . " TARFON SPRINGE
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'From:

ﬂlease let me see thg f|na1 report of YOUuFr study It appears to be a very
4nterest|ng prOJect. - ’

2 LIS - . - .
. v

4 . -

< . - .
- . \ . R R .
‘ . . . -
< .

NancY S. McGarry, As?ociate_ﬁééﬁ!_Sfudent Services . - -
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.o, N ) ~ ) ) ' Q I
L MEMORANDUM .
- - “ .- - . . M
-, f. . - ) -
. K - . ..‘r & u v, o :' . . .
. March 3, 1975 L. o Ce ST _ C
. - . ; K . - . T ) ; -
. T0: . Academic Staff . . . - .
. P S, - -.; . . ] ) R oL
- FROM: Max_DeVane, Dean of ‘Instruction =~ -
. S o s .. - ‘ .

By Monday, March. 3; all academic’ faculty and ark counselors on’ both~campuse5~
of S.P.J.C. will have received the final questionnaire in the study dezigned’

: 7 to brlngllnstructaonal services and counseling and advisement services into
e " closer cooperative interaction. Since | 'am Surg that all of us-share the goal
" of improved educational service to students; | would encourage you to take ‘the
- . brief time necessary to c0mplete this final- questlonnanre and return it to
S Dean McGarry. ' Likewise, your faculty is encouraged to do the same. . = -
o v . - ) . . . . .. . '
. . Thank you. : o . ;’ _ _ . o
. L / . \ . ) : . e B
: MDeV/aj . - - = o - i :
‘f?
@ ' ¢ 7 $
< cjbf .
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'DATE:  February 25, 1975

[} . e
- - » . - - .
-ty - = - J— -
LEMORIDUM - .
. - - : - e -
- ~ . : ) © . - .
TO: Dr. M. M. Bennett . AN

, Dr. 2. A. Fredrickson
C Dean W. E. McClure
L]

. ; - . - & - .'
o - . . -0 P & . 1 .
FROM: - Dean Kemey S. McGarry é’//ﬂ . : ~ _ :
. - = 7. . : . \

RE: , -. NOVA UJIVERSITY MRP .

o

.,

I appré‘ciate the interest ¥ou have s’howﬁ"--.__in the study I
have undertuken to improve cooperative interaction between 'S.Pb.,J.C.
. ‘ ’

F

counselors and academic faculty in the educational process. As you
: N ; ) .

- <

- c - . . -
o - \

kgéw, one focus of the study “includes the gatﬁering of consensus in
. . co. - . & .

< e -

the 'target population.. I am enclosing a cop,s.r 'of'the_a Delphi 4question-

< -

. . + . S~ .
-naire for your informafion and response, if you choose.

Ag'e..i‘n_,‘ thenk you for Yyour irfterest and support of this actionm

i

. _ : 4
M ‘ . . . <. * s . -
program for organizational developmeni. - . -
. ‘ . L - Z j
<
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Table l ‘ *H'

Causol Statements by Category -of - Imgortance . ‘ U

" Total Target Population (N = 167) o o

Faculty (N = 146) and Counselors (N = 21) ~ - .- L :
Round Two of Delph1 : :

C ot coundeloxa and ucademlc IavuLLy ‘ L , R 3.?6;Q

AL

ink Item Causal Statement : L a Mean . Mode
. ) . . . P L ; . .
) _ : : Maximum'PriorJqL
1 3. Mlnlmum opportunlty for personal 1ntcractlon betWeen ‘ , : _ e
counselors and teachers L ) T h.ﬁl p
: - o : ’ o ‘ E E ‘High Priority R
2 U2, Inadequate system of communlcatzon betveen counselors and il '
, academlc faculty . R . 3.97 b
N . . Lt . . Cy . LT . .
3 Lk “Heavy wdrk load and llmlted institutional resources, leavwng . ; o
.‘llttle t1me for counselor/faculty interaction @ - 3,78 b
4 1, vPhys1cal separatlon “and attendant 1solat10n of counselors from
N teachlng faculty and students e . U 3.69 - b
5 " 18, Insuff1c1enﬁ effort'made by counselors tot determlne the learnlng
. © styles of 4nd effective’ instructional ‘modes for individual W& o ‘
T :students and to 1mpart this informatlon to instructors , 3.68 b
- . L ‘ \ . ;
6 ;m':llc ’Lack of recopnltlon by both faculty and counaelors that they share -
a primary purpose: to meet ‘the needs of students and thereby ‘ : L
fac111tate student development o S » -3.60 L
™ ‘ , , ' Lo R . 4 :
T 6. Unclear program objectlves and goals for counsel1ng and adv1sement oL 35T xh': §
X . L Medlum Priority -
g - 9.." Lack: of trust between counselors and faculty y S 3,39 b
- v ¢ . . . . C - . . \o
. R ‘ N } . ; [}
Q 13. Tack of nyaxene s of the commonal1ty of perceptlons und poals R




E
' Table 1 (continued)

; | .
nk.  Ttem ~ Causal Stetement o e - S : -+ Meen ti.rl Mode
0 19. ‘Tnsufficient, effort by instructors to utilize & broad spectrum of | L
instructional modes and to meke instruction relevait to realllife,. 4 3.1 4 3‘
1 ,l2.',Over—spec1allzatlon in limited areas of responsibility, leaving both
' counselors and instructors removed from the main stream of 'student . : .
llfe and 1nst1tutlonal decisiton-making S - 3.11 3-
2 - 11. Lack of understandlng and appreciation by 1nstructors of the rigors ‘ 1 ' R
nf ey ‘ng and adv1sement ' . . - 300 3
3 UL Lok of undersian&ing;hy.ﬁhcultﬁ;of community college philosophy, P
) .whlch 1ncludes provislon of extenslve counsellng and career guldance . 2.98 3
Lo b Lack of clear commltment to the student by academlc faculty o 2,95 3
. L, ) ‘ ¥ * . i Y \ B o .
5. ‘;5.*.Lack of clear commitment to the.student by.counselor—adv1sors o . .2.9h ; ;33
6 1 20. Ina1v1dual counselors expend the1r professlonal energaes prov1drng
/ i serv1ces they like to provide rather than the services needed by the ° : :
// student ‘and the educatlona; system supportlng the student ’ . 293 .
;7 7. Unciear program objectlves and goals fnr cemnus 1nstrmct10n o S '2.91
8. 10." Lack of under"tandnnp and nppreclatlon by counselors of the rigors of teach- ‘
' ing, since counselors have no.required ntessroom teaching responsibility 2 85 i
9 5. Unclear imstituticnel goals .~ | »2.35 =2
' : - o o : : ! : . C A
0 €. Attitudinal competitiveness between c: lors and teaching faculty 1.86 1

o




— . . f

, ‘ S‘oluti‘on“'ﬁtatements by Category of Iruportance - .
- Total Target Population:(N = 167) : N e
S ‘ Faculty. {N-= 1k6) and Cownselors (N = 21) - S )
o ‘ T "» ‘Round TWo of Delphi .- ' L
ank . ltem. .., Solutlon Statement - IR ' Mean Mode
, Maximm Priority -
1 2k, Devise an 1mproved dy*la.mlc commumc.atlon system between L i
' counselors .ahd academlc faculty P T 4.68 5
2 - 25 Creute contmumg opportumtles for counselors a.nd faculty to 1nter- ] .

E . act. w1th each other end with students outs1de ‘the classroom - bea . 3
3 . 36. vEncourage more couns°lor referrals of students tg 1nd1v1dual faculty ' -

- - meiibers who teach. in the areas of: partlcular interest to the ‘student, = - o ;

‘. thus ma.kmg academlc\ advmlng and career counselﬂng mere of & Jomt o . -
: .responmblllty -of counselors'* and academlc faculxty R b5k © 5
;h 35, _Encourage 1nst1tut10nal comm1tment to student needs, growth and R ‘ _—

3 development T _ ,_ k. 51' S R
VR B oL . : o 1gh Priority . : ¢
5, 30, Dev1se act1v1t1e to 1ncrease trust and promote pos1t1ve R R -

o relatlonshlps among counselors and faculty T bk 5 "
67 22. Asslgn cc)unselor.: to spec:,f‘ic academlc d1v1slons in order that they a ‘
S jr‘fay develop specla.l counseling expertlse in the varlous subject . . o

ma‘cter areas’ in that~d1v1slon L R T ) 25 i
T o 2l Decentrs.llm counselmg serv1ces, and locate counselors in the varicus E Lo
- academic d1v1slons throughout ihe’ campus vhere the students are L 3950 5 % "
8 23 Fncourage and f&CllltD.te the active 1nvolveme'1t of counselor-adv:.sors S .
- f Lo dn muttexh pextaininb Lo\eunlcul - und lnstxuction R Y a
: . . . } o ) o - - , . n ‘l‘ \ : ’ '




;'\5 ; .i © . Table 2 (Eontinued) T : l' o S R

4 Ttem . Solution Statement : RN 7 Meem - Mode
P : A S o VR »

40. Devise. activities to assiet'beth te&hhing‘facﬁlty end counselors in o
~ viewing their responsibilities in whole-student development as a =~ - - o

challenge and an opportunlty for shared personal growth o 3 A I

37. -Dev1se-act1v1t1es to assist counselors and faen’'v in undet.. Lunding . ,

and respecting the contributi'~ MoLushy | . ullEd by the other® ' 320 -k
. - : : ‘ . Medium Prlorlty ' '

39. sise a referral system to maximize interaction end utlllzatlon of . : ‘

' ‘ounselor/adv1sor, instructor, and community - resources to facmlltate L - y
whole-student growth in values clarlflcatlon, problem—solvmng, - . '
dec131un-mak1ng, etc. . - $ ' L ; 3.26.

26 Prlorltlze needs , resources, and serv1ces in the two program areas in ,' ;
order to maximize time’ avallable for constructlve»lnteractlon between - Uy 5
counselors and faculty ~° - T S 3T s g

::;_igg, Dev1se actlvmt;ss to emphasmze the commonallty of the goal qf";,mmiWH,;f' e o
canpue 1nstruct.on and of counsellng and advmsement ' ~ 3.14 3

~. . . L S

23‘\\Art1culate spe.lfwc Progran’ gOals for campus 1nbtructlon and for the - :
ESEh ellng -ané advisement operathn Lo SR AT ' 308,

. \ B iy ”' ) . . s .

27. Artlculatefand lmmiement plans to achleve specific 1nst1tut10na¢ '
deectlves and..goals ré%ﬁ@?‘than\ﬁgg\yyoad general ones presen&ly
,artlculated (19Th~T5- catalog T

wd

Y

38, Involve cuun‘elur', pY: uOCLﬂ] HPICHLL"LS and behavioral 'pec' Lals,
in the process of eutabll shing and mulnta)nlnp(ﬁeanlnpful relations hlpﬂ
Wlthln the. total academlc communlty . :




 Table 3 (continued) - ¢+ "

. ‘e |
g T Tten “olution Statement ' Mean Mode
33. Encourage counselors- to- serve B learnlng_process_gonsultants to the e l’ L
academlc faculty ang ‘acllltate such serv1ce K - o _— 2'.'95 3T
S _ . . o AT R PR ot
» 34, Devise Gtaif development progrs.ms that include, information concemlng S \\
the commumty/junlor college phllosophy and mission: y \2 .95 3 S
. o : " Lew Prlgrltz S
| 32. oncourage counselors to develon and to- teach ccurses deslgned to : . o e
fac111tate whole~ student growth and development L T 2.13 - .© 1 :
. - ST S i . o
i 31, In addltlon to the1r usual responslbllltles, requlre all S Co -
nounselors to: teach at least ome toarse each sesslcn , o ' Ii;90 oL
N Lo . , R Lo
.'., - 4 . S ) ‘!;-., . A .
! , - ;E )
. CoT '
¥ : L . v .
N 4 0 . '
* ' o ”
. : P B pifisszsi :;: S
o ¢ , .
~ O : _» B . - ..(l, v\‘
\‘\ ) "‘ o v } e ’ \ L4
. ,_5\ : .t v \ a. f',.
o ‘ : L g
| ;\‘;'
. \\‘
" EER

O
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3 Teple 30 o oo e
) % el : L N e e
- ' Causal Statements HV Category of Jmportance- S L
‘  Faculty Sub-Grofip (N = 146) - e IR
. Round Two of Delph1 oo e C ; : T .
Rank It?m-_i " 1"Csusal Statement‘_‘_ T ' ';"fMeen o f3~Mode” ) 8
- D , ; — : 5 1 = - L
T f oo ‘ ' N : . Meximum Priority - bt .
1. 3. Minimum- OPportunlty for. personal 1nteract10n between o g

counselors and teachers

A ) . . - _F'VQ:”
Vo SN S

u _ : High Priority e

2" e Inadequate system of communicetion betWeen counselors Loy -
vE " and academlc faculty : : b
3k Heavy vork load and 11m1ted 1nst1tutlonal resoprces, leaving - - P
BERE +'little time for cOunselor/faculty 1nteract1on B g C b
b ‘l; Physical separat101 and attendant 1solat10n of counselors from : ,}3”; s o
' : +nnnh1nn- *"nf*"”}L-enHtuder . - - - \'\ 373— .'_!L -

e e . : L, S oo .:;3: . : . :
518, oInsufflclent effort mede/by counselors to determlne the leernlng ‘ . v
‘ .. styles of-and -effectivé instructional modés for individual otudents R R

and to 1mpart thib informatlon to 1nstructors T o372 b

"6’_ 17 whack of recognltlon by both faculty and counselors thet they share a . T e
. ~ primary purpose: to ‘meet- the needs of students and- théreby iacilitate . L

2T student development j ,1_ C LR, ~,_"‘ﬁ W32 N
. . o l' ' ! R o . ' v L . , ' J
ST 6 Unclear program objectlves and goals for counsellng and adv1sement 1L R
o e i ., Medium Priority P e
8. Lack of trust between counselors and faculty . S 33T i o

. . . ; L e o - B P

o S BECHE

9.0 . 13v Lack, of awareness of the commonality of perceptﬂonSxand goals of: Lo

e

L counselors°and academ1c facultv ST _ fi‘ S, 32l







Table 3 (continued)

Renk  Item Cawsal Statements - = .. - © Meen - Mdde
* - - » & . ) ) = . :
10 19. Insdfficient effort by instructers to utilize a broad spectrum of S ‘
o oo hinstructional‘modes and. to maeke instruction relevant to real 1ife«, 3.12 3
11 ’ .12 Over—speclallzatlon 1n911m1ted areas of responslbxllty, leav1ng both
' counselors ‘and 1nstructors removed from the maln stream of student _
e : .llfe and 1nst1tutlonal declslon-maklng S - L . 3.0 - . 3
12 15. Lack of‘cléar commltment”to the student by counselor—advisors S 2.98 3
13 11, Lack-of understandlng and appreclatlon by instructors of +the r1gors , v :
T of counsellnggﬁnd .advisement i 2.9T7. 3
H « N : [ - '\ - -y
1k 1.20,:,Ind1v1dual counselors exuend their professlonal energles provldlng
' N services they like 'to provide rather than the services needed by the ‘ ‘
‘ student and the educatlonal system supportlng the student _ 2.95 3
° . o” . ll. l
15 - 16. QLack of clear commltment to the student by academlc faculty : R - X S
16 ;“ lh._ Lack of understandlng by faculty of communlty college phllosophy, whlch -
: 3 '1ncludes prov1slon of extensive counsellng and career. guldance oo .92 3
17 T Unclear program objectlves and goals for campﬁs 1nstructlon IR 2. 91 3
.18 - lO.,gL&ck .of understandlng arrd appreclatlon by couns%lors of the rigo?s. of teach— ' o
o - lng, s1nce counselors have no requlred ¢lassroom. teaching responsibility 2.90 3
s e e e ©Low Priopity. ..
~19 5. Uncledr 1nst1tg§10nal goals AR K ST o .23 T2
. o . ‘ n/ '/ . e ) . : ‘ °
. 20 8. Aftitudinal competltlveness betWeen counselors and teachlng o Lo A o
' Tfaculty L .- S . . 1 PR

3



fable\;\\\\\>\\ . |

Solution Statements by Category of Importance\
Faculty ‘Sub-Group (N = 146)
Round Two of Pelphi

’ : ) - =

Item Solution Statement ' . ' Mezn Mo,
. ) i ' -,
- ‘ l
" : : Maximum 7 srity
1 -, 247 Devim roved dynemic communlcatlon system betWeen
couns - i academic faculty > . o bér =
2 25, Crea . u .-ing opportumtles for counselors and faculty to’
: intez ¢ 2ach other and with students outside the, cla.ssroom S z
3 36. Enco: - ~¢ counselor referrals Qf s!cudents to individual
R - T :rs who_ teach in the &resas of‘partmulmnterest«tﬂhe——————“— S
- studs T making academic advising and cereer counseling more
. of & ‘-sponslbllity of counselors and acade_mlc faculty ' h.: 5
Y 3. ,Encoursg atltutlonal comm:Ltment to student needs, grow—th and
: - develcT : : : 5
5 - 30. Devise ities to ir_lcrease'trust end promcte positive - ,
' relati: s among counselors -and. faculty o : . - k0 "5
6 - 2. Assig-- ~-:elors to specific academlc lelo ons in oxder tha- they
‘ney ¢ specm.l counseling expertlse 1n 1he varlous subjeu, g
mettss ¢ = im that division , L.g . 5
¢ . ’ -
{2k Dece'z;srr‘ s counseling services,- _and-locate- “ounselors in_the varlous - o
aceiemsd- ‘isions throu.ghout the campus where. the- students are ko2 5
‘ 8 © 23, Eno(‘(‘v"»:“'_'g:"' 24 fdc1l1tate the uctne 1nvolvement of counselor—adv1sors o
! & in s sertaining to currlculum and 1nstruc’c10n P 3.3k b




Tat . {convinued)

‘ . __,\ .
ank Itz Solutlcn 37 atement S . - Mean Mode .
9 37. L s ad:ivities to essist ‘coursel: ¢ "s.r,d faculty if unders‘.tar. Ang ani
r oting she contributions and tzz. s ns*“‘omed by zr+ other- 3.30 - L
10 40, e = oac ivities to ezsist both tezcning faculty anc »ounselors iz -
Covimeing uodr responsitilities in whole-student development as = .
cztl. 2uge nd an opportunity for skharsd pe*sonal growth 3.79 b
) - Fedlm riority '
11 39. Jerral system to maxlml:' it eractlon ané utbilization of P ‘
wivisor, imstrueter, and -ommunmity Tesources <o faciiltens
who ke it growth iz 'Vcllléb cler. 2icazion, p;oble::-—sgiving’, . . )
decis | - wlng, et=. v ) 3.85 3
12 26, Trin- o o+ needs, resourcss, and se—vices in the two prog*s.m areas in
. crEr ot v aximize time zvailable fo- comstructive inzeraction ) .
. nselors =ad -zouity ‘ 3.15 3
13 - 29. Devise .. Ivities tc emrisize the comonality o -ze gdals of :
camus ins truetion and ¢ counseling end advisemstt - ‘ 3.10- "3
1 " 28, Letfez__aw specific zrogro . goals. for cempus ins® .cticn and for o
thee sozne<ling. End edvisemszt operabiza = - : , 3.08 3
15 - 270 drtizi.ane and implement r.as tc achieve specifix institutional
thozetiver and goals rather than Tne road gener;;_ ones presently L ;
N ‘ srtiaviatad (19714-7 cma.L.) i Co. 2.03 3
16 38, Izvet o c:un:elors 45 soeial smant sts a.nd beh_y_Loral specmhsus, g
' in tde process of esikebl 1shmg end maintaining meszingful relat’ on- . -
'solpS v ozain the totml a :.cademc community - : .29 .3

223
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Table b - -7ir1ed) - 7 . :

poasd - Py

Rez: Item 3 §  sion Timtsment : : Mear

T

N
17 =%, Ercourzge councelors . erve es leermipr veoams consultants so cthe .
acaderic Faculz'" end Zac.litste such serriccs o 2.93

1€ “4, Devise steff de=--zlopm==t prcmgrams.‘t}‘ne: topelr -+ imfcvmetion concerning _
Lthe commmity; zmior :zZlege philosopyy 'amd moctoom ¢ . ‘ 2.91
| A . Ie . Priority
19 32. Encoursge courzsilars <o dev=lop and to Kleed =nmurses designad T
A tc facilitate wiomis~szucer growth and dwveinpmen o 12.06

20 31. Iz additicn tc Taeir usual responsibilities
- counselors tc tesch at ZsasT one course eac. s

1.88
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Table © o . K

ziral Statements by stegory of Importance o C
Counselor Sub-iroug (I = 21 ;

- Round Twc of Deipni

gk Iten Carzal “‘t:atemehh":. ‘ o ’ *Mean Mode
B _ High Priority
1 3. - Minimum opr- rbrmity ¢ persomal interacticn bewween S, .
counselprs  d -saches : ‘ : .33 5t
2 2. Iradequate syster of communicetion Detweer couns=lors and .
academic facults o . o . 3.8 L
z 4. Heavy work ioad emc limited institutionai resources, _eaVJ.ng little . L
time Tor c:xmse__:r.,:a*ulty mt=ract10n o3.T6 k-
k Q. Lack of trust bersw=ern .counselcrs and faoulmy - - ' 3.52 '.h
'S5 l’? Leck of “ecmznl o by j’ “beth T zmulty end ccznselors that .,he;,' snare & .
primary purpose: =D meet the 11=eds of students exd thereby L&Cllltate :
student developme=s, / 3.52 | L
: : - : Medium Priori ity -
6 - 1. ‘—’hyszcs.l separatim and attemdant 1solat10n of comsnlors from. ‘ _ :
teaching fazculty =.d students - - ) i 3.1&8. L
) 13.7 Lack of awareness of Zhe cormmone.‘llty of perce:t:cns and goals of , ..
couzselor: and ecadenic feculty B . 3.3 3
L. Laek of unlerstanding by faculty of commumity college rhilosophy, ‘
which imeluides prowision ni‘ extensive counseling ead career guldance 3.38 3
’ N
) T O
1 18. Insufficiesrt =fTort ::azie 2y counselors %o determine the leammg styles - t o

ERIC

Aruitoxt provided by Eic:

of and. €

¢ Ie imstractional modes for Indirridusl-students-endto »
Impwrt thls informesicm to instructors C ' 3.38



".Table 5 (continued) .

Renk Item Causal Statément - . ' - - ' Meen M /dE‘
| oa 4 pee
0 6. Unclear program objectives and,goals for counseling ‘and advisement 3.9 L
1 19. Insufficient effort by instructors to' utlllze a broad spectrum of ,
‘ .instructional modes and to make 1nstructlon reievant to rea.l life . 3.2k e 3
e ZZ. ' Over-specialization in limited aress of res‘pons1b1l1ty', leavmg both . .
" counselors and instructors removed from»the mam stream of student
life and. 1nst1tut10nal decJ.smn—maklng : : o ) 3.18 3
13 1. "Lack of unrlerstandlng and appreclatmn by 1nstructors of' the r1gors
of counseling and advisement : . : S 3.05 . 3
; ) N ’ : A . -
1k Z6. Lack of clear _commitment to the Student by academic faculty > 2.95 - 3
15 7. 'Uncl_ear' program 'ob,jectives and goals for campus instruction e 2,90 34
. ’ B * 4 : ' " . - ° [ '
18 20, Individual counselors expend their professional energies providing
T services they Iike to provide rather than the services needed by the
.student and the educational sy.,te'n supportlng the student : : - (¢ 4 3
7 15, Lack- of clear commltment_to the student by counselor_—ad'v1sors v o 2.67. 3
o : + Low Priority
i 10. Lack of understandmg and appreclation by counselors of the rigors of teach- =~ -
' a 1ng, since counselors have no reqmred cla.ssroom teachlng respon51b1l1ty 2.48 3
13 5. Unclee.r 1nst1tutlonal goa,ls ' ' - o . . 2.33 . 2
1 . ’ - B th . - .
.'233 8. Aotltudlnal compet1t1veness bet\{een counselors and teaching facultj} ' 1.90 1 8
‘ C - ; A . : H



FEEE . |
' Teble 6 g

Solution Statements by Category of Importence’

. L R ' Counselicr Sub-Group (N = 21)
- ' -- . 'Round Two of Delphi . o ’ -
- - - ] ‘ ] R ) ¢
Rank Ttem » Solution Statement - ;o . Mean Mode.
; N ‘ N : . S —
o = o . : ) - . Maximum Priority
I 25. Create continuing opportunities for counselors and faculty t6 .
' interact with each other and with students outside the classroom 4.86 - .5
2 . s ’ RO
2 35.',Encourage 1nst1tutlonal cozmitment to student needs, grow‘h B .
and development ‘ . . : o . b8 .5
3 ,214,' Devise an 1mpz‘oved dynamlc communlcatlon system between ° . -
~counselors and academic feculty ;‘ : . e T ohn 5
4 . 30! ‘Dévise act1v1t1es to increase trust and promote positive )
reletionships among counselors and faculty ' L 5
5 36. .Encourage more'counselor referrals of students to individual faculty " S

“members ﬁhe—teach—in—%he—ereas—ef—part&eulas—%ate;est to the student,

thus meking academic advising “and cpreer counseling more of & Joint

responsibility of counselors and acadenic faculty Ch.52 -
. High Priority
6 .23. Encourage and fac111tate.the actlve_lnvolvement of ‘counselor- S
B advisors in‘matters'pertaining to curriculum and instruction. B -~ L.o0
T hO,_ Dev1se act1v1t1es to essist both teachlng faculty and counselors-'in
S : v1ew1ng their ‘Yesponsibilities in whole-student development as-'a
" ., “thallenge and an opportunlty for shared personal growth R . koo
FS RO ‘ ’ )
-8 3 Dev1se activities to as sist counﬂcloru and faculty in understnndrng v
; and respectlng the - contr1but10n° and. tasks performed by the other . ‘ 3;86'







l

the counSellng ‘and adv1sement operatfon N R ‘/ R o ,~e3.1of

'

o . 0 v
b"' - , - > B . .;~_' ,:.:;:v:... ' . N ¢ '- { ' ~ - o ' " ‘v,’. P
B - . .. “Table 6 (contlnu%d) : T
o e 0o _—‘-”7.'-: — o - V. ‘V ! - ., v > - A
lank*xr Item” Solution‘Statement'.pp 5 AR v . .Me&n Mode
I : - - - : ‘Medium Priority
9 29.’ Dev1se act1v1ties to. emphaslze the commonallty of the goals of : o
L 7 campis 1nstructlon and of counsellng\and adV1sement : o 3.48 3
10 - - 26, Prlorltlze nceds, resourcesﬁ “and serv1ces in two program areas ° .
: - ind order to.maximize time available for constructlve inte ractlon‘ : .
- between counselors end faculty ST St S 333 3
11 - ’ 39, . Devise a referral system to'maxlmlze 1nteractron and utilizétion of _

: courselor/advisor, 1Qstructor%,and community resources to facilitate . L F
whole-student growth in valued clarlflcation, problem—solv1ng, ' e e .o
declslon-maklng, etc. SRR W R W U 1 X E -

T ) ) ) ) \‘\ ) | ) i . o .
12 h 33, ,anourage counselors to serve as learnlng process Lonsultants to , »
B ' the academlc faculty and facllltate such serv1ce ,‘5 el e 3.33 g 3
‘l3"i':_ 38; -Involve counselors, as. soc1al sc1ent1sts and behav1oral speclallsts, - .
‘ ' in the. process of establlsn}ng and malntalnlng meanlngful relatlon- ’ e
, shlps withih the totel academic communlty o S 3.9 3
1k .. 34, Devise Su&ff development progrEms that 1nclude information concernlng C P
thL communlty/Junlor -college phllosophy and m:sslon f“- S ) 3:2) 3
: ‘,l I S X ._'l,\ '\ . . . ’ “o T . - '
15 w~27; Artlculate and 1mplement pians to\achleve specific ipstitutional - . ; ‘
' - » ' objJectives and goals .rather than t\e dbroad general ones presently S ; e
’ articulated' (197h 75 catalog }\\ Lok _ N 3,.1_9_' 3
15' - 26, Articulate spec111L program goals~ Ior\campus 1nstrucvlon and ior - | &g
O -
w -

sl




Table 6 (continued)

Solution Statement, ”

Rank Ttem T ‘ Mégn Mode
K4 / .
- ‘ ;
“17 . 2@. 'Asslgn counselors to spec1f1c academlc d1V1slons in order that they s - :
' ! may develop speclal counseling expertise in the various subject ' -
- matter areas in'that d1v1slon : . L : o 2.81- 2-3
"183 ¥ el. Decentrallze counsellng services, and locate counselors in 4he various . :
e academlc d1v1s10ns throughout the campus where the students are _ 2.76 30
19, 32, 'Encourage counselors to develop and to teach courses’ deslgned to o ‘ S
facilitate whole-student growth’ and” development . 3 . L 2.67 -1
, — ~ Low Priority
20 ~31. In addition to their usual responslbllities, require all ' . R .
. ) counselors to teach at least one course each sesslon .-‘ -6&‘,"\. o ‘ .2100t-¢ g
e " .I-\r )
1 /’/ .
> " ’ 1
' . { [ .
5
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Item Number

L o C 206 -
Vool e APPENDIXF o

Mlnorlty Oplnlons and. Related Comments Rounn One of Delphi
» ' Faculty SubaGroup* 7
/

N

1

;Solutlon to problem.

1. Locate ‘counselors where the students and facurty av .1
3. Most”lnstructors have llttl; or no contact w*th counselors.
S Institutional goals as now . liticulated are>justuvague; broad
e generalltles. . : . . > -
e A A . e =
T Counselors are the ‘only ones to find otjmciives of ‘the instruc--
b tional program unclear." - 0s IR ' :
B Do " N,xxﬁd ’
.- 8. Restrict: counselors to personal counselln. znd be'sure'they are
quallfled to do- 1t.; o - S o
. : e
. \ T
9. Lousy relatlons ex1st between counseln_a armd aculty.,;f
vié. Most counselors do not - know the academ_n.“~"""m”f well enough
St te do a0 effectlve job of academlc adv:s::;
16. Do we really care about students”-" i
20. .It's'rldlculcus-to hav counselors wastirg tims Zm. student
{.schedule.planning Students could do it petters .
22, Assigning counselors to- spe01f1c gcademic aress was tried out.
' on the Clearwater campus. - Why not try developirg ﬂounsellng
_ speclallsts on the st. Petersburg campus toco?
28. Counselors need to acqualnt tnemselves’:z:ﬁ spec1f1c program
o e objectlves and goals.‘ L \_
\5~ o, N 3 \
Geneial Comment —

Excent for retalnlng one counselor per campus vwho is expert in~-

#vocatlonal ‘fields, prov1de timeé for indiwvidual: Paculty to do.

- the adv151ng and counsellng.a_(It won't be done, of course,

,because 1t's too 51mp1e’)




N e T o i .‘/, . '

S ©_wPPEEDIX F - A | L eeT
. . e o | ¢ t

Mlnorlty Oplnlons and Rekated Comments. Round Two of Delphl

Faculty Sub-group

<

Item Number

I uyﬁrél&mtmme%bm%na%MWet&$&amenmm&%&%%wkgé;g;g
counselor 1nteractlon. :

\5; co We are as close as a phone call, but I cmosult counselors far
‘more frequently than they call me, < A A

- . N ' il
i : Laz1ness and lack of commltment to students, not physlcaﬂ sepa—
ration, . keep facu]ty and ‘counselors from 1nteract1ng &ore .

effectlvely

"The real problem is attltudlnal separatlon not physlcq .
_M&MmmumLE_Whan weighed \alnSt
‘ + "lack of counselor tralnlng in allled heal k professions \ ’
N commeng . - \
- N : ’ : R
' ?2.Z;The system of ~ommun1catlmn appears aﬂequate. wZllingness o
".ﬂuse the system :s someth:mz~else agarn'

A

Desperate need for end us= =f a good.system of conmunlcatlon
: betdeen counsezlng axl.angxructlon.
Concentrate ‘on two essentials: (l) goodvcommunication, and
(2) "warm body contact. ' ' ‘
3. Opportunlty ex1sts for counselor and‘lnstructor 1nteractlon, _
we Just. don‘t r-apa.tal:.ze on that opportunlty T IR

N
e .

3=k, 'Ample opportun1t1e exist for counselor—faculty—student 1nter-
' action. Each instructor works a 35 hour week; 15 in class, 5
. for lunch, and the remaining 15 in the office, Counselors tell
s, " e that the1r .appointment sheets allow for 16 students per day:
T but- only 8 are scheduled. to allow for -drop-ins. There seems..to
be- plenty of time for’ coffee; v1s1t1ng ete, We &s 1nd1V1duals
. just need to use a little. 1n1t1at1ve and a lot-more; c@mmltment
' to get the job done. - : :

“3-h. I do not belleve the 1mp11ed t1me constraIn‘s are SO llmltlng' S
- .It‘s just e excuse! \< co . I
— N ) , . .

b, 'Heavy work load does disconrage'VOluntary, motivated counselor-’
faculty—stndent interaction. ~Each of us is too p usy meeting the
immediate needs of the. student to lock farther down the path
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APPENDTX. F (contlnued)

v

. Iten Number ,
' l

. - [ N
4. Most teachers have more than enough time to meet with counselorc-l'

-and students. , . . , .

i

Il .

I have.no'free office time. } v

" Administration seems to have 11ttle grasp| or understanding
about heavy faculty loads. o o S
5. The "philosophy" of §.F.7.C. is too abstract.
o 1~, | _
- S5.P.J.C.'s goals as presently stated -are fzr too broad and
‘genersl. They ame so vague as to be nebulzus. PR :

What are our 1n_u1lut10nal goals anyhow? Wny don't we clearly
know wh=t they ;re7 Do we reallx have any?

1)

Th? lzstitutionaiggfals may appear clear or_vaper, but certainly’

many Imstiti*ioms’ decisions are made whick.:do not seem to .
suppmrt thess gzoels. So is our- dec1s1on-mE;1ng goalmorlented

or 1is 1t\bxne Lency-orlented or. motivated Ty prejudlcesq..,we”j.

L)

Instltutfonal zoels, while wrrtten, are not 1nterna11zed by
- either 1nstrui,1onal nor cnmnsellng staffs.

v :
o

€. . Faculty do no: 9£S§EE.the objectives and goals articulated for.

the counseling program as the counselors internalized objec-
tives andlgoals. : ‘ :

-~

. .Since most faculty haven't seen program obiectlves for counsel-'(“f:

ing, how can wa judge the1r clar1ty°

i

6-7. Program objec ives and goals are now falrly clear for counsellng
and fox 1nstruct10n. : _ o :

I honestly do not think the adm1n1stratlon has any clear notion

‘\.

v‘.

c? how to write and 1mplement program objectlves.. If they. dld,_
- clear. guidelines for doing so would-now be dlssemlqated to all
—— _.'1cstructors1_and —they. have not been.mmw
.o \

T. ~.c:compl:J.shmen,x, of campus 1nstructlon objectlves and goals is

frequently hamnered by unlnformed adm1n1strat1ve meddllng from o

e the central staff level.

,centered

\

-al

- Goals, at- best, are vague understandlngs, usually d1sc1p11ne— ;“ -

Drogral objectlves in my discipline are clear How ewer to, con—'

v1nce others of the necess1tv of these programs is a meal
problem e ) A
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1 T. No one would consider objectlves and goals of 1"he instrustional

program unclear, if counselors were not the prlme source of mis-
infor—atipgr to students concernnng these objectives and goals. -

~.M__..._l.lB __Attltudlnd_.competltlveness;betWeen—couaselors-and facuity«ss—a——~—-
real problem that needs attention. We're not pulllng together .
on many things. :

-
@,

Observed coinions amﬁ comments 1nd1cate a def1n1te Crlthcl atti-
tude toward: counselor° by faculty. WThe student suffers because
of this. - L

Faculty accuse counsélors of. not xeepinz up with program changes,
and counselors'-accuse Taculty of not knowing anything about . ,
‘counséling, since it isn't on their certificece! The prlmary
cause of this is petty jeelousy and distrust because of the lack
of personal interaction between counselors an:’ faculty.

—
i

There is &m unfbrtumdte debllltatlng lack of trust betWeen
fcounselors and fa cz1ty. '
o C _ ~
If communlcatlon ar:1 personal lnteractlon are 1mproved d1strust
should soon dlsappear. ’ :
I héar -all klnds of sn1de remazks that faculty meke about coun-"
selors. and vice versa.

In certaln departments. there ex1sts\a mutual distrust and gen-
- eral feellng that we could do wlthout each other.

Unfortunately, we Just den't . trust each other. l ' ¢

I trust counselors, but many of my colleagues don't, which
. ,'dfstresseS'me. : — ' ;

- My response, condltloned by 1nterpersoral contacts, glves no
basis for d1strust. : ‘.

g

'

' I trust. counselors .

S

Idon't distrust connselorsm_ i,db feel they zren't alwaysAwell -
Anformed though. - .  ,o- - ' ‘

-Distrnstlisnit aimaJor problem; itfs'of negligible Droportion.

The source of faculty distrust of counselors ¥ies in the fact
that . counSelors too often have demonstrated an abysmal lack of
knowledge of.the specifics of the S.P.J. C. academic programs.
Accordlngly, with Justlfrcatlon, the teachlng faculty feels that

Lo
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Item Number ’ a o L . L =
they "are better ouallfled to give the student -oursellng on
“academic natters. :
The teacnlng faculty do not urders tand or. trust counselors and
‘their.work. - . :

10. If ,ounselors have ever had classroom respon51b111oy, they ve.
""certadnly forgotten what it's like!

Most counselors have been classroom teachers af ‘some t1me and
are .aware’ of the rigors of teachlng ‘ v
.- Counselors are teachers. They work continuously with individuai’
- students, at least. ' ' , ’

. : e . ‘1}.’-“
Counselors desperately need to e recycled ‘back into the class-
¢ room. Otherwise, they begin to lose touch. : ’ ’

? i

I don't think anythlng would be galned by hxv1ng counselors
teach a class.

11. 'Most faculty have no real idea of what a counselor does. all day
3_bes1des dr1nk .coffee and misdirect students into classes they
are not prepared for.

'TeaChlngﬁfaCU1tY’r&relyﬂgive ccmselors credit S~ any rigor!
I'should have it s easy!'

- The counsellng f3eld is- much mcre complex than st 1qstructors
. reallze. . .

‘o I understand and appreciate counseling resuonslbl ltles. n”.n7
T am qu1te satlsfled<w1th the quslity of the counnellng done by

.;‘41\11?' """“S@|OI’S and ;tieeJ W@ ba;:e = j}]ne W

“f”- Iéa; Counselors and faculty are remov=d from stuclnt 1ife and 1nst1-
: ‘ tutlonal dQCISIDH‘manlngz‘

1

N _Over—speclallzatlon reduces t1me Tor related act1v1t1es.,' Ao

The opportunlty to partlclpate is =vailable, but most faculty e
members do not perceive either the opportunlty nor~the necesslty ‘
';for part1c1patlon ' .
, I am not lel 1nformed about these matters, and- ‘hence my judg—'f"d
B ment would be inadequate. ;
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-13. .Although feel the idea ex res ssed is valid, I do nct feel that
it is a cause of the identiXied prochm. I'a be w*lllng to be*
that several of-the statemen\s received heavy, but 1nvalld
responses. because the respondints: unconsclously censidered the
truth of the quesulon in ways othe1 than how 1txrelates to fhe
problem. ) L .

%

L]

_See comment above,'l e., teachers say: "Let me teach."".PERIOD.
© We do see . ourselves as snec1allsts and thereforc, we do lack
. o ‘awareness of our commonalltles. ST - T AT <
: o - e . : EECE 4 '
L .
T Most teachers are teachlng the course, th1s is the wrong goal

-

. - i
}j,‘v Awareness of commonality of perceptlons and goals of counselors-

* and teachers is v1ta1 to opt1mum cooperat1ve 1nteract10n.~

' If your study p01nts up th1s awareness, that alone Wlll make o
1+ unvﬂ-huh'l'lpl : < ‘ - -

T

\ _,,

'Many teachers reject ‘the Communlty college phllosophy ;n fact,

over half of- my -departmental- colleagues reJect the open—door n-/
.3concept., . /

, I feel atrongly that few of my faculty colleagues really under— {'
-\\ _ },stand the d1st1nct1ve purposes of the communlty junlor college. .

-\\ o Relatlvely few faculty members really subscr1be to the comnunluy ;
L Junlor college phllosophy - . - ’, ,

:2 The preponderance of the faculty understand the communlty college .
» phllOSOphy -\ - |

w L v : - S . ;
. . ! . i

1
i

T ost understand the phllosophy, but few. really 1n+ernallze 1t. o

L

lﬁ.Q'Fron\feedback I get from students, counselors do show lack of

" regl nnmmmimpnt fn q+ndpn+q

lMy stu ents compla1n about lack of counselor comnltment to them._m

‘115—16;




. ;""’ I ;'"3'1 ! M . . * ‘ .
n, .

APPENDIX F (contlnued)
Ttem Number  * . | ‘ -
.; ’ rfMost;faculty and“counsélors'have a,strong commitment‘to students;
lE;LIFrom my - own behav1or even, 1 would have to questlon whether
- i real faculty commltment to students cylsts. :
S /

.Too frequently, faculty commltment is to the dis clnline and
not to the student. Many students are "cooled~out."

e R . s

Counselors act many t1mes as 1f their 1ns1ghts are deeper and
their responslollltlesigreater than those of instructors. Much

‘because they don't trust teachers with student conf1dences.
. o '

R Few faculty recognlze that\they,share a prlmary purpose with
- counselors. _ u C e R : - 6.

Tl 18, Most counselors only whnt to ‘do program plannlngn When it comesf
U " to test 1nterpretatlon, ass1st1ng studentc with real—world

.. problems, etc., the average counselor prefers to refer the _ ,
. ‘ student to. someone else, such as. the testing- coordlnator or the:
[ - dean, “and then. s1ts back and cr1t1c1zes tne"‘tion‘tﬁat—*“—takent

T df}iFaculty would welcome a831stance from counselors as ﬂearnlng _
. S f process consultants. -This is of pr1me 1mportance 1frwe are to’
s : ,effectlvely serve our dlverse c11entele.'

Tt l‘\

: ’ N -"J \
o I can't say that’T've seen any evidence that counselors know -t
';‘_ ',nuch about learnlng theory or human behavior. ' ; . R
'\N" - I would welcome such assistance from counselors but!none has =
h f”been proferred S C .

. .. . .
\ . . . . ) Loy - o
B .

\  This is very ‘important, ‘and ‘would be valuable’ asslstance to the

\ instructional staff and to,our students. If counsedors were

- "‘located‘In—ourrlnstructlonal d1V1slons, this - would} ac111 te-
such cooperatlyezinteractlon. o ~~,_mez,f;. o

- o - - i o iy

19. I thlnk there 1s more effort toward educatlonal relevance than '

_valusble information is withheld from instructors by counselors,

“ever before.; :.Q e L e ‘_“_:ch
"mhere ex1sts a tremendous ‘need’for. relevanc - Altbrnate routes
: ‘to the same objectlve are greatly needed. '
_. k a v ’ ’ f‘\r' :
H'Many 1nstructors fail to recognlze ‘the change in t .2 goals of’
- ».8.P.J.C. brought ‘about by ‘the change in our soc1et:‘and our
o "new" student body P \\. _ . e l A
"Accordlng to our students, th1s is a 'gy real proplcm.

N
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; Faculty need to make a greater effort to utilize a broad spectrum

. » . of 1nstruct10nal modes.’

) . . Q" _v " .

~There is an attachement for tradltlonal methods of'lnstructlon.

, 21. Partial decentrallzatlon of counsellng services was tr1ed\for

- "~ . a while on the Clearwater campus , and.I liked the reauy ava‘la— .
‘“f’"__*"__‘blllty of - cbunselors—to-teaehers_anészmore=ampertan+1v £o— :
. - students.f Seemed effectlve.-
'I do not support decentrallzat;pn ‘of counsellng serv1ces.= f”“i,u
proved .communication can be- achieved with both faculty and stu- '
dents- w1thout decentrallzatlon. s - v

Please do not decentrallze counsellng ‘services. .We know exactly .

where counseflors are and that they are’ as close as ‘our nearest
. telephone. N Co ’

, Counselors 1nd1v1dually should spend time in the various écademlc.
gregs_gnd_lnteragtgu;;h instructors snd students but shauld be

. located 1n a resource center w:th centrallzed supnort serv1ces.

f
1 .

;Decentrallzatlon w1ll create exten51ve cooralnatlng, communlca*—ﬁ’-
~ing, 1nterdepartmental considerations as well as admlnlstrative

problems I advise agadn;t 1t. _ o .

As g student of pr1nc1ples of management decentrallzatlon of

; fcounSellng could easlly create more problems than it mlght solve.

On the surface, decentrallzatlon may seem to be a: reasonable

. Solution, but I am'not convinced it' nér speclallzatlon (#22)

4 should be hlgh prlorlty solutlons. o ‘ )

‘ K Tt ’ ‘ °

-Decentrallzatlon is not a necess1ty L o

I . . . .

Lo p Decentrallzatlon of counsellng WOuld be too radlcal a change.

® - "
[

Our students don't need that much snecla]17at1on vet
T

. . . . a
i : N 7z . ‘

%

I strongly support the decentrallzatlon of counsellng serv1ces. _;_:
\\Short -of th1s, I suggest counsflors be' d1§pensed wlth

i : :
b o 1 . Wt
iy e ,

'=;QAQ-J.,f _Counsellng is a separate serv1ce and should—remal centralized;

R would support 11m1ted decentrallzatlon. ST \j L
1y ’ ° Y b § | ) RN T .
‘ o ,'-Decent*allzatlon of counsellng serv1ces would 51mrly put the joo

g : back on the department chalrman I oppose it.

v,

. .l .
P . . .
- - N LS ‘l' -




o L o
APPENDIX F (continued)
.Item ﬁumber BT Vo ’ - . : o S . <E3
Decentrallzatlon would result 1n students being. unable ‘to, Ilnd »
help when they Qant and need it and. d1s1ntegratlon of counseling.-
as a distinct college functlon, for counseling would probably

‘ get lost in the s uffle.- o Coe
- 22. Thls seems wise.. en each academlc dlvlslon cou_d have a . -
o counsellng SP clallsf for that d1v1s10n. o . o Lo

Let's at Teast try the counsellng lelSlOn speclallst ‘idea as an
experlment. : ‘ - . -
: . ) ° i"' . . - . g &
It may not’ e ‘the only olution, but-let’s'give it a try.
i :j VAssign‘a few counselors .specnallsts But leave some as gener-
alists. in the counSellng rea of the student serv1ces d1v151on,
. . ] 5 . 1‘ .
CoL No, counsellng_ls a separa\e serv1ce and counselors 'should be
' well 1nformed ln general, S ,, R T

\

It is_too dlfflcult én undertaklng to aSSan counselors to thel;
variops academic d1v1slons. v N o i
g . . LN {

\ .' . B

s Ve faculty haye the expertlse 1n the vocatlonal academlc d1v1~ v
~ sions; we don't need"' counsellng specialists." ' I need coun—‘ o
selors 0 help me with counsellng reiatlve to general acadenlc;':q”
N subjec-s. : . 0 S oL

Counselors, who have at ledst one degree in a, disclpllne other»f .-
- than their behavioral.major,. should be- permanentlv'as51gned to -
a d1v1s1on as ass1stant d1v1s1on ddrector to. essist students
‘majoring in that divisiom. He/she\should»be thoroughly- aware of
~the prerequisites to passihg each course in the lelSlOn, ‘and by .
' L utlllzlng a Resource;Sect;on at Campus Administration, correlatel','
LY stiidénts' records.and” tests with student selection ‘of courses to
"°,~grm~be—taken.— The- r1ght—to—faxl~1s—too costlj, ahd permlss1veness '
L, ‘must beqcheck‘u' ."1 ~rrlll S R L mi’{" Q
Counselors need a broader background 1n the acadenlc'preparatlon-
’ﬁ%" .-and needs/of" students. r‘hey should" adv1se students to iulflll
“the’ necessary program reoulrewents. Too many- _Students - are . .
poorl" dvised- cOncernlng requlred courses and have to atteud< -
L R extra/sesslons. L : R :

s P _- | .- . i . 3
s T - : [

f23i I questlon4whether counselors have any great exoertlse in: tne
' area of currlculup and 1nstructlon, although perhaos thelr

B d . objectlvlty mlght be ‘of some value..-' )

S . ; - P R : B .
. Counselogs could nrov1de wuch~needed serv*ce to faclty by giv=
- a 1ng feedback from students - This: could be incorpc aﬁed.in“an" .

‘e

. S "
/ r T
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. Item Rumber

'overalI'systems approach. Y_H-' . o _\ e

Active involvement of ‘counselors in mattérs pertairing to currl—
culum and. 'instruction would probably improve interaction &t the
admlnlstratlve level but not at the facultv level N

- I think it is Just as important- that faculty get 1nvolved in ~A ‘
‘p counseling and advisement .as it is for counselors to 1nvolve i

themselves in curriculum .and 1nstructlon.3
- I think it is of prlme 1mportance to 1nvolve counselors in '
- matters. relatlng to currlculum and 1nstructlon., ’ = -7

i

P of communication -that will facilitate and assure active involve-

a ment between counselors, faculty, admlnlstratlon, and students
in the educational ‘process. Then- the larger community as well

o s, will benefit and we w1ll ‘be providing an avenue for, llfe-long

- learnlng S » CLe

s fh fg~ig~where=T pluce*maxrmum priorlty‘“”we must devize Hethodso

-
<

2k, Wllllngness of counselors and faculty to use the communlcatlon
' system is the real problem! :

2L-25, ‘We sas 1nd1v1duals must take the 1n1t1at1ve to devise dynamlc com-
o, munication systems. But let's face it! .We are lazj, and: we
L want someone else to set it up, and then we'll probably find
. excuses not to partlclpate! .
If only ve could once again “have our Faculty Dlnlng Room or a
louhge - some place where we could drop in and out again 1nform-
ally and know each other better personally Such a facility
would go a long way to providing’ resolutlon to the problem
causes I rated es "max1mum prlorlty " o

2547 Interactlon between faculty and»counselors and students outside
R the classroom 1s 1mpract1cal to expect 1n a communlty college
se¢t1ng L ' ' , : T

J U —
Y

- 26. Without’ thls, nothlng substantlal W1l1 occur
,-,\ i

It is -essential that we prlorlt ze needs, resources, and-ser- '
vices in order to maxlmlze ‘the effectiveness of counsellng and.

1nstructlon. " . ! : , o
A : | v . R

We can 't work together 1f we can t get toget her
: l

"27. 1In t1tutlonal goals ana‘obJectlve must be broad in scope to allow ;

: ILEXIDILIBJ as‘soc1al aaguszmeﬁts occur. ' v

N
N

s T Lo . B S 5 . U i : : )
N . - . - - " . ) \‘. . - " . i
- Ol ., - X ) o A \,.. B . - ..v
- - c.
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Iten Humber

The intrinsic worth of the idea to a“tlﬂalate and 1leered,v
plans to achieve soec1f1c,1nst1tntwnna] nﬁﬂapfwvaoAgn& goals is
excellent! However, I'm not sure it would necessarily allev1ate
the 1dent1f1ed problem. -

. The institution's obwectIves as presently stated in the current-
" college bulletin (p 5) are so vague that they are s1lly It's
like- saylng we belleve in motherhood and the flag. ' )

. If our objectives and’ goals were more specific "a/be we wouldn'
be so gquick and sklllful in ratlonallzlna poor-decision meking.

A degree of snec1f1c1ty is desirable here to shane—up fuzzy ,
,_thlnklng and- to congeal peneral_ldeasalnto specific-issues . i
/ : '
Your guestionnaire Just prompted me to reread the college .
Catalog and the- Faculty Nanual concerning objectives and goals.
"Sllm chklns'" ' : e

H
'r :
V

28. Clear, concise artlculated goals and objectlves are essentlal
— : + at every level!

' . a e

“““**it“has ‘been an experlence in the past to watch us flounder’
) around without - elearly stated ohJectlves. Hooefully, -our
1975,ro reorganlzatlon'wlll change all this. I will be inter— -
ested in how our planning experts measure progre"* :

Unclea objectlves result in 1neffect1ve use of resources.

Empha57£ on clearly stated goals helps us to thl nx Ln terms of -'/
how well we are reachlng those goals. .

29, - It is 1mperatlve that We dev1se act1v1t1es to emphasize the - com—.

‘”ﬁunalltJ\ulwthe~goais~of-pounseirng‘zna”advisem”nt ard
1nstruc ion. | :
. t

‘Avareness of tn*s commonallty of goals is absolu 1y essential
to problem\solutlon. : : . ' :

~ . S

This'is'of IJor 1mportance.

30. I “am emphatl
mote po51t1ve re atlonshlps -between wounselors and faculty.; We T@:'\
cheat ourselves. Fnd our students 1f we don't actively support .\\.
this -interact Lon. A .

-

all%/ln favor. of any type of crograr that will o;::\\\

~

—

If we sare to tirust each other as, profess1P"als it is 1mperat1ve
that we E{et toﬁknow Pn(‘h Q'H']P'n_ aq 'hnrmn 'hp "r—'s-uee~are tmcs»-able—.mw»-

| - 247 DR
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. ' ; . & : Co
Informal get-togethers, koffee klatches, whatever - would 20 a
long way to get the ball rolling here. A friendly relaxed atmos-

- 31.

phere Is bound to 1mprove the climate for learming.

A . . -
Derhaps d1strust is a bit strong, but I guess. 1P\f~u mean “'an

absence of trust" because of‘little 1nteractlon, I certainiy
would have to see this as a problem cause. ‘ o

I don t see thls as pressing.

Ir department chairmen are requlred to teach a class, why nct
counselors? I believe this would give ecounselnrs a more real-

.istic contact with and conception of students in the educatlonal L

system.

I feel st*orgly that all quallfled twelve ronth certlflcated
staff should be regulred to teach a class. .- v
The system does not need counselors as,separate exployees; all
“ommunlty college instructors should be counselors. Theref ore,
counselors. now employed should be" full—tlme instructors, not
just teach one course. I guess what 1 am saying is that the
system has artificially created two job descriptions . that are
actually one.’ We all are counselor~1nstructors._ If we re not,

'vwe ought to- get out.of the bus1ness.

The s1molest and most strllghtforward solution to the identified o
problem 'is to eliminate one group, the counselors. They should
be absorbed into the instructienal ranks where they can make

- better, more realistic use of thelr coupsellng skllls..

The general faculty‘would view it ae a d1st1nct tbreat if ccun- ‘..
selors were required to teach a class.

\ . '

Nt .

(c) give faculty something in common to share.t

- Faculty and counselors have little appreclatlon for what the
Other does. Requiri counselors to- teach a class would undoubt—

edly glve them some good insights. . -
Requlrlng counselors to teach a class would o«
would (a) give them'a better perspective; (v)
1m1ty,~nut them in contact with faculty on a reg

beneficial. It
rhysical prox-
2r bdsis; and

If thls alone were’ reoulred'clt would make more mo;::;\a ailable
for teaching salaries in addition to" the other obvious benafits.
Perhaps ‘instructors should be: required to assume regularly :
scleduled counsellng/adv1s1ng Punctlons too. . Then maybe a rut-

¥

_ ual resnect mlgbt develop and the student wonald benefit:

e~ -

2'48
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. -
< e

< If counselors were einected to teach at least one class each
session (Se551ons I and 11 only), T believe they would be rore
empathetic with students and with faculty.  Perharzs then some of

tThe real, tenglible proviewms T.nab E?&.LSL L teucy assuse bu:w‘%e,
1mportance to them.

of course ‘counselors should elso teach!

Most counselors hdve been teachers at one time or another. They
are needed as full-time counselors and should not be required to.

Ateach

.32. I aoubt that the rseéling staff has the-time or the inclindtion
to develor urses to maximize student develorment, but it would
alnly be beneflclal 1i they would. )

-

Sel f—awareness is vital for success in any endeavor. THe student
needs to come to grlps with strengths, esreas of needed improve-
ment, and flndlng a propitious niche in society. The counselor's
empathetic sensitivity should be relnforced by tne 1nterpersonal
relatlonshﬂp.. 5 . . . o . 3
f In areas of the counselor s expetlse, he may be. able to teach
‘short-term speclallzed courses for speclflc purpoqes, like
‘personal growth and development - _ \
I don't see this as too important. Besides, I have to save my
. job! " - . '
. . E] !
Someone certalnly needs to develop and teach courses of sel‘
- develooment and self-understanding, for we have rany students who
have unreallstlc self—concepts and many urresolved problems

I can't belleVe so few educators care about the whol student:
growth and development process. I could cry! '

Develonment of such coursés could be ﬁoet useful.
Students feed help in learnlng how to cope successfully in our
" modern world and how to.understand themselves. Counselor-
K developed courses of " this type are an excellent idea!
‘The neglected area of whole-student growth. cries; out for atten-
. tion.. Teachers are not contrlbutlng nearly enou:h I wish
counselors would make this a prlorlty obj ect1ve

33 & 38. "By what v1rtue\are counselors perceived to be better qualified
than faculty to be learning process consultants or behavioral
-specialists? The truth of the matter is.that ccunselors. need to

be spendlng neYe tlme”realrstically*serxlub'the :tudenu.

29 -
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APPENDIX F (cogtln ued)

Ttem Nunher . \

Unless counselors have expertise 1n\ earning plocets and in
teaching this- process, I don't think they should trv to tell ex-

perlenced laculty members how to teach\th31r sub jeccs.

If counselcrs wers= gualified as learnlng process consultants, 1

~ think it wo.ld De a,tremendocus ass1stance to the instructional

staff and tc the students. We need-all toe guzlified help we
can get! L g \ . - ,

This would be "most useful. _ \
Counselors would be effective in the role o‘.ﬁearnlqg Process
consultants only if they Were specialists 1n the varlous teach-
1ng f1elds. '

\‘.

N

3L.

communlty junlor college.,

\qulred to- perform

Lrs%3~we—ha e—to—%nterest—facuitv tmr-wishing—to dval;*therseiveS““-“‘
of learning process consultation. Creatlnﬁ awareness of need of

such service is essential.'

Tenching faculty who do not know of and adhere to the\unique role

of the community junior college should never be ervloyed to

teach there. And therein lies a major part of our rroblem today

at S.P.J.C. Hopefully, staff development efforts will i prove

this 51tuhtlon,'and future hiring will accord 1mportance to thls
essentlal quallflcatlon. :

This is wvital. Too many of the faculty. do uo support the com- -
munity college phllosoph .o o ‘ . e\

Most of the faculty understand the phllosonny and nmission of thl

”here is already- too much intérference- W1tb proper ~lass ‘prepara-.
ion by zdmlnlstratlve act1v1t1es that ?aculty members are re-

.35,

36.

I think most of the staff are commltted to student needs and
develonmeqt. .

"The institution" has stated this commitment in the college

‘bulléetin. But we are'‘the institution. \We nust taxe the 1n1t1a—

tive. How many T of us really witness to\th1s commitrent to stu—

=dents conslstently as we d1scharge our duties? ° - y

Very few facultv members are prepared. to’ o academlc advising or
career counsellng in the1r own areas. of academlc ey“ertlse, nor
do they have the time.. x‘b :

\

I doubt that most facultyimemhers‘are qualified”tofédvise.or'to

2
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APPENDIX F (continued)
i

counsel even in the area of their teaching speciality.
_ e T
1+t 1s of central importance that wé devise activities to assist
counselors and facultv in reeneo+1n~ the tasks and contribu-

38.

39.

tlons of the other. ..

z

You con t make a zebra by paln*lng strlpes on a rale! If counu
selors were effective in the role of social scientists and be-
haviorei specialists; there wouldn't be a orobler. o

The referral system 1g a first-rate 1dea. Let's develop tnis

‘and; 1molement 1t

r

I con51der buch a referral system of maximum importance because
rt should maximize counselor-student- faculty-communlty inter-
actlon. : e -

‘Right on! . o

. This is too idealistic. It'11 never work. , » . ;

L.

teachers. - v g : /

’ not with learnlng . _ , I

General

ir We would all remember that we are teaching whole persons and '/'
not stuffing mlnds 1solated from bodlesj_we d be rore effectlve -

"The new student" in todaJ s communlty college musc be received /
as a wnole perSon or there's no way we'll teach hir anythlng

Too many of us are. concerned onlj with classroom hurdle-jurg 1&@, ./

Comments: - . _ L ' - o

1.

I do hooe that somethlng will be done to rm“lement the flndlngs

-of this research project. i : o : B 'ﬂﬁ

I thlnk the - department chalrmen have a resoon51b111ty to coun-

':selors to make thém: aware of the various courses and programs

w1th1n their areas. Counselors also .should report back to de-

' partment chairmen. 51gn1f1cant student feedback, etc., that would

be beneflclal in effectlng p051t1ve change Vlthln the department.

"Knowlng the majorlty opln‘on has: not. changed most o’ my opinions.

as to the .priority causes and solutions. I still feel our col-
lege is- doing well in alléviating causes: 10, 13, 1k4,.16, and 20,
and in.implementing solutions 1, 7, 8, 9, lh 15, and 20 I e
think we should work more on solution: 39, - which is of prime: N
importance. » : . o E

]
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SCHEDULE F (continued)

Iten Juzber - _ } \.‘_ ; T

L. With the teaching load I have there is ﬁo-pdssible way I cen
take the time to defend any of my minority opinicrns.

) 2
5. I know that there must.be some direction from us supervisors ani
that we must devote time to lead the way nv our cwn actions and

themr u;dg d..LUAlE, .Lc.Lu.LLa.ubiu.LJ.:_aéqu D\Ib ait tooofoen wz:
supervisors too are bogged dovm with our own minutiae and losa
sight of the fact that we are leaders and have. a role to fulfill
.as such The end result is that all of us as 1nd1v1duals tend
to lock continually for "them" to do the Job. We all must sit
back and look at our priorities. Otherwise we will be lodking
only at trees qnd may never see the beauty or the mnanlnp OI the
forest

6. I am not trying to be critical, but.I nave used this instrument
as & vehicdle to do some .reflective thlnkln5 We become frag-- .
‘mented and then compartméntalized and end up in a partial state

of Lae1athmr——4kr€mveiop~a—feeling~%hae—our*func*ron —fs+the——————r

nost important and that others really don't unde:s tandghow im-
portant we are. 1In fact, we are the victims of dur own inwzrd-
looking! Each-of us must redevelop our cormitment to the- primary
" purpose of thls institution and then use personal initiative to
see that, the Job vets done properly.’

- T-_.The 20 "probable cause" items seem to distribute themselves

o acress several catagories, as: physical isolation, trust, com-
runi ;atlon, conceptual difference,’ and institutional goals. I
notice uhat ‘the majority ranking on those items that can be

. classed ss 1nst1tutlonal goal" 1tems, is, on average, 3.

‘T This would imply, to me, eluher that our. 1nst1tut10nal goals are

relatlvely clear to the majorlty of respondents or that our;

institutional goals are relatively. unimportant to the madorlty,

or that the setting of institutional goals is a_hcpeless task. -
and should defer to the more immediate concerns of day-to-day
-operation. - .

. i . o, X I3 . . LAEN

Though I have no illusions about the likelihood oFf .our ever
N arriving at consensual institutional goals, I stiil hold that .
‘ ' the meaning of any operation, academlc or counsel;n5, can be
derived only from its comtext. To 1mprove either teachlng Qr
\ _ counsellng W1thout reference to some end is meaningless.

I thlnk that all of our college serv1ces are belng contlnually

\ v whlp—sawed between "academica" and the "oren door, between
Y "remediation" and "retention," between' "transfer" and "terminal, "
"\ ‘between "individualized instruction" and "FTE." Io institution

» can be all things to all people. Those that ¥ j nay well evolve
\ to become "perfunctory people rrocessors."

\

el



. APPENDIX F (continied) =
General Corment:

» TFor us to become merely sthizophrenic would seem an improveuent:
in cur present circumstance, we are requirad to be multi- f
phrenic. .Institutional gosls based on societal consensus and
the resources to realize them seem to be the basis that is |
required to desi—gn and meesure operations. .I have given maximun
priority to those items on the imventory- '

.

Given *“e problem as-étgted, perhaps the most effective solution
could be a directed (planned, organized, scheduled, etc.) inter-
acticn of counselors and faculty - managed by administration.

'In the same manner, interdisciplinary "cross-pollination" might
be encouraged.

However, perhaps this solution might be too .
- "militery." . . :

. ) \‘ ._
9: I héve no.time for this sort of thing. 3 :
10. I would never heve suspected I could so easily agree with
" members of the faculty andTEBﬁﬁ§§liﬁg‘staff*bn“mcst“of‘these*"*‘“ﬁ‘**‘“ﬂ
‘statements. Apparently, the respondents are close to consensus
. now on this second gquestionnaire. i

|
‘
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APPZNDIX F

.

Minority Opinions and Related Corments: Round Cne of Delphi -
Crunselor Sub-Group '

Space is 2n ertificial harrier nsed hy persaong 3o are

29.

unwilling to mexe the effort it takes to get involved.

People will find time and ways to interict, if they really

- want to! _ _ ‘

Both facdlty and counselors spend an inordinate amount of time
telling themselves and each other how rigorous -our Jdbs are.

Attitudinal competitiveness between counselors and faculty
ex1sts, but it is not dictated or encouraged by the
institution. = - -

s . & 2
B T L S

‘Too many instructors don't understand the miss10n of S.P.J. C,

If we don't know each other as human b51ngs, how can we trust
each other

How about encouraging encounter-discussion groups and possibly
planning more Cross-Campus opportunities to interact? This
strategy should go a long way to breeking dcwn barriers '
between counselors and instructors.-

RS
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APPENDIX F

Llnorltj Oplnlons “&nd Related Corments: Rﬂvna Two T Delphi'
Counselor Sub Group _ . -

- A

Itenm Number _. ’ R

1.

«

Cooperative 1nteractlon IS'DOSSIble no matter what vhysical
separation exists; “too manj persons Just won't maze the effort.

Tile phnysical separationr oI cowrselors from facutt; a.mf“szuuueu"ta
is less important than that faculty and students seem o have
little understanding of what counselors do.
. ' el
, ! : ;

The system for communication  exists; it just isn't used. ot

There is pleﬁty of opportunity for interaction b~ "~ counselors
-and faculty; it's Just that no one takss the ~—urozo_ -l1lity of
initiating or planning :+. ‘

Listingfheavx work load and limited institutional resourdes as -
problem sources is a cop~out! Mayvbe we all -~ counselors and
: facultj”"‘are‘U51ng “our” time’ 1naDproDrlatexr

‘Unclear institutional gcals are at the crux of the problem.’
They need to be more clearly deflned and cowmunlcated to all,
1nclud1ng stuaents. e o oo T

With the onset of P.P.B.S. and the attendent instituticnal reor-
ganldatlon alcng program or geal oriented lines, hopefully this
will ceasé to be a problem. However, we do need *c publicize
our objectives and goals more agrressively.

Instructicnal pri.s:.um oujectives and goels need more defining
and publicizing. ' ) '

. Attitudinal competitiveness “~twedn counge’ ;s and faculty
definitely exi.wg. Eaeh “feoutive area is caught up in its own
resceived impurbance, and too little time has oveern 2pent con-

_-sidering the mutuality of purposes I ithi:ce tuwy booeas.

Lack of trust between counselors and faculty rests upon their

10.

11.

"~ “the role.of the counselcr. They should "

‘lack of understanding of each. others tasks and reszonsibiliiies.
Much of this rests on ‘their.physical separation.

Counselors do know of the-"rigors" offthe classrocm.

Many counselors nave forgotten the pressures nlaced on classroo"
instructors and are not ojmpathetlc.: ’ '
Instructors, geherallv ST aklng, 'do not ‘understand nor. appreﬁla*e
X a nlle 1n my shoes.'

A
3
=

i
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12. The oast orzanlvatlona* structure of the 5.7.3.C. 'srztem has not
facilitated the "Seeing of the big »picture” - how inz+ructors — —
and counselors should be working hand-in-glove towari staff and
student dJevelopment - how they share in a cor emon institutional
zoal.

+

N . .
13. Both vounselors and faculty should e worklrg toward the same -
ends - the "learned student." Only their means-shoutd—differ.
. . : TP . T

The most:important tﬁihé this research project codid possibly
. ‘accomplish would be to meke counselors and faculty more aware
~of the commonallty of their- goals.

L. Too many $.7.J.C. instructors are frustrated university:brofes—
sors. They den't want to teach any but tne academically
excellent university-bound student.

Hany 1nstructors do not understend the community Lollege Dhll—
osophy. - Many more understand it but Just don't agree with 1t!

if a,well-ropnded student is -the desired end result of the edu-
N catlonal_proéesz, then instruactors must come to realize that all ™"~
facets of the udent's experlence must be attended.to - not
Just his need for facts and subject matter In truction alone-
. is not. educatlon. . _ L o v kh;men*_,
.\ r ‘ ‘ N , \
The vast ma}ority of the‘faculty feel that they are teaching at\
the senior college level and do not subscribe to the community
college philosornhy Instructors see™ to feel that the coun-
~=>]lors are resv....ule for sending then students who are incom-
tetent - unable +o read unable to think, and very lazy. e

. -17. Faculty and counselors’ do recognize the primary purposc “hey K °\
' share, with some notsble excer* ‘ons. of courzel. - _ . - ;
1&, 7 sre is no need for counsélors to tell instructors how to teach.
) C . . ' ’ . "q A.
The instructor ought to be better able to: determine. the/learning'
style of his students than the counselor who maf-only see h1m
for an initial 1nterv1ew '

Ideally, counselors should serve a&s learning process. consultants
to the faculty. However with large enrollments and dwindling
counsellnp staff this is probubly not feasible under our
present structuga. o ) S L .
i e R . b -
19. I would reluctantly haﬁe,to question the cormpetency of most
" counselors in this important role of learning process consultant.
Feedback from students indicates a grzat need for instruotors. .
to utilize a broad-sprectrum of 1nstructlonal modes and- to ma?e
. instruction relevant to real life. :

¢ 7 . : S
) Ly . 7 » .
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_Item Number - - o m

How fessible is it to expect teachers to individualize their
instructional‘modes with ever—increasing cless size?

The vast majority of instructors still rPlv on the lecture
rethod, which loaves many Students academlcally urdernourlshed.
) /
- 20. ”he prime reason counsellng is suffering at S.P.J.C. is because
individual counselors expend | their energles prov1d1ng services
they like rather than services students need.

21. Clearwater Campus has tried decentralizirg counseling and it _
‘hes not succeeded in some areas. . . - LT

'Asslgn counselors to spend t1me in academ,c areas whenever, and
if, the trafflc warrants,

.

~.
v

Assigning counselors to academic departments or.divisions would
serve the purpose at least of acquainting faculty with the types
: of tasks and reSponsibilifies counselors have.
P B .
Decentrallzlng counsellng is not a practlcal means of functlon- . :
i —— - in g -under-the -present— responslblllty/counselors _have for. acadele. S
4 advisement, inasmuch as .the loglctics of getting student files
k back and forth to many locations around campus -would pose prob-.
- ‘lems. However, if this could be/worked out, I would agree that
' ' decentralization “of counsellng“serv1ces should take top prlorlty.
As long as SOLAR is a reality, total decentrallzatlod is 1mprac—
tical. Some. par#—tlme ‘decentralization should be ‘attempted - - w
though, as long as we can retaln soma tyne bf central counsellng :
serv1ces too.

Because counsellng and other student services are so 1ntardepen—

dent, (records, SOLAR deans, testing, career planning, ‘career L %
‘library, etc. ), it would be 1mpract1cal to scatter the. counsel— : //

ors around the~ campus. 'N/Lm__.i, . B -
‘ / . . ; -

Thls decentrallzation has not worked in some other colJeges.

22. Decentrallzatlon holds the key to v1able college\counsellng
© services. o

-

fA counselor should serve tne whole student not Just\meet his - ¢
academic needs in one specific area.

[ P A K ‘_,_‘

L N \ o

: ~_ Counseling specialists ¢ *not be afforded iA our nur1ent .systemn,
which is characterized by llmltcd resources.

Effective counsellng does not requlre exnertlse in spec1f1c
'subject matter areas.' ‘ *

s Cqunsellnc speclallsts are not the answer, for‘instructors

VL

‘éYTJS’Zﬁ , | ‘)/
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Ttem Nusber’ . \ - C o _
] . < ' o e o
certainly can be 'exoert" academic edvisors. Counselors are
expert in far more then academic advising. - T .

Counselors should spend some tlme in each academlc oenart ent,
thereby gaining over-all ex“ertlse in aﬂacevlc advising, which ) -
admittedly we do not have. :
Counselors should engage in "fish bowl counseling" - tney should <
‘be where the students gre end. ea51ly access’ble to them.

-Too much counsellng speclallzatlon i a‘given academic. area

- might prove to. be detrimental to a counselor s” effectlveness in
‘ helolng all students. . :

Counselors could well _develop more expertise in uverall academic

- advising. We tend "to be too often generallsts wnen the - <

3

student may need specificity. ‘ ; S DA
lnd

23. My expertlse as a counselor is counseling. and not currlculum
1nstructlon. T ‘'see no-reason for counselors to involve them-
selves in ‘C..7and I. except in_a very peripheral way . v

Under the 1975 -76 reorganizetion plan, hopefully the campus .
directors of curriculum-and instructional development will allow
enunselors to make meanlngful end Inportant contrlbutlons in
tais V1tal area. S /
2k. Until and unless counselors ‘and faculty come to/ care ‘sbout them-
selves, each other, and thelr students, no systemsof communlca- s
tion. will succeed. If human belngs don't understand end care,
‘he best_of systems will fall. s ‘
. . . !
---- - [ . -
31 & 32 All counselors should be teachlng a class’ that/lncludes orienta-
, . tlon, career ch01ce, and personal growth (1ike ID 150.)
’v
Most counselors on the Clearwater Campus do teach.a class in
1nd1v1dual dlscoveny ‘ i o

*

Course’ such as'individual discoueryn(ID 150) are well receivedlfh
by students. S ' ! : e R :
Involv1ng dounselors in teacnlng prov1aes*aﬂ*Important—arearei;-———_‘7_

. commonality between instructors and counselprs and prov1des a‘' .

B ~bond of understanding between them.' : o . " f <

o Counselors do. "teach"’all the t1me but 1t's mdre like tutorlng o
on a one-to-one basis. - We need group exp riences and shogld L
develop and- teach 1nd1v1dual d1scovery type courses. { ' ~

133 & 38 If we as couns elors demonstrate our skilll as behavioral special-
1 ) ists. and soc1al sc1entlsts, hopefully ouy expertise w1ll be




"

N S . : . X (
7 S e o : _ ' - w508 .
~- .. . e . - - M N -
. recognized, valued, and sought in the instructional process
: -~ 'end in the total academic community. ST -
. . ST _
~ 33, 38, This is where 1t s_atl!!i ’ , R : o
39, 40.  This would put all of us "on the same tesn" and would structure
for unity of purpese in the educational geme’, i.e., what is
best for the student's whole-pnrson growth and dev °lopmenuato
e survive:'in an undeflned futu’e end our,*eapon51b lity to
: facilitate it. : : N S s
- - " . ”

Synfhesis.Comment: Frqnlone participeant in'thé,cgunselingmggb—grbup‘

- - .- 2 .

- ' To me there is implied in statemerty 1, 21, and 22, and the
| priorities assigned, that a major Problem exlsts and couid be:
solved by physical location and spec1allzarlor I..do not-
agree., I still maintain th-t s;paratlon is attltudlnai, not -
physical. -I would put a high priority on (1) clarification of
.+ - institutional, 1nstruct10na¢, and co éllnb goels. and objec= :
-.  tives (5, 6. , 2T, 28, 29} and (2) enhancement of com- "
" munication_sas a major problem afd sclution (1 2k, 25). I
think ' the-major expertise of the counselor is In.the under -
-~ standing and.fac1;1tat10n of student development .and growth.
L Tnus he becomes the-resource end service péraonnel ‘of the col—'
2 - .. lege to facilitate this _growth .through instriction programs -~ .

K  and student growth experiences ‘plenned in addition to the
.~ - classroon experiences {23, 25, 31, 32, 33, 38, 39 » b0). I ,
1 think there is attitudinel comp titiveness between instructlon,.
' . and counsellng and adv1snme9f (8), but it is not conatructlve
. .o ; competltlveness as much- as it is destructlve jealousy and- :
' Y, _ mistrust €9). T think it is essentisl that all of us be n-"
A stantly reminded of the philosophical base "upon w#hich the
system of education in which we work is built (3b, Mp0). It is
| .. not a system without-balg, and it cannct function as a whole
-t. = . 1f the educational phllObODhy is determined beqlnd the dOOrs

‘ R 'of each classroom or offlce of the 1nst1tut10n Lo

s
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DR i - lDr. Marlene Mitchell |
LA P ]', o Maﬁor Anplled Research Adv1sor
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o {f I certify that I'have readnwhls Major Applled Reoearch Project .
80 and in my opinion, it conforms to acceptable s+andards for a Major: =
Applled Resqarqh Project fox the degree of Doctor of Educetlon at S

Nova Unlver51ty. R e L R !.

| ‘Nornen L. Stephens’ o ‘\;.
"Togel ProfES31onal[ /

|
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This MaJor Applled Reseanch Project was submltted to the
Central Staff’of the Nove University Ed D. lrogram for Community
College Faculty and is: acceptable partlal fulflllment of the
requlrements for the degree of, Doctor of Educatlon.,

: Leland L. Medsker Dlrector '
';fMajor ADpllEd Research Adv1sor& o






